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INTRODUCTION

About UIC

The University of Illinois Chicago (UIC) is Chicago’s largest university and its only public Carnegie
Research 1 institution. With 16 colleges offering 94 different bachelor’s degrees, UIC educates over
33,000 undergraduate, graduate, and professional students; over 2,000 undergraduate students
transfer to UIC each year. The university is a designated Minority-Serving Institution (MSI), Asian
American and Native American Pacific Islander-Serving Institution (AANAPISI), and a Hispanic-
Serving Institution (HSI). It has no racial/ethnic majority undergraduate population, half are first-
generation college students, and almost 90% of UIC students are from the State of Illinois. UIC is
the largest recipient of students from both Chicago Public Schools (CPS) and City Colleges of
Chicago (CCC). The mission of the university reflects our commitment to our students: “to provide
the broadest access to the highest levels of educational, research, and clinical excellence” (Office
of the Chancellor, n.d.).

While UIC enrolls between 2,000 and 3,000 transfer students each year, they are more likely to
matriculate in the fall term versus the spring term. For instance, in Fall 2023, 2,040 students
transferred to UIC while 586 students transferred in Spring 2024. Like first-year students, transfer
students are racially/ethnically diverse: the Fall 2023 cohort was 17% Asian American, 8% Black,
32% Latinx, 33% White, 4% International, <1% American Indian Alaskan Native, <1% Native
Hawaiian Pacific Islander, 4% Multi-race, and 2% Unknown. Almost half (46%) of transfer students
identify as LGBQ+. Moreover, while the university’s data warehouse indicates that over half of
transfer students are female, the approximately 3% of non-binary transfer students are not able to
correctly self-identify and transgender students may not be properly recognized in the warehouse.
Over half of transfer students are first generation in college and almost half are eligible for Federal
Pell grants. Transfer students are older than first-year matriculants. For the 2023-2024 academic
year, 17% of the Fall cohort and 32% of the Spring cohort were 25 years or older. At least 13% of
transfer students have a disability. Further, over 100 different languages are spoken by transfer
students. Many transfer students are parenting: 7% of all transfer students are parents with 22% of
Black transfer students being parents. Most transfer students commute to UIC as only 8% live in
on-campus housing; over half of transfer students live with their parents or other relatives.
Approximately 2/3 of transfer students work while they are in school with more than 10% working 30
hours or more per week. UIC transfer students are diverse, coming to campus with a wide range of
identities, experiences, obligations and strengths.

Co-curricular Student Learning

Noncognitive factors are “behaviors, skills, attitudes, and strategies crucial to students’ academic
performance and persistence” (Nagaoka et al., 2013, p. 46). There is a well-established body of
literature that demonstrates the impact that noncognitive assets have on student success.
Farrington et al. (2012) developed a model including academic mindset (e.g., sense of belonging,
self-efficacy), academic perseverance (e.g., grit), learning strategies (e.g., time management),
social skills (e.g., interpersonal skills), and academic behaviors (e.g., going to class) that show their
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effect on academic success. Research at UIC has tested aspects of this model, such as academic
mindsets, and demonstrated their impact on grades, credits earned, and retention (Farruggia et al.,
2018). This work highlights the importance of noncognitive assets on student success.

In 2023, using student development theories and existing literature on student success and student
engagement, UIC Student Affairs developed new student learning goals and outcomes (Student
Affairs Student Learning, n.d.). This process was part of a multi-year effort to implement a
curricular approach (Kerr et al., 2020). These learning goals reflect what the division has identified
as the key things they want students to know, do, and experience during their time outside of the
classroom. Student Affairs programming and initiatives are all aligned with the learning goals and
units have developed program-specific outcomes to narrow in on the learning goals. The five
learning goals are:

1) Self-Awareness: Students will deepen and expand their self-awareness and increase its
application to their lives;

2) Transformational Leadership: Students will engage with the many aspects of
transformational leadership and will learn how to apply them in various settings;

3) Justice, Equity, Diversity, and Inclusion: Students will learn tools to help them advance
J.LE.D.l. in their organizations and communities;

4) Skills to be "Real World Ready": Students will acquire skills to prepare them to be
successfulin life during and after college; and

5) Belonging: Students will develop a sense of belonging and create meaningful connections
during their time at UIC.

Research Questions

Given the importance of co-curricular learning for student development, engagement, and
success, this report aimed to understand transfer students’ co-curricular learning as framed by UIC
Student Affairs’ co-curricular student learning goals and outcomes. It sought to answer what are
transfer students’ strengths and where are there opportunities for growth in their co-curricular
learning? It will examine where transfer students are at in terms of their co-curricular learning,
where are the opportunities for growth, and what are those barriers to growth. While all five learning
goals were examined, there was a heightened focus on well-being, as part of real world ready skills,
and on belonging.

Report Organization

This report is organized into five sections that follow the five student learning goals identified by UIC
Student Affairs. Before the first learning goal section, there is a brief discussion of themes that
emerged from the interviews reflecting the noncognitive assets and life experiences that transfer
students bring to UIC. Section 1 examined student self-awareness. Section 2 focused on
transformational leadership. Section 3 described learning centered on justice, equity, diversity, and
inclusion. Section 4 delved into skills to be real world ready. Section 5 investigated students’
belonging. In three of these sections, some of the data were collected pre-matriculation on the Pre-
Matriculation Inventory (PMI). These are presented first in each section to serve as a starting point
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of how students come to UIC. After these results sections, a summary of key findings and
recommendations are provided.

This Report Series

The report is the fifth in a series of six reports. Report 1 provides an overview of the full study,
describing the participants and methodology to conduct this study. Report 1 also focuses on
describing the population of UIC transfer students by presenting student background demographic
information and characteristics. Report 2 examines the enrollment of UIC transfer students, looking
at where they came from, their pathway into UIC, and their participation in Orientation. Challenges
in the enrollment process are identified. Report 3 explores the academic success of UIC transfer
students, focusing on transfer on-track, retention, graduation, pass rates in coursework, and post-
college success in work and graduate/professional school. Support for and barriers to their
academic success are identified. Report 4 assesses how UIC transfer students are financing
college (or not). It further describes the degree to which transfer students have access to basic
needs such as food and housing, as these can create impediments to their success. Report 5 (this
report) seeks to understand UIC transfer students’ co-curricular learning in areas of self-
awareness; skills to be real world ready; justice, equity, diversity and inclusion; transformational
leadership; and belonging. Finally, Report 6 examines how students are engaging with the campus,
exploring how they participate in activities, utilize services, access resources, and experience
various aspects of student engagement.
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METHODS

Report 1 provides a detailed description on this project’s methodology. Key details specific to this
research report’s methodology are provided here. This project utilized four sources of data,
including university institutional warehouse data, student survey data, student engagement data,
and student, staff, and faculty interviews. Across quantitative data sources, they were
disaggregated by race/ethnicity and analyzed separately for students transferring from HWC.
Institutional data were downloaded from the university’s data warehouse and include students
background information, including race/ethnicity and sending institution, and student records.

Definitions

Given the different student groups that are included in this report, definitions of who the students
are and what they are called is provided. Transfer students refers to students who started at non-
UIC colleges or university and then transferred to UIC. Transfer students can be in their first term at
UIC or may be continuing students. First-year matriculants refers to a student who started at UIC
as a first-time, first-year student and was not a degree-seeking student elsewhere before UIC. In
this report, first-year matriculants can be in their first year or are continuing students, but always
started at UIC as a first-year student. HWC students refers to students who transferred to UIC from
Harold Washington College. HWC students are enrolled at UIC and are no longer students at HWC.
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Surveys
Brick-by-Brick LGBTQ2SIA+ Campus Climate Survey

The purpose of the Brick-by-Brick LGBTQ2SIA+ Campus Climate Survey was to investigate how
lesbian, gay, bisexual, transgender, queer, questioning, Two-Spirit, intersex, and asexual+
(LGBTQ2SIA+) students experience the campus climate at UIC, while emphasizing students’ needs
and concerns. This survey was administered in 2022 and was open to all UIC students. In this
report, only undergraduate students were included. The sample size of transfer students was too
small to examine data by race/ethnicity or for students from HWC. A trans+ category was created
that encompasses students who identify as transgender, non-binary, gender nonconforming,
genderqueer, gender fluid, and/or Two-Spirit, which we used in the analyses.

Equity Dashboard

The purpose of the Equity Dashboard is to assess UIC’s ability to foster equity and inclusion to
advance student achievement. It examines factors like campus climate and academic and social
support to identify equity gaps between students, as well as supporting the university in bridging
those gaps. The survey was a collaborative project with the Office of Equity & Diversity, Enrollment
Management, and Office of Institutional Research and was disseminated in 2022 to all
undergraduate students.

The Fall Survey

The Fall Survey, developed by Student Affairs Assessment and Planning, is administered to all
undergraduate students each fall and has three components: 1) student information; 2)
intervention questions; and 3) student learning outcomes assessment data. Student information
consists of student background characteristics that are not collected through admissions data.
Intervention questions are designed to identify students who need support to remain enrolled.
Student learning outcomes assessment data consist of well-established measures from the
literature that assess Student Affairs student learning goals and outcomes. Data included in the
research report were from Fall 2023.

Measures. This report utilized data from a variety of measures from the Fall Survey. To assess the
five divisional learning goals, Student Affairs Assessment and Planning has been developing survey
measures that assess them and can measure their progress. While this projectis in progress as the
survey is in development to ensure that the information collected assesses the learning outcomes,
the well-established measures are presented throughout this report. Each of the five learning goals
are measured through at least one construct, with some having multiple measures associated with
the goal. For example, self-awareness is measured using self-other awareness and cognitive
empathy. Using both measures together, a student’s measure of self-awareness can be examined.
For this report, learning goal data are considered a baseline—indicating where UIC students are
currently atin their learning journey and can be used to inform future Student Affairs programming
and initiatives to help students in their development across these different areas.
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First Destination Survey

The First Destination Survey collects information on the post-graduate outcomes of UIC bachelor’s
degree graduates within six months of graduation. It is administered twice a year to students who
have recently graduated to better understand career outcomes, including continuing education,
employment, U.S. military service, and volunteer service. It is administered by the Office of
Institutional Research and Career Services. Data included in this report are for students who
graduated in 2022 and 2023.

National Survey of Student Engagement (NSSE)

The National Survey of Student Engagement (NSSE) was developed and administered by the Center
for Postsecondary Research at Indiana University. It collects information in five categories: (1)
participation in educationally purposeful activities, (2) institutional requirements and the
challenging nature of coursework, (3) perceptions of the college environment, (4) estimates of
educational and personal growth, and (5) background and demographic information. The survey is
administered to first-year and fourth-year students (seniors) in the spring semester. Data included
in this research report were collected in Spring 2024.

Pre-Matriculation Inventory (PMI)

The Pre-Matriculation Inventory (PMl) is administered by the Office for Research on Student
Success and assesses incoming students' social and emotional strengths and financial concerns
and connects students to campus resources. Social and emotional strengths are assessed by well-
established measures from the literature that have been converted into categories that reflect if the
area is a strength for the student, an area of concern, or an area that needs immediate outreach.
These are collected from incoming first-year and transfer students prior to their matriculation at
UlC.

Student Well-being Institutional Support Survey (SWISS)

Developed by Butler University, the purpose of the Student Well-being Institutional Support Survey
(SWISS) was to measure student perceptions around how well their institutions support various
aspects of their well-being. Importantly, SWISS measures perceptions at the campus level instead
of at the level of the individual student’s well-being. SWISS was disseminated in Spring 2022 to a
random sample of half of all UIC undergraduate, graduate, and professional students. In this report,
only undergraduate students were included. Further, disaggregated data for undergraduate
students from the SWISS is generally too small so disaggregation by race/ethnicity or whether the
student attended HWC were not included.

Engagement Data

Engagement data were provided from a variety of different offices from UIC. Most offices provided
the UINs of students who engaged with them, while several provided us with analyzed data instead
of UINs. For our reports, we examine engagement data for academic years 2022-2023 and 2023-
2024. While this is a very comprehensive set of engagement data, not all offices provided data for
this assessment. It is, therefore, recognized that this assessment does not reflect the entirety of an
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engaged UIC student’s experience. Refer to report 1 for a complete list of units who were able to
provide data for these reports.

Interviews

Students, faculty and staff interviews are included in this research report. These interviews aimed
to understand how transfer students experience UIC and to identify their strengths, challenges, and
needs. Students were 26 current UIC transfer students, three students who transferred to UIC but
left before completing their degrees (non-returning students), and two members of UIC
undergraduate student government. Forty-four staff and faculty participated in interviews. They
included 34 UIC staff, five UIC faculty, two Harold Washington College staff, and three City Colleges
of Chicago staff. All interviews were conducted over Zoom, with the exception of six in-person
student interviews. Interviews were conducted by research team members during the summer and
fall of 2024. Interview data were coded using thematic analysis (Braun & Clarke, 2006).

Harold Washington College

This report provides additional analysis focused on students transferring to UIC from Harold
Washington College (HWC). HWC is one of the seven colleges that are part of the City Colleges of
Chicago. HWC provides a wide range of courses that prepare students to transfer to 4-year
colleges. UIC receives a large number of transfer students from HWC, although the numbers have
been decreasing (391 students in the 2019-2020 academic year and 191 students in the 2023-2024
academic year). The additional analysis provides an analytical lens to understand how students
from one of our top sending institutions experience UIC. This approach also allows for
consideration of ways to improve upon existing and create new partnerships to empower students
with a seamless transition to student life at UIC.
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BRINGING ASSETS TO UIC

While this study utilized the Student Affairs student learning goals framework to understand
students’ strengths and areas of growth in these domains, an important theme emerged from the
student, faculty, and staff interviews about how transfer students were different than UIC first-year
students in terms of what they bring to UIC. Transfer students come to UIC having already
developed many of these noncognitive assets. This was reflected by a student government
representative who shared:

A lot of our transfer students are from community colleges, and what I've realized about
UIC students is that we have a lot of grit. We're very hard-working. And | feel like these
students who come particularly to these community colleges, also have that grit and that
very hard-working mentality. So, they come in with that, whereas it's not necessarily them
building it, as they're here at UIC.

These assets had been developed through their previous educational and life experiences. One
CCC staff member shared, “They, you know, come with a wealth of experience that | think will
make them very well prepared to succeed once they move on to their next dream school.” While
recognizing that transfer students bring with them a number of strengths, it was not helpful to the
students to assume they do not need any help, that they are fully ready for their transition to UIC.
This was reflected by a Student Affairs staff member who shared:

A lot of times, people have that sort of [think that] transfers don't need anything, they've
already been successful elsewhere. They're making their way here. And we find that's not
that's not always the case. Every journey is unique and, everybody needs support whether
you're a first-year student or beyond.

This feedback provided an important framing of noncognitive assets and transfer students. While
they come to UIC with strengths due to their educational success at their prior instituion and their
various life experiences, they will still need support, they are still growing and developing, and their
experience at UIC should reflect both of these.
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SELF-AWARENESS

Students will deepen and expand their self-awareness and increase its application to
their lives.

Self-awareness includes a student understanding who they are, where they came from, and
where they hope to go. It is inclusive of communicating with others, identifying their own
needs, and advocating for those needs to others. Self-awareness involves the ability a
student has to recognize and reflect on their thoughts, feelings, and behaviors. A student’s
sense of self-awareness extends into how they navigate inter-personal relationships, how
they approach conflict, and how they respond to challenging situations utilizing strengths
and developing skills to overcome barriers. Self-awareness includes an understanding of
how others perceive you and how a student’s actions impact others. Being self-aware is not
a final destination but is a life-long process of growth and discovery.

(UIC Student Affairs, 2024)
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There are two different types of aspects that UIC has data on related to self-awareness. The firstis
academic self-efficacy, which was assessed prior to matriculation, and the other is work-family-
school balance, which were assessed both Pre-Matriculation and while the students were at UIC.

Pre-Matriculation

As part of the PMI, students reported their academic self-efficacy (Solberg et al, 1993). This refers
to the belief that various academic tasks can be successfully achieved by the student (e.g.,
research a term paper; write course papers). Academic self-efficacy has been found to be
associated with college academic performance and retention (Farruggia et al., 2018). Figure 1
shows transfer students’ levels of academic self-efficacy as they transitioned into UIC. Data were
separated for fall and spring admits. Overall, transfer students did feel that they can be
academically successful. However, 18% of fall cohorts and 23% of spring cohorts had reported
enough doubt in their abilities that there should be concern for those students. Asian American
students in both fall and spring cohorts had the highest concern scorings within their group. Black
students from spring cohorts as well as Latinx spring cohorts all had disproportionately high rates
of concern. For students matriculating from HWC, they were similar to all transfer students. Fall
HWC transfer students were slightly lower than all fall transfer students on academic self-efficacy
as a strength and spring HWC transfer students were slightly above all spring transfer students. For
students who do not believe in themselves, the transition to UIC can be difficult, especially when
they have other responsibilities.

Figure 1. Transfer Student Academic Self-Efficacy
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Solberg et al, 1993.

An important aspect of self-awareness is the ability to assess how well-balanced different facets of
their lives are. For students, this is reflected in work-school balance and family-school balance,
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meaning an assessment of how well students perceive themselves to prioritize college in light of
work and family demands. This does not mean that students don’t have these responsibilities, but
that they are able to manage them.

For work-school balance, this reflects that work does not interfere with students’ college
activities. The inability to balance work responsibilities, often indicated as the amount of time
students work, with school is associated with lower academic achievement and lower persistence
(Kulm & Cramer, 2006). Figure 2 shows transfer students’ reports of their work-school balance as
they entered UIC, separate for fall and spring and by race/ethnicity. For both fall and spring, work-
school balance was difficult for over 30% of transfer students. For differences by race/ethnicity,
while Latinx students had comparatively elevated difficulty with work-school balance for both
spring and fall transfers, there was not a clear pattern beyond that as it changed from spring to fall.
Across all groups, fall HWC transfer students had the highest concern rate at 36%. This tied into
Report 1 which showed that many transfer students were working a lot of hours as many transfer
students were struggling to manage both work and school as they come to UIC.

Figure 2. Transfer Student Work-School Balance
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Olsen (2014).
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Family-school balance can present similar challenges for college success as work-school
balance does. A lack of balance is reflected by family roles interfering with students’ school roles.
The stress of family-school conflict is negatively associated with academic performance, especially
for adult learners as they typically have more family obligations (Dill & Henley, 1998). Figure 3
shows levels of family-school balance for transfer students. Transfer students had high levels of
family-school conflict with 36% for fall and 35% for spring transfer students indicating this was a
concern. Family-school conflict was particularly difficult for Asian American and Latinx students.
For HWC students, those who started in the fall had higher rates compared to those who started in
the spring (39% versus 31%). Previous research has shown that Asian American and Latinx
students often have higher levels of family obligation (Covarrubias et al., 2021), which may help
explain their elevated levels of family-school conflict.

Figure 3. Transfer Student Family-School Balance
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Olsen 2014.

While at UIC

Data were also available to assess students’ work-school and family-school balance during the
school year. Figure 4 shows transfer students and first-year matriculants for both work-school and
family-school balance. The two groups had somewhat similar scores for work-school balance, with
transfer students having slightly lower scores, reflecting more work-school conflict. The exception
to this was Asian American and Multi-race transfer students who had higher ratings on work-school
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balance compared to first-year matriculants. For family-school balance, the ratings were even
closer for transfer students and first-year matriculants with the exception for Black students where
transfer students reported more balance. This was noteworthy given that Black transfer students
are most likely to be parenting (Report 1).

Figure 4. Transfer Students’ Ability to Balance Work, Family, and School
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Note. Data were from the 2022 Equity Dashboard. Response scale: 1=Strongly disagree;
2=Disagree; 3=Agree; 4=Strongly agree.

Multiple staff noted that many transfer students have work and family obligations that can make it
difficult for them to focus on school when it is needed. A college staff member reflected, ”so finding
that balance between their engineering, academic, career and their job and their family, especially
if they’re parents. It's very complicated and many of them need that additional support to really find
that balance.

Similarly, a Student Affairs staff member said:

they also have to balance family responsibilities, and sometimes that means their own
family, you know, them having to starting a family, having children and wife and things like
that. Or it could be they have responsibilities and families that they grew up with, you're
taking care of the elderly grandparents, you know, taking them to their doctor appointments
and translating for them, having to step out of classes in order to manage some situation.

Part of self-awareness is learning how to manage competing responsibilities. Given the high level of
responsibilities that transfer students have that can potentially lead to them leaving UIC without
graduating, this is an important skill for UIC to help transfer students develop.
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Two additional measures of self-awareness come from the Fall Survey: self-other awareness and
cognitive empathy. Self-other awareness reflects the ability to recognize someone else’s
experiences as different from one’s own. Cognitive empathy reflects the ability to identify and
understand other people’s emotions. Figure 5 shows the mean score of these for transfer students
examined by cohort. Students reported higher levels of cognitive empathy as compared to self-
other awareness, although both were relatively high. Further, there was a slight trend upwards on
both. This was unexpected as if these skills are being developed in college, then students from
earlier cohorts should have higher levels. Given the recent focus on self-awareness as a learning
goal, this will provide a baseline for the work within Student Affairs and other units that use the SA
learning goals.

Figure 5. Transfer Student Self-Awareness
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TRANSFORMATIONAL
LEADERSHIP

Students will engage with the many aspects of transformational leadership and will learn
how to apply them in various settings.

Transformational Leadership is an approach to leadership centered on creating positive
change within the student’s environment. Transformational leadership moves the student from
being a learner to a doer and engages collaboration amongst students through their groups,
teams, organizations, classes, jobs, and pre-professional experiences within Chicagoland and
beyond. Students will use transformational leadership in a socially responsible way to identify
problems, use creativity and innovation to explore solutions, and ultimately engage in action.
Transformational leaders will learn to inspire others, influence outcomes, be courageous, and
utilize good judgement in decision making. To be a transformational leader, the student will
lead with integrity and learn to use their platform to advocate for others. A transformational
leader will find opportunities to utilize their leadership to develop other leaders during their
journey at UIC.

(UIC Student Affairs, 2024)
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There was less data available to assess transformational leadership more globally as Student
Affairs offices tend to assess this within programs (see Report 6). However, one measure that fits
within transformational leadership was macro-perspective taking, which reflects the
understanding of and willingness to help people who are different in a number of ways. Figure 6
provides macro-perspective taking of transfer students by the term they transferred to UIC. Across
cohorts, students reported high levels of the frequency of macro-perspective taking with averages
between frequently and almost always. Further, there was an upward trend on macro-perspective
taking, meaning more recent transfers reported higher levels than students who had been at UIC
longer. As this is a key indicator of transformational leadership, this can serve as a baseline for this
learning outcome.

Figure 6. Transfer Student Transformational Leadership
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Note. Data were from the 2023 Fall Survey. Measured by Segal et al 2013. Response scale: 1=Never;
2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost Always; 6=Always.

The importance of leadership experiences was recognized by UIC staff during the interviews. They
shared that many transfer students already had leadership experience, which prepared them for
further experiences. An Office of Student Success and Belonging staff member reflected on the
strengths of transfer students saying, “Probably their leadership skills, | think those students are
able to stay here. And though they can spend more time here, they come in with some kind of
leadership because they can get more involved in student orgs.” Even though transfer students are
typically at UIC for less time than students who enter as first-year matriculants, they have previous
experience that would prepare them for leadership roles at UIC. This aligns with a recent report on
UIC adult learners transfer students who shared that they would like leadership opportunities that
were developed for students with advanced work and leadership experience (Farruggia et al, 2022).
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JUSTICE, EQUITY,
DIVERSITY, AND INCLUSION

Students will learn tools to help them advance J.E.D.I. in their organizations and
communities.

J.E.D.I. plays a foundational role in our students' relationships with one another and the broader
world. Understanding the multiple and intersecting identities they and others inhabit is an
essential part of learning to productively engage in diverse groups. Building an inclusive learning
environment requires that all members of the campus community use knowledge about
discrimination and bias prevention to address structural inequity and work towards social
change. Our community is at its strongest when J.E.D.l. is at our foundation.

(UIC Student Affairs, 2024)
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For J.E.D.l., there were a number of aspects that had been assessed through the Fall Survey. The
first two assessed cultural intelligence using the dimensions of metacognitive cultural
intelligence (metacognitive CQ) and motivational cultural intelligence (motivational CQ).
Metacognitive CQ reflects a student’s ability to think about, plan, and change their approach to
culturaliinteractions. Motivational CQ refers to an eagerness to learn about and engage in cross
cultural experiences. These were examined first by cohort and then by race/ethnicity. The cohort
analysis is presented in Figure 7. Students reported high levels of both metacognitive and
motivational CQ with very similar scores on both. These did not change over time in a meaningful
way.

Figure 7. Transfer Student Metacognitive and Motivational Cultural Intelligence (CQ)
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Note. Data were from the 2023 Fall Survey. Both measured by Ang et al. (2007). Response scale:
1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree.

Given the emphasis in this learning goal on race/ethnicity, these were also examined by
race/ethnicity (Figure 8). Across all groups, students were generally high with averages at 5 on a 6-
point scale or just below. Asian American students were the lowest on both assets whereas Latinx
were the highest. Students who transferred from HWC also scored high on this. Given the diversity
of UIC, this provides an opportunity to continue to develop cultural intelligence.
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Figure 8. Transfer Student Metacognitive and Motivational Cultural Intelligence (CQ)
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Note. Data were from the 2023 Fall Survey. Both measured by Ang et al. (2007). Response scale:
1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree.

The next set of dimensions of JEDI relate to identity and critical reflection, including ethnic/racial
identity, multiple identities, and critical reflection/perceived inequality. Ethnic/racial identity
reflects the exploration and commitment to one’s own ethnic/racial identity. Multiple identities
reflects the exploration and commitment to one’s own self-identified multiple identities. Critical
reflection/perceived inequality reflects the student’s understanding of systematic educational and
work-related inequalities due to economics, race/ethnicity, and gender. Figure 9 shows the
dimensions by cohort. The two identity dimensions had similar patterns. Both were relatively high,
reflecting that students, on average, had high ratings of exploration and commitment to their
identities. There was an increase across cohorts from Fall 2019 to Spring 2021 and then leveled out
at that point. Critical reflection/perceived inequality followed a different pattern. While it was
similar to the identity measures in Fall 2019, there was a general decline, which means the more
recent cohorts, suggesting this may increase while in college.
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Figure 9. Transfer Student Ethnic-Racial Identity, Multiple Identities, and Critical
Reflection/Perceived Inequality
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Note. Data were from the 2023 Fall Survey. Ethnic-Racial Identity and Multiple Identities
measured by Phinney (1992); Critical reflection measured by Diemer (2017). Response scale:
1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree.

These three were also examined by race/ethnicity, and for students who matriculated from HWC
(Figure 10). There was an apparent relationship between racial/ethnic identity where racial/ethnic
groups who were lower than others, White and Multi-race were higher when considering their
multiple identities. Across all groups, critical reflection/perceived inequities were lower than the
identity scores reflecting an area of growth during their time at UIC.
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Figure 10. Transfer Student Ethnic-Racial Identity, Multiple Identities, and Critical
Reflection/Perceived Inequality
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Note. Data were from the 2023 Fall Survey. Response scale: 1=Strongly disagree; 2=Disagree; 3=
Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree.
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SKILLS TO BE "REAL WORLD
READY™

Students will acquire skills to prepare them to be successful in life during and after college.

Skills to be “real world ready” applies to a broad scope of skills that students will be exposed to,
learn, practice, and acquire during their UIC experience that will prepare them for success
during and after college. Students will be able to articulate when they have developed these
skills and recognize when to apply the relevant skills in the appropriate environment and
situations. These skills are developed within multiple spheres of a student’s life including
wellness (self-care, help-seeking, resilience, stress management, balance), professional
development (academic preparation, career preparation, time management, financial literacy,
recognizing transferable skills), problem solving (critical thinking, adaptability, intellectual
flexibility, recognizing and utilizing resources), communication (interpersonal communication,
presentation, business communication) and emotional intelligence (emotion regulation, conflict
management, behavior management). A student who is progressing in the development of these
skills will demonstrate an ability to re-frame challenges, changes, and barriers to succeed and
will increase their capacity to solve problems on their own.

(UIC Student Affairs, 2024)
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Skills to be “real world ready” is the most assessed of all of the learning goals. Within the goal, there
were four domains that were assessed with current UIC student surveys: professional
development; problem solving; emotional intelligence; and wellness. Each of these is discussed.
Some of the data are collected Pre-Matriculation as students are transferring to UIC. These will be
presented first within each domain. Given the recent COVID-19 Pandemic and the resulting mental

health crisis, there is a large focus on well-being.

Professional Development

One of the skills within the professional development domain is time management. Time
management reflects students’ use of time management strategies, such as making a to-do list.
Time management is associated with increased academic performance and retention (Wolters &
Brady, 2021). Figure 11 shows time management for transfer students separated for spring and fall
cohorts and by race/ethnicity. While time management was a strength for many transfer students, it
was difficult for 19% of all transfer students (both spring and fall). There was again inconsistency
across spring/fall and race/ethnicity. For example, spring International transfer students were least
likely to use time management strategies, but most likely for fall transfer students. Further, time
management was a strength for 88% of spring HWC students, but only 79% of fall HWC students.
This inconsistent pattern highlights the need to look at strengths and challenges at the student
level.

Figure 11. Transfer Student Time Management
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Britton & Tesser, 1991.
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Problem Solving

Problem solving as part of skills to be “real world ready” was conceptualized as using skills such as
critical thinking, adaptability, intellectual flexibility, and recognizing and utilizing resources. The
ability to solve problems is critical in college, and in life, as challenges come up and students need
the skills to manage them without getting derailed. Within problem solving, two facets have been
assessed in student survey data Pre-Matriculation: planning and academic help-seeking. No survey
data are currently collected while students are at UIC that assess problem solving.

Planning reflects using skills in the planning process such as breaking down problems into
manageable components and following through on a plan. Planning has been shown to be related
to academic success (Stevens et al., 2022). Planning was assessed for transfer students pre-
matriculation (Figure 12). Planning was a strength for many transfer students: 77% of fall and 75%
of spring transfer students; however, that does mean that planning was challenging for one-in-four
transfer students. Black spring transfer students had the highest strength ratings for planning
across all groups with Multi-race students having the highest levels of concern. Planning was more
of a strength for HWC students in the spring (83%) than in the fall (73%).

Figure 12. Transfer Student Planning Strategies
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Greenglass, et al. 1999.

Next, academic help-seeking was examined for transfer students pre-matriculation. This refers to
a student’s likelihood to seek help and/or view help-seeking as not intimidating. This challenge was
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demonstrated by a non-returning transfer student who shared, “so | kind of struggle, like going to
people for help. I've been trying to work on it, and I've gotten a little bit better, but when it came to
school, no, | wouldn't really talk to anyone.” Academic help-seeking is associated with increased
grades and retention in college (Fong et al., 2023) and was challenging for many UIC transfer
students (Figure 13). Indeed, 36% of fall and 31% of spring transfer students had concerning levels
of help-seeking. For all transfer students, there was variation by race/ethnicity where help-seeking
was more likely a strength for Black students compared to other groups. Fall HWC students had
very high levels of concern regarding help-seeking (42%).

Figure 13. Transfer Student Academic Help Seeking
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Karabenick, 2003.

Emotional Intelligence

The next domain within skills to be “real world ready” is emotional intelligence, which includes
skills such as emotion regulation, conflict management, and behavior management. Two facets of
emotional intelligence were currently being collected on UIC transfer students: adaptability, which
is collected pre-matriculation, and student conduct, which was assessed by engagement data

from the Office of Community Standards.
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The first facet within emotional intelligence is adaptability. Adaptability is the regulation of
behavioral and psychological functioning when faced with new or changing environments. Among
students as they matriculate to UIC, adaptability was a strength for 74% of fall and 70% of spring
transfer students. There was much variation in adaptability as a strength as a function of transfer
timing and race/ethnicity. For instance, adaptability was a strength of 86% of Black fall transfer
students (the highest of all groups), but 74% of Black spring transfer students. Asian American
spring transfer students had the most difficulty with adaptability with 40% scoring in a concern
range. Adaptability was difficult for more fall HWC students (35%) compared to spring HWC
students (29%).

Figure 14. Transfer Student Adaptability
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Martin, et al. 2013.

In the Office of the Dean of Students, Community Standards oversees the process to manage
academic and behavioral misconduct. This can serve as a proxy for behavioral management.
Table 1 provides the percentages of transfer students and first-year matriculants who were involved
in a student conduct case. Across all groups, there was a noticeable difference in rates of conduct
involvement between the two academic years. Whereas 3% of students were involved in a conduct
case for academic year 2022-2023, less than 1% were involved the following year. One explanation
of this difference was that some aspects of the COVID-19 Pandemic were still being managed. For
instance, there were still mask mandates at the time (lack of compliance could result in a conduct
case if severe enough). Itis likely that the 2023-2024 academic year is more typical for UIC students
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reflecting low levels of conduct involvement. One student group that had elevated rates in the
conduct process was White first-year matriculants.

Table 1. Students Involved in a Behavioral Case

Involved in a Behavioral Case

Matriculant Type Race/Ethnicity
2022-2023 2023-2024
Asian American 2% 0%
Black 3% <1%
Latinx 2% 0%
Transfer Students White 4% <1%
Multi-Race 4% 0%
International 2% <1%
All 3% <1%
Asian American 1% <1%
Black 4% <1%
Latinx 1% <1%
First-Year Students White 7% <1%
Multi-Race 4% 1%
International 2% 0%
All 3% <1%

Note. Data were from Community Standards.

Wellness

The final facet of “real world ready” is wellness. Wellness is a priority for UIC given the
consequences of the COVID-19 Pandemic. Students, faculty, and staff have discussed how difficult
the pandemic has been on wellness (and relatedly, sense of belonging, discussed as the next
learning goal). An Asian American female transfer student explained:

I think COVID. So, | graduated in 22 [from high school] which was in-person senior year. But
for people who graduated high school in 2020 or 2021, I think their experiences are different
in terms of maybe they had to go to community college because of COVID or like, socially
changed because of COVID. Because | met a lot of people who have different life changes
because of COVID from 2021.

This student recognized that the pandemic was disruptive educationally for other students.

Wellness has a large amount of data collected on it, reflecting the importance and prioritization of
student wellness at UIC. In this section, wellness was assessed using a number of indicators such
as depression and anxiety, satisfaction with life, and loneliness. Then, there were follow-up
analyses to examine the role of friendships at UIC in wellness. Next, the amount and role of stress
and students’ well-being was investigated.
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Assessed using a single question on the Fall Survey, data were collected on depression and anxiety.
Students were asked during the fall term if they sometimes feel so depressed or anxious that it is
hard for them to go to class, responding yes or no. Figure 15 shows that a high proportion of first-
year students (27%) and new transfer students (29%) answered yes to this, reflecting a high level of
mental health care. There were differences by race/ethnicity where Asian American, International,
and Multi-race transfer students were more likely to indicate going to class was difficult at times,
whereas for Black students, first-year students were much more likely to say so. One additional
pattern that was noteworthy was that MENA students were the least likely overall to experience
these levels of depression and anxiety and Latinx and Multi-racial students were the most likely.

Figure 15. First-Year and New Transfer Students Who Feel So Depressed or Anxious that It s
Hard for Them to Go to Class
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Note. Data were from the 2023 Fall Survey.

The next two facets of wellness assessed for transfer students were satisfaction with life and
loneliness. Figure 16 provides average scores on these by entering cohort. For satisfaction with life,
the scores generally hovered around just below 4, which reflected only a moderate satisfaction with
life. Also, the Fall 2019 cohort was lower than all other cohorts. There was some slight changes
across cohorts where rates were decreasing slightly over time and then started to increase with the
Spring 2023 cohort. For loneliness, where higher scores mean more loneliness, this reflected that
students felt like they do not have companionship and felt left out. Across cohorts, student
average scores fluctuated at or below a 3, with a 3 indicating sometimes feeling lonely. The Spring
2020 cohort reported being the least lonely. These numbers suggest that a large proportion of UIC
transfer students were not feeling satisfied with life and were experiencing loneliness.
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Figure 16. Transfer Student Satisfaction with Life and Loneliness
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Note. Data were from the 2023 Fall Survey. Life satisfaction measured by Diener et al. (1985);
response scale: 1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree;
6=Strongly agree. Loneliness measured by Russell (1996); response scale: 1=Never; 2=Rarely; 3=
Sometimes; 4=Frequently; 5=Almost Always; 6=Always.

To explore these further, satisfaction with life and loneliness were examined for all transfer students
and HWC transfer students by race/ethnicity (Table 2). Across groups, Black students reported the
lowest satisfaction with life. This difference was also found among HWC transfer students. For
loneliness, although the gap was smaller, White students reported the least amount of loneliness
and Black students reported the most. For students matriculating from HWC, the gap was much
larger with Black students reporting the most loneliness and White students reporting the least. UIC
transfer students were experiencing dissatisfaction with life and loneliness at concerning levels,
with Black students being particularly vulnerable.
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Table 2. Satisfaction with Life and Loneliness for All and HWC Transfer Students

Satisfaction with Life Loneliness
Race/Ethnicity All HWC All HWC

Mean (SD) Mean (SD) Mean (SD) Mean (SD)
Asian American 3.82(1.07) 3.90 (0.95) 3.02(1.09) 2.92(0.97)
Black 3.57(1.15) 3.51(1.14) 3.08(1.28) 3.32(1.11)
Latinx 3.83(1.12) 3.77 (0.93) 3.02(1.26) 2.99(1.12)
White 3.91(1.09) 3.92(0.99) 2.88(1.12) 2.71(1.22)
International 3.91(1.12) 3.70(1.14) 3.02(1.09) 2.98 (0.95)
Multi-Race 3.68(1.07) * 2.97 (1.35) *
All 3.84(1.10) 3.76 (0.99) 2.96(1.18) 2.99(1.12)

Note. Data were from the 2023 Fall Survey. Life satisfaction measured by Diener et al. (1985);
response scale: 1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree;
6=Strongly agree. Loneliness measured by Russell (1996); response scale: 1=Never; 2=Rarely; 3=
Sometimes; 4=Frequently; 5=Almost Always; 6=Always.

The high levels of loneliness among UIC transfer students may result from some structural
challenges that are inherent in a large university where many students commute. One Student
Affairs staff member shared, “UIC is a large campus with 35,000 lovely students, and so thinking
about how this can be a very isolating place.” On a national level too, there is an awareness that
many people are experiencing high levels of loneliness that were prevalent before the pandemic
and have now become more concerning due to the social isolation of the pandemic. Indeed, the
U.S. Surgeon General (2023) declared loneliness to be a public health concern.

Foundational to a sense of loneliness at UIC is whether or not transfer students have been able
to make friends. As transfer students were disproportionately less likely to live on-campus and
to be adult learners (Report 1), it may be more difficult for them to make friends at UIC. Figure 17
shows the proportion of first-year students and transfer students who were in their first term at
UIC who were able to make at least one friend. The differences were striking: 37% of transfer
students had not made a friend while at UIC in their first term. Differences by race/ethnicity were
also present where White transfer students were the least likely to have made a friend (31% had
not), whereas 18% of Asian American students had not made a friend. For first-year students,
Latinx students were the least likely to have made a friend (13% had not), but they were still more
likely than any transfer student groups.
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Figure 17. New First-Year and Transfer Students Who Were Not Able to Make at Least One
Friend During Their First Term at UIC

50%
45%
40%
35%
30%

25%
20%
15%
10%
I i 1 I 1
o | [
< 3 P

X

nx

Black
Lati
White
MEN

-rac

International
Multi

Asian American

W Transfer Students W First-Year Students

Note. Data were from the 2023 Fall Survey.

When talking about challenges in transferring to UIC, difficulty making friends was one of the
biggest concerns raised by students. One Multi-race female shared:

It may sound silly, but finding a friend group, yeah, | think that's been a little bit harder for
me because | came into my junior year, I'm a junior. So, | feel like people have already
established different groups, groups that are formed like day one. So, it's been a little bit
harder on the front end.

Further, a Latinx female said:

| had a few, very few, like two to four people from my hometown that | know came here, but
we kind of fell off prior, so | never really hung out with them when | came here. So, | think it
was very much like on my own.

These experiences of loneliness may be even more profound for students who take online classes.
A Black, male adult learner from HWC explained:

If it's online, you make less friends online. Class is over, everybody logs off the system. So,
challenge might be meeting people too, might be challenging, like making friends can be
considered a challenge.

This barrier to developing friendships may put students at risk for leaving UIC before they complete
their degrees. A UIC Student Government representative expressed their concern:
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I'd say if they don't find their community after that first year, they might be looking to
transfer out again. And that's a big problem. So that's a big thing to me, is I've done a lot of
thinking about how our turnover rate at UIC is pretty, pretty high. A lot of students don't
stick around here, and if students are transferring in, they should be finding their
community.

Another important aspect of wellness is stress and how much stress students are experiencing
while in school. The cause of stress can vary from relational to academic to health and safety
concerns. When students are feeling high levels of stress, it becomes more difficult to focus on
school (Worsley et al., 2021). Figure 18 shows the proportion of transfer students and first-year
matriculants who reported feeling very much or quite a bit of stress related to some of their
personal relationships. Both transfer students and first-year matriculants reported high levels of
concern for their families, with this being particularly stressful for transfer students. While more
moderate, approximately 40% of both groups reported high levels of stress regarding concerns for
friends. Transfer students were disproportionately more likely to report stress related to issues with
their romantic partner compared to first-year students.

Figure 18. High Levels of Relational Stress During the Academic Year
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Similar comparisons were made related to health, academic, and safety concerns (Figure 19).
Across both, transfer students (77%) and first-year matriculants (74%) reported very high levels of
stress related to academic concerns. They also reported very high levels of stress related to mental
health concerns (65% for transfer students and 69% for first-year matriculants). While not as
prevalent, many students did experience stress related to physical health concerns and safety
concerns.
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Figure 19. High Levels of Health and Academic Stress During the Academic Year
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The process of transferring to a new school environment is likely part of the academic stress they
report as being so high. One Student Affairs staff member noted how difficult transferring colleges
can be:

| can imagine that there is probably some level of stress about having to move from one
system to another, like transfer, money moving financial aid packages from one university
to another, | would assume like that that would be a stressful process.

Across many domains, UIC transfer students were experiencing a lot of stress, particularly around
academic concerns, mental health, and family concerns. All of these have the potential to make
completing their degrees very challenging.
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BELONGING

Students will develop a sense of belonging and create meaningful connections during their
time at UIC.

Belonging is the feeling of security and support within a student’s community. Belonging
incorporates a student’s sense of connection to UIC, the community, their majors, their groups,
and their environment. Belonging is realized when the student has acquired the knowledge that
they are accepted amongst their peers for who they are, when they have shared their true
authentic self and that they are cared for by others within the UIC community. The foundation for
belonging is formed by the development of healthy relationships with others, understanding that
the student matters, and knowing that the student is meant to be at UIC.

(UIC Student Affairs, 2024)
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The final learning goal is belonging. Sense of belonging refers to how students are connected to
and feel seen by their community; here, the community is UIC. Research on the impact of belonging
on academic achievement clearly highlights its importance, particularly for retention (Han et al
2017). Ensuring students develop and maintain a sense of belonging is a priority of UIC. This
section looked at indicators of belonging both pre-matriculation and also during the school year. It
also provided students’ perceptions of support they have for being in college, plus the quality of
their relationships with people on campus.

As with wellness, the pandemic greatly disrupted students’ ability to connect and feel like they
belong. During the pandemic and the switch to online learning, students often became isolated
and were not able to develop connections to the UIC community. The return to campus required,
and still requires, intentional efforts to help students develop a sense of belonging. One Student
Affairs staff member shared:

Once we started to come back to campus, it was very clear that we needed to make this as
normal as possible, or what we considered normal before Covid, but really to take it to the
next level, where these students felt, or would feel, that they're going to be okay. And there
is a lot of support, even though we just encountered a very challenging time as society, as
the world.

Pre-Matriculation

Conceptually connected to sense of belonging is belonging certainty. Sometimes referred to as
imposter syndrome (Dao et al., 2024), belonging certainty reflects the degree to which students are
concerned about fitting in (Graham et al., 2022). Belonging certainty was assessed pre-
matriculation and reflected the concerns that incoming students had about fitting in at UIC (Figure
20). Over 20% of transfer students, regardless of whether they started in the fall or spring,
expressed concerning levels of belonging uncertainty at UIC. While there was less consistency with
race/ethnicity, it does appear that spring Black transfer students had the highest levels of
immediate concern across all groups with one-in-ten Black students being very concerned they will
not fitin at UIC. The rates were also particularly high for HWC student matriculating in the fall term.
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Figure 20. Transfer Student Belonging Certainty
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Walton & Cohen 2007.

Staff have recognized how debilitating belonging uncertainty can be for students, so some actively
talk through this with students. One Student Affairs staff member discussed how they talk to
students about belonging uncertainty:

Don't be afraid to share what you're going through, because you feel like you're the only one
going through that. We all deal with imposter syndrome, you know, at times as well, should
| really be here? How did | get in here? | don't want to let people know that I'm the only one
that doesn't feel confident about where | am right now on things.

A strategy by this staff member was to talk through this with students to help them feel like they are
not the only ones who feel this way and they are not alone.

Support for being in college from family and friends is an important asset for students (e.g.,
Cutrona et al., 1994; Topping, 2005), as a lack of support can diminish a student’s sense of
belonging. Assessed pre-matriculation, support from family and friends for being in college is
presented in Figure 21. Across all groups, at least 20% expressed concerning levels of a lack of
support. Black students who entered in the fall (28%) and Multi-race students who entered in the
spring (30%) had particularly low levels of support. For both spring and fall transfer students, those
coming from HWC were the least likely to feel supported by their families and friends, with the rates
particularly elevated for spring transfer students (33%). Given that many students did not feel
support by their family and friends as they transition to UIC, it is critical that students find their

community at UIC.
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Figure 21. Transfer Student Family and Friend Support for Being in College
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Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by
Tracey & Sedlacek 1989.

While at UIC

Across the interviews with faculty and staff, very consistently they discussed how important it was

for students to belong. A faculty member reflected,

We'd like our students to graduate with a feeling of being welcomed and having a sense of
belonging on our campus and with transfer students, we would be trying to create thatin a
much shorter time, and we already struggle with that with our commuter population,
right?... and I'm a daughter, | take care of this person. | might work a job. They're very
complex students that we're seeing. And so, the idea of trying to leave with the sense of you

are a UIC alum now, you are a part of our community.

Two connected facets of belonging are overall sense of belonging and mattering. Overall sense of
belonging reflects how connected students feel to UIC whereas mattering reflects the degree to
which students perceive that they matter to the UIC community. Both of these were assessed for all
students in Fall 2023 by cohort the transferred students entered UIC, which is shown in Figure 22.
For all cohorts, students reported that, on average, they frequently felt like they belong. The trend
for overall belonging was not linear as students who started in Fall 2019 had the lowest level, but
the ratings were much higher for students who transferred in Spring 2020. Rates then declined with
a low point in Spring 2022 and then started to increase again. While it is uncertain what caused
these non-linear fluctuations, it is noteworthy that they were the “pandemic years.” From March
2020 until Fall 2022, students were likely completely remote. Developing a sense of belonging and
feeling connected to other students, faculty, and staff would be very difficult during this time.
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For mattering, a different pattern emerged. The ratings were much lower than belonging, reflecting
that while students felt connected to UIC, they were less likely to feel that they mattered to many
people at UIC. This sentiment was largely consistent over time, regardless of the pandemic.

Figure 22. Transfer Student Sense of Belonging and Mattering

Fall Spring Fall Spring Fall Spring Fall Spring Fall
2019 2020 2020 2021 2021 2022 2022 2023 2023

e Overall Sense of Belonging === Mattering

Note. Data were from the 2023 Fall Survey. Belonging measured by Johnson et al 2007; Mattering
measured by Eliot et al. 2004. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently;
5=Almost always; and 6=Always.

To further explore these, Table 3 presents overall belonging and mattering for transfer students
assessed in Fall 2023 by race/ethnicity. For overall belonging, Latinx students reported the highest
levels followed by International students among all transfer students; other groups were lower, with
Multi-race reporting the lowest overall sense of belonging. For students matriculating from HWC,
their ratings were generally equal to all students (White HWC transfers) or higher (Asian American,
Black, and Latinx students) than all transfer students. The exception to this was for International
students from HWC who reported a much lower sense of belonging at UIC. This overall picture for
HWC students had an interesting pattern that while HWC students had higher levels of belonging
uncertainty, once they came to campus they had higher levels of sense of belonging.

A different pattern for mattering emerged than for overall sense of belonging when examining by
race/ethnicity. Generally, among all transfer students, there were not large differences in average
mattering scores with the exception of Asian American students who were somewhat higher than
other groups. HWC students were generally similar to all transfer students.
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Table 3. Belonging for All and HWC Transfer Students by Race/Ethnicity

Overall Sense of Belonging Mattering
Race/ Ethnicity All HWC All HWC

Mean (SD) Mean (SD) Mean (SD) Mean (SD)
Asian American 3.93(1.18) 4.03(0.78) 3.19(0.71) 3.25(0.67)
Black 3.87(1.28) 4.17 (1.33) 3.10(0.62) 3.21(0.72)
Latinx 4.16(1.19) 4.22(1.08) 3.03(0.67) 2.96 (0.65)
White 3.91(1.18) 3.91(0.94) 3.08 (0.66) 3.12(0.61)
International 4.06 (1.08) 3.40 (1.36) 3.10 (0.69) 3.05(0.86)
Multi-Race 3.78 (1.32) * 3.04 (0.65) 3.00 (0.59)
All 4.01 (1.20) 4.09(1.10) 3.09 (0.68) 3.08 (0.66)

Note. Data were from the 2023 Fall Survey. Belonging measured by Johnson et al 2007; Mattering
measured by Eliot et al. 2004. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently;
5=Almost always; and 6=Always.

Students shared how important it was for them to feel like they belong at UIC. A White, female adult

learner

shared, “a positive was how welcoming and kind people were, like, | didn't feel ostracized

or anything like they went into my classes, and right away, everybody was social, and it made it a lot

easier to adjust.”

Faculty and staff also reflected on this importance identifying places on campus that help
promotes a sense of belonging with transfer students. A college staff member shared,

The Commuter Center, | don't know that's the official name. Yeah. Commuter Resource
Center, Wellness Center, LARES, for example, AAAN and CHANCE those affinity support
programs, | think those are great. Those are excellent options for students. Somebody once
said UIC is a very large institution, so it's easy to get lost in it, but those programs offer
small communities in a large institution, so students can connect with like-minded peers
who have similar goals and values, and, you know, focus on navigating this process
together.

Further, an Equity & Diversity staff member shared,

I'm thinking about the cultural centers, because | see where, for example, Heritage Garden,
there are students in the Heritage Garden project that are transfer students and
minoritized. And it's like, Heritage Garden is like a safe haven for students who get
connected to that program never actually want to leave it. | know that the GSC [Gender and
Sexuality Center] actively reaches out and makes itself visible to transfer students. And so
that's a space where they can actually feel like welcome and supported. | think the
Disability Cultural Center’s [DCC] also doing outreach [to] transfer students specifically,
transfer students actually reach out to the DCC to find support, and to help just figure out
how to navigate the institution.

41
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 5: Co-Curricular Learning



To further explore students’ sense of belonging, comparisons were made on students’ ratings of
fitting in at UIC. As seen in Figure 23, transfer students were slightly less likely to feel like they fit in,
with larger differences for Black students and particularly for International students. It is
noteworthy that regardless of whether they matriculated as first-year student or a transfer student,
Black students had consistently lower levels of feeling like they fit in at UIC.

Figure 23. Fitting In at UIC

Asian American Black Latinx White Multi-Race International

4

M Transfer Students M First-Year Students

Note. Data were from the 2022 Equity Dashboard. Response scale: 1=strongly disagree;
2=disagree; 3=agree; 4=strongly agree.

Belonging among LGBTQ2SIA+ Students

The Brick-by-Brick Campus Climate survey provided an opportunity to better understand belonging
among UIC LGBTQ2SIA+ students. Table 4 provides a comparison of trans+ students
(encompassing students who identified as transgender, non-binary, gender nonconforming,
genderqueer, gender fluid, and/or Two-Spirit) with all LGBTQ2SIA+ students who completed the
survey on key questions related to belonging. As a note, the sample sizes for trans+ students were
small, though it was important that they were still included in analyses. For the ability to make
meaningful relationships with other LGBTQ2SIA+ students, LGBTQ2SIA+ transfer students reported
the lowest average score, which was below the slightly agree mark, meaning that on average, this
was difficult. Trans+ transfer students were more similar to first-year matriculants.

The second item reflected finding an affirming community. Again, all LGBTQ2SIA+ transfer students
had the lowest average score, reflecting that this was the most challenging for them. The score on
this question were lower than the first one, suggesting that while LGBTQ2SIA+ students had been
able to form friendships, access to a wider community was more limited. Finally, students rated
how well they feel affirmed as an LGBTQ2SIA+ student at UIC events. Again, all LGBTQ2SIA+
transfer students reported the lowest response to this, and again, all were lower than the previous
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questions. Combined, these show that there were barriers for LGBTQ2SIA+ students to feel a sense
of belonging at UIC, particularly LGBTQ2SIA+ transfer students. Trans+ students seemed to be a bit
more protected from these barriers.

Table 4. LGBTQ2SIA+ Students’ Experiences With Community at UIC

Transfer Matriculant First-Year Matriculant
Trans+ Al Trans+ Al
Mean (SD) Mean (SD) Mean (SD) Mean (SD)
I’ve been able to make
meaningful
friendships with other  4.43 (1.59) 3.95 (1.58) 4.58 (1.58) 4.45 (1.60)
LGBTQSIA+ students
at UIC.
| have found a
community at UIC in
which | feel affirmed 4.16 (1.54) 3.73(1.41) 4.50 (1.46) 4.16 (1.64)
as an LGBTQ2SIA+
person.
When attending
programs, events, or
extracurricular 3.71 (1.49) 3.43 (1.38) 4.12 (1.50) 4.03 (1.60)

activities at UIC, | feel
affirmed as an
LGBTQ2SIA+ person.

Note. Data are from the Brick-by-Brick LGBTQ2SIA+ Campus Climate Study
Relationship Quality

The quality of relationships can impact a students’ sense of belonging at UIC. This next section
examines relationship quality that transfer students have with friends, family, and UIC faculty and
staff. The quality of the relationships with people on campus will also either facilitate a sense of
belonging or willimpede a sense of belonging. The quality of interactions with academic advisors,
faculty and student services staff were assessed for first-year students, seniors who matriculated
to UIC as a first-year students, and seniors who matriculated to UIC as a transfer student. For
senior students, there was a similar pattern regardless of how they came to UIC, with the highest
quality interactions with faculty (Figure 24). First-year matriculants reported the highest rating for
academic advisors. Student services staff were the lowest rated among all three groups, although
less so for first-year students.
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Figure 24. Quality of Interactions with People on Campus
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Note. Data were from the NSSE. Response scale: 1=Poor and 7=Excellent.

Students shared during their interviews how important connecting with staff and faculty was for
their success. A Black female transfer student said:

To have all this support and everybody wanting to make sure you succeed and to help you,
and even down to the health and wellness. | think itis. | love it. I'm like, man, maybe | need
to see a counselor just like just to sit and talk with somebody. But | just love the support
that UIC gives the students. It's great.

The final indicator of relationship quality was assessed by students indicating yes or no if their
family was supportive of them being in college. Figure 25 shows the percentage of transfer students
and first-year matriculants who indicated that their families were not supportive of them beingin
college. While most students reported that their families were supportive of them being in college,
transfer students were more likely to experience a lack of support. Further, this lack of support was
much more common for Black transfer students with 20% saying they were not supported by their
families.
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Figure 25. First-Year and New Transfer Students Whose Families Were Not Supportive of Them
Being in College
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Note. Data were from the 2023 Fall Survey.
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KEY FINDINGS

e Some of the learning goals, such as transformational leadership, were not assessed which
limits a nuanced approach to assess the learning goals.

e Many transfer students were struggling to balance work, family, and school. This is seen
both pre-matriculation and while they were at UIC. This aligns with many transfer students
working long hours, likely because they have family obligations, such as parenting, or self-
financing their education.

o Transfer students come to UIC with leadership experience. They were interested in gaining
additional experiences.

e Transfer students generally had high levels of identity exploration and commitment,
particularly when multiple identities are considered. They also had high levels of
metacognitive CQ and motivational CQ. Their critical reflection/perceived inequality were
lower than these others, reflecting the growth opportunity for transfer students to increase
their understanding of systemic educational and work-related inequalities due to
economics, race/ethnicity, and gender.

e Across different learning goals, a proportion of transfer students had reported that some of
the noncognitive assets, such as academic self-efficacy and help-seeking and planning,
were challenging at levels that put them at risk of not being retained and completing their
degrees. Some of these were identified pre-matriculation, which allows for early
intervention.

e Many UIC transfer students were struggling with low life satisfaction, loneliness, and
difficulty making friends, particularly Black students. These challenges were because of
multiple reasons such as not living on-campus, being adult learners, transferring as third-
year students, students having established friend groups already, parenting, and work
obligations. Transfer students were also experiencing high levels of stress.

o Asthey transfer to UIC, many expressed belonging uncertainty. While students on average
felt like they belonged once they were at UIC, they were less likely to feel like they mattered.
Both as students transfer in and during their time at UIC, a significant proportion reported
that their families do not support them being in college. This lack of support was particularly
high for Black students.
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RECOMMENDATIONS

Based on these findings, a number of recommendations are made to improve the co-curricular
goals for transfer students:

1.

The assessment of the learning outcomes should continue to be developed for those that
have minimal coverage, such as transformational leadership. These should be included in
the Fall Survey on an ongoing basis.

As many transfer students are struggling to balance work, family, and school, both pre-
matriculation and while at UIC, they need to be connected to supports as soon as possible.
One option that may assist transfer students is to connect them to on-campus employment
as they are transitioning to college, ideally during Orientation so that they know the
positions are an option for them. This will both help alleviate some of the economic barriers
discussed in Report 4, but also reduce commute time between school, work, and home if
work is on-campus. Further, many on-campus jobs have flexibility that off-campus do not
always have.

Transfer students may gravitate towards academic and professional student organizations,
which will provide additional leadership opportunities to recognize their experience and
growth. Given the short amount of time that many transfer students have at UIC, the Center
for Student Involvement (CSI) should create a tailored roadmap of how to be engaged in
student organizations and other leadership opportunities that is conducive for transfer
students and adult learners. CSI should also work with student organization to provide
transfer student best practices like offering zoom meetings, adjusting times, etc.

Given the challenges that are identified pre-matriculation from the PMI, programming
should be built into Orientation content that serves as a first experience to promote
noncognitive assets that have been identified as important for student success. Orientation
Leader training should further develop content about effective ways to promote belonging,
mattering, and wellbeing. Report 3 recommended a transfer student seminar. These
noncognitive assets could be built into the curriculum in the transfer student seminar as
well.

Given the high levels of loneliness among transfer students, intentional experiences and
activities that target transfer students to help them develop friendships with other (transfer)
students need to be developed. These should occur during post-Orientation summer yield
events, CampFire, Orientation, Convocation, Involvement Fair, and the transfer seminar, as
well as programming within key offices such as Career Services, the Centers for Cultural
Understanding and Social Change, and Student Success and Belonging. These experiences
will also help students develop a sense of belonging as well as help manage if their families
and friends are not supportive of them being in college.
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	INTRODUCTION 
	About UIC 
	The University of Illinois Chicago (UIC) is Chicago’s largest university and its only public Carnegie Research 1 institution. With 16 colleges oering 94 dierent bachelor’s degrees, UIC educates over 33,000 undergraduate, graduate, and professional students; over 2,000 undergraduate students transfer to UIC each year. The university is a designated Minority-Serving Institution (MSI), Asian American and Native American Paciﬁc Islander-Serving Institution (AANAPISI), and a Hispanic-Serving Institution (HSI).
	While UIC enrolls between 2,000 and 3,000 transfer students each year, they are more likely to matriculate in the fall term versus the spring term. For instance, in Fall 2023, 2,040 students transferred to UIC while 586 students transferred in Spring 2024. Like ﬁrst-year students, transfer students are racially/ethnically diverse: the Fall 2023 cohort was 17% Asian American, 8% Black, 32% Latinx, 33% White, 4% International, <1% American Indian Alaskan Native, <1% Native Hawaiian Paciﬁc Islander, 4% Multi-r
	Co-curricular Student Learning 
	Noncognitive factors are “behaviors, skills, attitudes, and strategies crucial to students’ academic performance and persistence” (Nagaoka et al., 2013, p. 46). There is a well-established body of literature that demonstrates the impact that noncognitive assets have on student success. Farrington et al. (2012) developed a model including academic mindset (e.g., sense of belonging, self-eicacy), academic perseverance (e.g., grit), learning strategies (e.g., time management), social skills (e.g., interperson
	Noncognitive factors are “behaviors, skills, attitudes, and strategies crucial to students’ academic performance and persistence” (Nagaoka et al., 2013, p. 46). There is a well-established body of literature that demonstrates the impact that noncognitive assets have on student success. Farrington et al. (2012) developed a model including academic mindset (e.g., sense of belonging, self-eicacy), academic perseverance (e.g., grit), learning strategies (e.g., time management), social skills (e.g., interperson
	eect on academic success. Research at UIC has tested aspects of this model, such as academic mindsets, and demonstrated their impact on grades, credits earned, and retention (Farruggia et al., 2018). This work highlights the importance of noncognitive assets on student success. 

	In 2023, using student development theories and existing literature on student success and student engagement, UIC Student Aairs developed (Student Aairs Student Learning, n.d.). This process was part of a multi-year eort to implement a curricular approach (Kerr et al., 2020). These learning goals reﬂect what the division has identiﬁed as the key things they want students to know, do, and experience during their time outside of the classroom. Student Aairs programming and initiatives are all aligned wit
	new student learning goals and outcomes 
	new student learning goals and outcomes 
	new student learning goals and outcomes 



	1) 
	1) 
	1) 
	Self-Awareness: Students will deepen and expand their self-awareness and increase its application to their lives; 

	2) 
	2) 
	Transformational Leadership: Students will engage with the many aspects of transformational leadership and will learn how to apply them in various settings; 

	3) 
	3) 
	Justice, Equity, Diversity, and Inclusion: Students will learn tools to help them advance J.E.D.I. in their organizations and communities; 

	4) 
	4) 
	Skills to be "Real World Ready": Students will acquire skills to prepare them to be successful in life during and after college; and 

	5) 
	5) 
	Belonging: Students will develop a sense of belonging and create meaningful connections during their time at UIC. 


	Research Questions 
	Given the importance of co-curricular learning for student development, engagement, and success, this report aimed to understand transfer students’ co-curricular learning as framed by UIC Student Aairs’ co-curricular student learning goals and outcomes. It sought to answer what are transfer students’ strengths and where are there opportunities for growth in their co-curricular learning? It will examine where transfer students are at in terms of their co-curricular learning, where are the opportunities for 
	Report Organization 
	This report is organized into ﬁve sections that follow the ﬁve student learning goals identiﬁed by UIC Student Aairs. Before the ﬁrst learning goal section, there is a brief discussion of themes that emerged from the interviews reﬂecting the noncognitive assets and life experiences that transfer students bring to UIC. Section 1 examined student self-awareness. Section 2 focused on transformational leadership. Section 3 described learning centered on justice, equity, diversity, and inclusion. Section 4 delv
	This report is organized into ﬁve sections that follow the ﬁve student learning goals identiﬁed by UIC Student Aairs. Before the ﬁrst learning goal section, there is a brief discussion of themes that emerged from the interviews reﬂecting the noncognitive assets and life experiences that transfer students bring to UIC. Section 1 examined student self-awareness. Section 2 focused on transformational leadership. Section 3 described learning centered on justice, equity, diversity, and inclusion. Section 4 delv
	. 

	of how students come to UIC. After these results sections, a summary of key ﬁndings and recommendations are provided. 

	This Report Series 
	The report is the ﬁfth in a series of six reports. Report 1 provides an overview of the full study, describing the participants and methodology to conduct this study. Report 1 also focuses on describing the population of UIC transfer students by presenting student background demographic information and characteristics. Report 2 examines the enrollment of UIC transfer students, looking at where they came from, their pathway into UIC, and their participation in Orientation. Challenges in the enrollment proces
	Figure
	METHODS 
	Report 1 provides a detailed description on this project’s methodology. Key details speciﬁc to this research report’s methodology are provided here. This project utilized four sources of data, including university institutional warehouse data, student survey data, student engagement data, and student, sta, and faculty interviews. Across quantitative data sources, they were disaggregated by race/ethnicity and analyzed separately for students transferring from HWC. Institutional data were downloaded from the
	Deﬁnitions 
	Given the dierent student groups that are included in this report, deﬁnitions of who the students are and what they are called is provided. refers to students who started at non-UIC colleges or university and then transferred to UIC. Transfer students can be in their ﬁrst term at UIC or may be continuing students. refers to a student who started at UIC as a ﬁrst-time, ﬁrst-year student and was not a degree-seeking student elsewhere before UIC. In this report, ﬁrst-year matriculants can be in their ﬁrst yea
	Transfer students 
	First-year matriculants 
	HWC students 

	Surveys 
	Brick-by-Brick LGBTQ2SIA+ Campus Climate Survey 
	The purpose of the Brick-by-Brick LGBTQ2SIA+ Campus Climate Survey was to investigate how lesbian, gay, bisexual, transgender, queer, questioning, Two-Spirit, intersex, and asexual+ (LGBTQ2SIA+) students experience the campus climate at UIC, while emphasizing students’ needs and concerns. This survey was administered in 2022 and was open to all UIC students. In this report, only undergraduate students were included. The sample size of transfer students was too small to examine data by race/ethnicity or for 
	Equity Dashboard 
	The purpose of the Equity Dashboard is to assess UIC’s ability to foster equity and inclusion to advance student achievement. It examines factors like campus climate and academic and social support to identify equity gaps between students, as well as supporting the university in bridging those gaps. The survey was a collaborative project with the Oice of Equity & Diversity, Enrollment Management, and Oice of Institutional Research and was disseminated in 2022 to all undergraduate students. 
	The Fall Survey 
	The Fall Survey, developed by Student Aairs Assessment and Planning, is administered to all undergraduate students each fall and has three components: 1) student information; 2) intervention questions; and 3) student learning outcomes assessment data. Student information consists of student background characteristics that are not collected through admissions data. Intervention questions are designed to identify students who need support to remain enrolled. Student learning outcomes assessment data consist 
	This report utilized data from a variety of measures from the Fall Survey. To assess the ﬁve divisional learning goals, Student Aairs Assessment and Planning has been developing survey measures that assess them and can measure their progress. While this project is in progress as the survey is in development to ensure that the information collected assesses the learning outcomes, the well-established measures are presented throughout this report. Each of the ﬁve learning goals are measured through at least 
	Measures. 

	First Destination Survey 
	The First Destination Survey collects information on the post-graduate outcomes of UIC bachelor’s degree graduates within six months of graduation. It is administered twice a year to students who have recently graduated to better understand career outcomes, including continuing education, employment, U.S. military service, and volunteer service. It is administered by the Oice of Institutional Research and Career Services. Data included in this report are for students who graduated in 2022 and 2023. 
	National Survey of Student Engagement (NSSE) 
	The National Survey of Student Engagement NSSE) was developed and administered by the Center for Postsecondary Research at Indiana University. It collects information in ﬁve categories: (1) participation in educationally purposeful activities, (2) institutional requirements and the challenging nature of coursework, (3) perceptions of the college environment, (4) estimates of educational and personal growth, and (5) background and demographic information. The survey is administered to ﬁrst-year and fourth-ye
	(

	Pre-Matriculation Inventory (PMI) 
	The Pre-Matriculation Inventory (PMI) is administered by the Oice for Research on Student Success and assesses incoming students' social and emotional strengths and ﬁnancial concerns and connects students to campus resources. Social and emotional strengths are assessed by well-established measures from the literature that have been converted into categories that reﬂect if the area is a strength for the student, an area of concern, or an area that needs immediate outreach. These are collected from incoming 
	Student Well-being Institutional Support Survey (SWISS) 
	Developed by Butler University, the purpose of the Student Well-being Institutional Support Survey (SWISS) was to measure student perceptions around how well their institutions support various aspects of their well-being. Importantly, SWISS measures perceptions at the campus level instead of at the level of the individual student’s well-being. SWISS was disseminated in Spring 2022 to a random sample of half of all UIC undergraduate, graduate, and professional students. In this report, only undergraduate stu
	Engagement Data 
	Engagement data were provided from a variety of dierent oices from UIC. Most oices provided the UINs of students who engaged with them, while several provided us with analyzed data instead of UINs. For our reports, we examine engagement data for academic years 2022-2023 and 2023-2024. While this is a very comprehensive set of engagement data, not all oices provided data for this assessment. It is, therefore, recognized that this assessment does not reﬂect the entirety of an 
	Engagement data were provided from a variety of dierent oices from UIC. Most oices provided the UINs of students who engaged with them, while several provided us with analyzed data instead of UINs. For our reports, we examine engagement data for academic years 2022-2023 and 2023-2024. While this is a very comprehensive set of engagement data, not all oices provided data for this assessment. It is, therefore, recognized that this assessment does not reﬂect the entirety of an 
	engaged UIC student’s experience. Refer to report 1 for a complete list of units who were able to provide data for these reports. 

	Interviews 
	Students, faculty and sta interviews are included in this research report. These interviews aimed to understand how transfer students experience UIC and to identify their strengths, challenges, and needs. Students were 26 current UIC transfer students, three students who transferred to UIC but left before completing their degrees (non-returning students), and two members of UIC undergraduate student government. Forty-four sta and faculty participated in interviews. They included 34 UIC sta, ﬁve UIC facul
	Harold Washington College 
	This report provides additional analysis focused on students transferring to UIC from Harold Washington College (HWC). HWC is one of the seven colleges that are part of the City Colleges of Chicago. HWC provides a wide range of courses that prepare students to transfer to 4-year colleges. UIC receives a large number of transfer students from HWC, although the numbers have been decreasing (391 students in the 2019-2020 academic year and 191 students in the 2023-2024 academic year). The additional analysis pr
	Figure
	BRINGING ASSETS TO UIC 
	While this study utilized the Student Aairs student learning goals framework to understand students’ strengths and areas of growth in these domains, an important theme emerged from the student, faculty, and sta interviews about how transfer students were dierent than UIC ﬁrst-year students in terms of what they bring to UIC. Transfer students come to UIC having already developed many of these noncognitive assets. This was reﬂected by a student government representative who shared: 
	A lot of our transfer students are from community colleges, and what I've realized about UIC students is that we have a lot of grit. We're very hard-working. And I feel like these students who come particularly to these community colleges, also have that grit and that very hard-working mentality. So, they come in with that, whereas it's not necessarily them building it, as they're here at UIC. 
	These assets had been developed through their previous educational and life experiences. One CCC sta member shared, “They, you know, come with a wealth of experience that I think will make them very well prepared to succeed once they move on to their next dream school.” While recognizing that transfer students bring with them a number of strengths, it was not helpful to the students to assume they do not need any help, that they are fully ready for their transition to UIC. This was reﬂected by a Student A
	A lot of times, people have that sort of [think that] transfers don't need anything, they've already been successful elsewhere. They're making their way here. And we find that's not that's not always the case. Every journey is unique and, everybody needs support whether you're a first-year student or beyond. 
	This feedback provided an important framing of noncognitive assets and transfer students. While they come to UIC with strengths due to their educational success at their prior instituion and their various life experiences, they will still need support, they are still growing and developing, and their experience at UIC should reflect both of these. 
	Figure
	SELF-AWARENESS 
	Students will deepen and expand their self-awareness and increase its application to their lives. 
	Students will deepen and expand their self-awareness and increase its application to their lives. 
	Self-awareness includes a student understanding who they are, where they came from, and where they hope to go. It is inclusive of communicating with others, identifying their own needs, and advocating for those needs to others. Self-awareness involves the ability a student has to recognize and reﬂect on their thoughts, feelings, and behaviors. A student’s sense of self-awareness extends into how they navigate inter-personal relationships, how they approach conﬂict, and how they respond to challenging situat
	(UIC Student Aairs, 2024) 

	There are two dierent types of aspects that UIC has data on related to self-awareness. The ﬁrst is academic self-eicacy, which was assessed prior to matriculation, and the other is work-family-school balance, which were assessed both Pre-Matriculation and while the students were at UIC. 
	Pre-Matriculation 
	As part of the PMI, students reported their (Solberg et al, 1993). This refers to the belief that various academic tasks can be successfully achieved by the student (e.g., research a term paper; write course papers). Academic self-eicacy has been found to be associated with college academic performance and retention (Farruggia et al., 2018). Figure 1 shows transfer students’ levels of academic self-eicacy as they transitioned into UIC. Data were separated for fall and spring admits. Overall, transfer stud
	academic self-eicacy 

	Figure 1. Transfer Student Academic Self-Eicacy 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Solberg et al, 1993. 
	Note

	An important aspect of self-awareness is the ability to assess how well-balanced dierent facets of their lives are. For students, this is reﬂected in work-school balance and family-school balance, 
	An important aspect of self-awareness is the ability to assess how well-balanced dierent facets of their lives are. For students, this is reﬂected in work-school balance and family-school balance, 
	meaning an assessment of how well students perceive themselves to prioritize college in light of work and family demands. This does not mean that students don’t have these responsibilities, but that they are able to manage them. 

	For , this reﬂects that work does not interfere with students’ college activities. The inability to balance work responsibilities, often indicated as the amount of time students work, with school is associated with lower academic achievement and lower persistence (Kulm & Cramer, 2006). Figure 2 shows transfer students’ reports of their work-school balance as they entered UIC, separate for fall and spring and by race/ethnicity. For both fall and spring, work-school balance was diicult for over 30% of transf
	work-school balance

	Figure 2. Transfer Student Work-School Balance 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Olsen (2014). 
	Note

	can present similar challenges for college success as work-school balance does. A lack of balance is reﬂected by family roles interfering with students’ school roles. The stress of family-school conﬂict is negatively associated with academic performance, especially for adult learners as they typically have more family obligations (Dill & Henley, 1998). Figure 3 shows levels of family-school balance for transfer students. Transfer students had high levels of family-school conﬂict with 36% for fall and 35% fo
	Family-school balance 

	Figure 3. Transfer Student Family-School Balance 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Olsen 2014. 
	Note

	While at UIC 
	Data were also available to assess students’ work-school and family-school balance during the school year. Figure 4 shows transfer students and ﬁrst-year matriculants for both work-school and family-school balance. The two groups had somewhat similar scores for work-school balance, with transfer students having slightly lower scores, reﬂecting more work-school conﬂict. The exception to this was Asian American and Multi-race transfer students who had higher ratings on work-school 
	Data were also available to assess students’ work-school and family-school balance during the school year. Figure 4 shows transfer students and ﬁrst-year matriculants for both work-school and family-school balance. The two groups had somewhat similar scores for work-school balance, with transfer students having slightly lower scores, reﬂecting more work-school conﬂict. The exception to this was Asian American and Multi-race transfer students who had higher ratings on work-school 
	balance compared to ﬁrst-year matriculants. For family-school balance, the ratings were even closer for transfer students and ﬁrst-year matriculants with the exception for Black students where transfer students reported more balance. This was noteworthy given that Black transfer students are most likely to be parenting (Report 1). 

	Figure 4. Transfer Students’ Ability to Balance Work, Family, and School 1 1.5 2 2.5 3 3.5 4 Asian AmericanBlackLatinxWhiteMulti-RaceInternationalAll Asian AmericanBlackLatinxWhiteMulti-RaceInternationalAll I am able to balance work and school I am able to balance family and school Transfer Students First-Year Students 
	. Data were from the 2022 Equity Dashboard. Response scale: 1=Strongly disagree; 2=Disagree; 3=Agree; 4=Strongly agree. 
	Note

	Multiple sta noted that many transfer students have work and family obligations that can make it diicult for them to focus on school when it is needed. A college sta member reﬂected, ”so finding that balance between their engineering, academic, career and their job and their family, especially if they’re parents. It's very complicated and many of them need that additional support to really find that balance. 
	Similarly, a Student Affairs staff member said: 
	they also have to balance family responsibilities, and sometimes that means their own family, you know, them having to starting a family, having children and wife and things like that. Or it could be they have responsibilities and families that they grew up with, you're taking care of the elderly grandparents, you know, taking them to their doctor appointments and translating for them, having to step out of classes in order to manage some situation. 
	Part of self-awareness is learning how to manage competing responsibilities. Given the high level of responsibilities that transfer students have that can potentially lead to them leaving UIC without graduating, this is an important skill for UIC to help transfer students develop. 
	Two additional measures of self-awareness come from the Fall Survey: and . Self-other awareness reﬂects the ability to recognize someone else’s experiences as dierent from one’s own. Cognitive empathy reﬂects the ability to identify and understand other people’s emotions. Figure 5 shows the mean score of these for transfer students examined by cohort. Students reported higher levels of cognitive empathy as compared to self-other awareness, although both were relatively high. Further, there was a slight tre
	self-other awareness 
	cognitive 

	Figure 5. Transfer Student Self-Awareness 
	1 2 3 4 5 6 Fall 2019 Spring 2020 Fall 2020 Spring 2021 Fall 2021 Spring 2022 Fall 2022 Spring 2023 Fall 2023 Self-Other Awareness Cognitive Empathy 
	. Data were from the 2023 Fall Survey. Both measured by Segal et al 2013. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost Always; 6=Always. 
	. Data were from the 2023 Fall Survey. Both measured by Segal et al 2013. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost Always; 6=Always. 
	. Data were from the 2023 Fall Survey. Both measured by Segal et al 2013. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost Always; 6=Always. 
	Note



	Figure
	TRANSFORMATIONAL LEADERSHIP 
	Students will engage with the many aspects of transformational leadership and will learn how to apply them in various settings. 
	Students will engage with the many aspects of transformational leadership and will learn how to apply them in various settings. 
	Transformational Leadership is an approach to leadership centered on creating positive change within the student’s environment. Transformational leadership moves the student from being a learner to a doer and engages collaboration amongst students through their groups, teams, organizations, classes, jobs, and pre-professional experiences within Chicagoland and beyond. Students will use transformational leadership in a socially responsible way to identify problems, use creativity and innovation to explore so
	(UIC Student Aairs, 2024) 

	There was less data available to assess transformational leadership more globally as Student Aairs oices tend to assess this within programs (see Report 6). However, one measure that ﬁts within transformational leadership was which reﬂects the understanding of and willingness to help people who are dierent in a number of ways. Figure 6 provides macro-perspective taking of transfer students by the term they transferred to UIC. Across cohorts, students reported high levels of the frequency of macro-perspec
	macro-perspective taking, 

	Figure 6. Transfer Student Transformational Leadership 
	1 2 3 4 5 6 Fall 2019 Spring 2020 Fall 2020 Spring 2021 Fall 2021 Spring 2022 Fall 2022 Spring 2023 Fall 2023 
	. Data were from the 2023 Fall Survey. Measured by Segal et al 2013. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost Always; 6=Always. 
	Note

	The importance of leadership experiences was recognized by UIC sta during the interviews. They shared that many transfer students already had leadership experience, which prepared them for further experiences. An Oice of Student Success and Belonging sta member reﬂected on the strengths of transfer students saying, “Probably their leadership skills, I think those students are able to stay here. And though they can spend more time here, they come in with some kind of leadership because they can get more i
	Figure
	JUSTICE, EQUITY, DIVERSITY, AND INCLUSION 
	Students will learn tools to help them advance J.E.D.I. in their organizations and communities. 
	Students will learn tools to help them advance J.E.D.I. in their organizations and communities. 
	J.E.D.I. plays a foundational role in our students' relationships with one another and the broader world. Understanding the multiple and intersecting identities they and others inhabit is an essential part of learning to productively engage in diverse groups. Building an inclusive learning environment requires that all members of the campus community use knowledge about discrimination and bias prevention to address structural inequity and work towards social change. Our community is at its strongest when J.
	(UIC Student Aairs, 2024) 

	For J.E.D.I., there were a number of aspects that had been assessed through the Fall Survey. The ﬁrst two assessed using the dimensions of (metacognitive CQ) and (motivational CQ). Metacognitive CQ reﬂects a student’s ability to think about, plan, and change their approach to cultural interactions. Motivational CQ refers to an eagerness to learn about and engage in cross cultural experiences. These were examined ﬁrst by cohort and then by race/ethnicity. The cohort analysis is presented in Figure 7. Student
	cultural intelligence 
	metacognitive cultural intelligence 
	motivational cultural intelligence 

	Figure 7. Transfer Student Metacognitive and Motivational Cultural Intelligence (CQ) 
	1 2 3 4 5 6 Fall 2019 Spring 2020 Fall 2020 Spring 2021 Fall 2021 Spring 2022 Fall 2022 Spring 2023 Fall 2023 Metacognitive CQ Motivational CQ 
	. Data were from the 2023 Fall Survey. Both measured by Ang et al 2007. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost Always; 6=Always. 
	Note

	Given the emphasis in this learning goal on race/ethnicity, these were also examined by race/ethnicity (Figure 8). Across all groups, students were generally high with averages at 5 on a 6-point scale or just below. Asian American students were the lowest on both assets whereas Latinx were the highest. Students who transferred from HWC also scored high on this. Given the diversity of UIC, this provides an opportunity to continue to develop cultural intelligence. 
	Figure 8. Transfer Student Metacognitive and Motivational Cultural Intelligence (CQ) 
	1 2 3 4 5 6 Metacognitive CQ Motivational CQ Asian American Black Latinx White International Multi-race All HWC 
	. Data were from the 2023 Fall Survey. Both measured by Ang et al 2007. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost Always; 6=Always. 
	Note

	The next set of dimensions of JEDI relate to identity and critical reﬂection, including , , and . Ethnic/racial identity reﬂects the exploration and commitment to one’s own ethnic/racial identity. Multiple identities reﬂects the exploration and commitment to one’s own self-identiﬁed multiple identities. Critical reﬂection/perceived inequality reﬂects the student’s understanding of systematic educational and work-related inequalities due to economics, race/ethnicity, and gender. Figure 9 shows the dimensions
	ethnic/racial identity
	multiple identities
	critical reﬂection/perceived inequality

	Figure 9. Transfer Student Ethnic-Racial Identity, Multiple Identities, and Critical Reﬂection/Perceived Inequality 
	1 2 3 4 5 6 Fall 2019 Spring 2020 Fall 2020 Spring 2021 Fall 2021 Spring 2022 Fall 2022 Spring 2023 Fall 2023 Ethnic-Racial Identity Multiple Identities Critical Reflection/Perceived Inequality 
	. Data were from the 2023 Fall Survey. Ethnic-Racial Identity and Multiple Identities measured by Phinney 1992; Critical reﬂection measured by Diemer 2017. Response scale: 1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree. 
	Note

	These three were also examined by race/ethnicity, and for students who matriculated from HWC (Figure 10). There was an apparent relationship between racial/ethnic identity where racial/ethnic groups who were lower than others, White and Multi-race were higher when considering their multiple identities. Across all groups, critical reﬂection/perceived inequities were lower than the identity scores reﬂecting an area of growth during their time at UIC. 
	Figure 10. Transfer Student Ethnic-Racial Identity, Multiple Identities, and Critical Reﬂection/Perceived Inequality 
	1 2 3 4 5 6 Ethnic/Racial Identity Multiple Identities Critical Reflection Asian American Black Latinx White International Multi-Race All HWC 
	. Data were from the 2023 Fall Survey. Response scale: 1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree. 
	Note

	Figure
	SKILLS TO BE "REAL WORLD 
	SKILLS TO BE "REAL WORLD 
	READY" 

	Students will acquire skills to prepare them to be successful in life during and after college. 
	Students will acquire skills to prepare them to be successful in life during and after college. 
	Skills to be “real world ready” applies to a broad scope of skills that students will be exposed to, learn, practice, and acquire during their UIC experience that will prepare them for success during and after college. Students will be able to articulate when they have developed these skills and recognize when to apply the relevant skills in the appropriate environment and situations. These skills are developed within multiple spheres of a student’s life including wellness (self-care, help-seeking, resilien
	(UIC Student Aairs, 2024) 

	Skills to be “real world ready” is the most assessed of all of the learning goals. Within the goal, there were four domains that were assessed with current UIC student surveys: professional development; problem solving; emotional intelligence; and wellness. Each of these is discussed. Some of the data are collected Pre-Matriculation as students are transferring to UIC. These will be presented ﬁrst within each domain. Given the recent COVID-19 Pandemic and the resulting mental health crisis, there is a large
	Professional Development 
	One of the skills within the professional development domain is time management. Time management reﬂects students’ use of time management strategies, such as making a to-do list. Time management is associated with increased academic performance and retention (Wolters & Brady, 2021). Figure 11 shows time management for transfer students separated for spring and fall cohorts and by race/ethnicity. While time management was a strength for many transfer students, it was diicult for 19% of all transfer students
	Figure 11. Transfer Student Time Management 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Britton & Tesser, 1991. 
	Note

	Problem Solving 
	Problem solving as part of skills to be “real world ready” was conceptualized as using skills such as critical thinking, adaptability, intellectual ﬂexibility, and recognizing and utilizing resources. The ability to solve problems is critical in college, and in life, as challenges come up and students need the skills to manage them without getting derailed. Within problem solving, two facets have been assessed in student survey data Pre-Matriculation: planning and academic help-seeking. No survey data are c
	reﬂects using skills in the planning process such as breaking down problems into manageable components and following through on a plan. Planning has been shown to be related to academic success (Stevens et al., 2022). Planning was assessed for transfer students pre-matriculation (Figure 12). Planning was a strength for many transfer students: 77% of fall and 75% of spring transfer students; however, that does mean that planning was challenging for one-in-four transfer students. Black spring transfer student
	Planning 

	Figure 12. Transfer Student Planning Strategies 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Greenglass, et al. 1999. 
	Note. 

	Next, was examined for transfer students pre-matriculation. This refers to a student’s likelihood to seek help and/or view help-seeking as not intimidating. This challenge was 
	Next, was examined for transfer students pre-matriculation. This refers to a student’s likelihood to seek help and/or view help-seeking as not intimidating. This challenge was 
	academic help-seeking 

	demonstrated by a non-returning transfer student who shared, “so I kind of struggle, like going to people for help. I've been trying to work on it, and I've gotten a little bit better, but when it came to school, no, I wouldn't really talk to anyone.” Academic help-seeking is associated with increased grades and retention in college (Fong et al., 2023) and was challenging for many UIC transfer students (Figure 13). Indeed, 36% of fall and 31% of spring transfer students had concerning levels of help-seeking

	Figure 13. Transfer Student Academic Help Seeking 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Karabenick, 2003. 
	Note. 

	Emotional Intelligence 
	The next domain within skills to be “real world ready” is emotional intelligence, which includes skills such as emotion regulation, conﬂict management, and behavior management. Two facets of emotional intelligence were currently being collected on UIC transfer students: adaptability, which is collected pre-matriculation, and student conduct, which was assessed by engagement data from the Oice of Community Standards. 
	The ﬁrst facet within emotional intelligence is . Adaptability is the regulation of behavioral and psychological functioning when faced with new or changing environments. Among students as they matriculate to UIC, adaptability was a strength for 74% of fall and 70% of spring transfer students. There was much variation in adaptability as a strength as a function of transfer timing and race/ethnicity. For instance, adaptability was a strength of 86% of Black fall transfer students (the highest of all groups),
	adaptability

	Figure 14. Transfer Student Adaptability 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Martin, et al. 2013. 
	Note. 

	In the Oice of the Dean of Students, Community Standards oversees the process to manage academic and behavioral misconduct. This can serve as a proxy for . Table 1 provides the percentages of transfer students and ﬁrst-year matriculants who were involved in a student conduct case. Across all groups, there was a noticeable dierence in rates of conduct involvement between the two academic years. Whereas 3% of students were involved in a conduct case for academic year 2022-2023, less than 1% were involved th
	In the Oice of the Dean of Students, Community Standards oversees the process to manage academic and behavioral misconduct. This can serve as a proxy for . Table 1 provides the percentages of transfer students and ﬁrst-year matriculants who were involved in a student conduct case. Across all groups, there was a noticeable dierence in rates of conduct involvement between the two academic years. Whereas 3% of students were involved in a conduct case for academic year 2022-2023, less than 1% were involved th
	behavioral management

	reﬂecting low levels of conduct involvement. One student group that had elevated rates in the conduct process was White ﬁrst-year matriculants. 

	Table 1. Students Involved in a Behavioral Case 
	Matriculant Type 
	Matriculant Type 
	Matriculant Type 
	Matriculant Type 

	Race/Ethnicity 
	Race/Ethnicity 

	Involved in a Behavioral Case 
	Involved in a Behavioral Case 
	Involved in a Behavioral Case 



	2022-2023 
	2022-2023 
	2022-2023 

	2023-2024 
	2023-2024 


	Transfer Students 
	Transfer Students 
	Transfer Students 

	Asian American 
	Asian American 

	2% 
	2% 

	0% 
	0% 


	Black 
	Black 
	Black 

	3% 
	3% 

	<1% 
	<1% 


	Latinx 
	Latinx 
	Latinx 

	2% 
	2% 

	0% 
	0% 


	White 
	White 
	White 

	4% 
	4% 

	<1% 
	<1% 


	Multi-Race 
	Multi-Race 
	Multi-Race 

	4% 
	4% 

	0% 
	0% 


	International 
	International 
	International 

	2% 
	2% 

	<1% 
	<1% 


	All 
	All 
	All 

	3% 
	3% 

	<1% 
	<1% 


	First-Year Students 
	First-Year Students 
	First-Year Students 

	Asian American 
	Asian American 

	1% 
	1% 

	<1% 
	<1% 


	Black 
	Black 
	Black 

	4% 
	4% 

	<1% 
	<1% 


	Latinx 
	Latinx 
	Latinx 

	1% 
	1% 

	<1% 
	<1% 


	White 
	White 
	White 

	7% 
	7% 

	<1% 
	<1% 


	Multi-Race 
	Multi-Race 
	Multi-Race 

	4% 
	4% 

	1% 
	1% 


	International 
	International 
	International 

	2% 
	2% 

	0% 
	0% 


	All 
	All 
	All 

	3% 
	3% 

	<1% 
	<1% 



	. Data were from Community Standards. 
	Note

	Wellness 
	The ﬁnal facet of “real world ready” is wellness. Wellness is a priority for UIC given the consequences of the COVID-19 Pandemic. Students, faculty, and sta have discussed how diicult the pandemic has been on wellness (and relatedly, sense of belonging, discussed as the next learning goal). An Asian American female transfer student explained: 
	I think COVID. So, I graduated in 22 [from high school] which was in-person senior year. But for people who graduated high school in 2020 or 2021, I think their experiences are different in terms of maybe they had to go to community college because of COVID or like, socially changed because of COVID. Because I met a lot of people who have different life changes because of COVID from 2021. 
	This student recognized that the pandemic was disruptive educationally for other students. 
	Wellness has a large amount of data collected on it, reﬂecting the importance and prioritization of student wellness at UIC. In this section, wellness was assessed using a number of indicators such as depression and anxiety, satisfaction with life, and loneliness. Then, there were follow-up analyses to examine the role of friendships at UIC in wellness. Next, the amount and role of stress and students’ well-being was investigated. 
	Assessed using a single question on the Fall Survey, data were collected on depression and anxiety. Students were asked during the fall term if they sometimes feel so depressed or anxious that it is hard for them to go to class, responding yes or no. Figure 15 shows that a high proportion of ﬁrst-year students (27%) and new transfer students (29%) answered yes to this, reﬂecting a high level of mental health care. There were dierences by race/ethnicity where Asian American, International, and Multi-race tr
	Figure 15. First-Year and New Transfer Students Who Feel So Depressed or Anxious that It Is Hard for Them to Go to Class 
	Note. Data were from the 2023 Fall Survey. 0% 5% 10% 15% 20% 25% 30% 35% 40% 45% 50% Asian AmericanBlackLatinxWhiteInternationalMENAMulti-raceAll Transfer Students First-Year Students 
	The next two facets of wellness assessed for transfer students were satisfaction with life and loneliness. Figure 16 provides average scores on these by entering cohort. For satisfaction with life, the scores generally hovered around just below 4, which reﬂected only a moderate satisfaction with life. Also, the Fall 2019 cohort was lower than all other cohorts. There was some slight changes across cohorts where rates were decreasing slightly over time and then started to increase with the Spring 2023 cohort
	Figure 16. Transfer Student Satisfaction with Life and Loneliness 
	1 2 3 4 5 6 Fall 2019 Spring 2020 Fall 2020 Spring 2021 Fall 2021 Spring 2022 Fall 2022 Spring 2023 Fall 2023 Satisfaction with Life Loneliness 
	. Data were from the 2023 Fall Survey. Life satisfaction measured by Diener et al 1985; Loneliness measured by Russell 1996. Response scale: 1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree. 
	Note

	To explore these further, satisfaction with life and loneliness were examined for all transfer students and HWC transfer students by race/ethnicity (Table 2). Across groups, Black students reported the lowest satisfaction with life. This dierence was also found among HWC transfer students. For loneliness, although the gap was smaller, White students reported the least amount of loneliness and Black students reported the most. For students matriculating from HWC, the gap was much larger with Black students 
	Table 2. Satisfaction with Life and Loneliness for All and HWC Transfer Students 
	Race/Ethnicity 
	Race/Ethnicity 
	Race/Ethnicity 
	Race/Ethnicity 

	Satisfaction with Life 
	Satisfaction with Life 

	Loneliness 
	Loneliness 


	All 
	All 
	All 

	HWC 
	HWC 

	All 
	All 

	HWC 
	HWC 


	Mean (SD) 
	Mean (SD) 
	Mean (SD) 

	Mean (SD) 
	Mean (SD) 

	Mean (SD) 
	Mean (SD) 

	Mean (SD) 
	Mean (SD) 


	Asian American 
	Asian American 
	Asian American 

	3.82 (1.07) 
	3.82 (1.07) 

	3.90 (0.95) 
	3.90 (0.95) 

	3.02 (1.09) 
	3.02 (1.09) 

	2.92 (0.97) 
	2.92 (0.97) 


	Black 
	Black 
	Black 

	3.57 (1.15) 
	3.57 (1.15) 

	3.51 (1.14) 
	3.51 (1.14) 

	3.08 (1.28) 
	3.08 (1.28) 

	3.32 (1.11) 
	3.32 (1.11) 


	Latinx 
	Latinx 
	Latinx 

	3.83 (1.12) 
	3.83 (1.12) 

	3.77 (0.93) 
	3.77 (0.93) 

	3.02 (1.26) 
	3.02 (1.26) 

	2.99 (1.12) 
	2.99 (1.12) 


	White 
	White 
	White 

	3.91 (1.09) 
	3.91 (1.09) 

	3.92 (0.99) 
	3.92 (0.99) 

	2.88 (1.12) 
	2.88 (1.12) 

	2.71 (1.22) 
	2.71 (1.22) 


	International 
	International 
	International 

	3.91 (1.12) 
	3.91 (1.12) 

	3.70 (1.14) 
	3.70 (1.14) 

	3.02 (1.09) 
	3.02 (1.09) 

	2.98 (0.95) 
	2.98 (0.95) 


	Multi-Race 
	Multi-Race 
	Multi-Race 

	3.68 (1.07) 
	3.68 (1.07) 

	* 
	* 

	2.97 (1.35) 
	2.97 (1.35) 

	* 
	* 


	All 
	All 
	All 

	3.84 (1.10) 
	3.84 (1.10) 

	3.76 (0.99) 
	3.76 (0.99) 

	2.96 (1.18) 
	2.96 (1.18) 

	2.99 (1.12) 
	2.99 (1.12) 



	. Data were from the 2023 Fall Survey. Satisfaction with Life measured by Diener et al 1985; Loneliness measured by Russell 1996. Response scale: 1=Strongly disagree; 2=Disagree; 3= Slightly disagree; 4=Slightly agree 5=Agree; 6=Strongly agree. 
	Note

	The high levels of loneliness among UIC transfer students may result from some structural challenges that are inherent in a large university where many students commute. One Student Aairs sta member shared, “UIC is a large campus with 35,000 lovely students, and so thinking about how this can be a very isolating place.” On a national level too, there is an awareness that many people are experiencing high levels of loneliness that were prevalent before the pandemic and have now become more concerning due t
	public health concern

	Foundational to a sense of loneliness at UIC is whether or not transfer students have been able to . As transfer students were disproportionately less likely to live on-campus and to be adult learners (Report 1), it may be more diicult for them to make friends at UIC. Figure 17 shows the proportion of ﬁrst-year students and transfer students who were in their ﬁrst term at UIC who were able to make at least one friend. The dierences were striking: 37% of transfer students had not made a friend while at UIC
	make friends

	Figure 17. New First-Year and Transfer Students Who Were Not Able to Make at Least One Friend During Their First Term at UIC 
	Note. Data were from the 2023 Fall Survey. 0% 5% 10% 15% 20% 25% 30% 35% 40% 45% 50% Asian AmericanBlackLatinxWhiteInternationalMENAMulti-raceAll Transfer Students First-Year Students 
	When talking about challenges in transferring to UIC, diiculty making friends was one of the biggest concerns raised by students. One Multi-race female shared: 
	It may sound silly, but finding a friend group, yeah, I think that's been a little bit harder for me because I came into my junior year, I'm a junior. So, I feel like people have already established different groups, groups that are formed like day one. So, it's been a little bit harder on the front end. 
	Further, a Latinx female said: 
	I had a few, very few, like two to four people from my hometown that I know came here, but we kind of fell off prior, so I never really hung out with them when I came here. So, I think it was very much like on my own. 
	These experiences of loneliness may be even more profound for students who take online classes. A Black, male adult learner from HWC explained: 
	If it's online, you make less friends online. Class is over, everybody logs off the system. So, challenge might be meeting people too, might be challenging, like making friends can be considered a challenge. 
	This barrier to developing friendships may put students at risk for leaving UIC before they complete their degrees. A UIC Student Government representative expressed their concern: 
	I'd say if they don't find their community after that first year, they might be looking to transfer out again. And that's a big problem. So that's a big thing to me, is I've done a lot of thinking about how our turnover rate at UIC is pretty, pretty high. A lot of students don't stick around here, and if students are transferring in, they should be finding their community. 
	Another important aspect of wellness is and how much stress students are experiencing while in school. The cause of stress can vary from relational to academic to health and safety concerns. When students are feeling high levels of stress, it becomes more diicult to focus on school (Worsley et al., 2021). Figure 18 shows the proportion of transfer students and ﬁrst-year matriculants who reported feeling very much or quite a bit of stress related to some of their personal relationships. Both transfer studen
	stress 

	Figure 18. High Levels of Relational Stress During the Academic Year 
	Note. Data were from the 2022 SWISS. 0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Family Concerns Friends Concerns Romantic Partner Concerns Transfer Students First-Year Students 
	Similar comparisons were made related to health, academic, and safety concerns (Figure 19). Across both, transfer students (77%) and ﬁrst-year matriculants (74%) reported very high levels of stress related to academic concerns. They also reported very high levels of stress related to mental health concerns (65% for transfer students and 69% for ﬁrst-year matriculants). While not as prevalent, many students did experience stress related to physical health concerns and safety concerns. 
	Figure 19. High Levels of Health and Academic Stress During the Academic Year 
	Note. Data were from the 2022 SWISS. 0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Physical Health Concerns Mental Health Concerns Academic Concerns Safety Concerns Transfer First-Year 
	The process of transferring to a new school environment is likely part of the academic stress they report as being so high. One Student Affairs staff member noted how difficult transferring colleges can be: 
	I can imagine that there is probably some level of stress about having to move from one system to another, like transfer, money moving financial aid packages from one university to another, I would assume like that that would be a stressful process. 
	Across many domains, UIC transfer students were experiencing a lot of stress, particularly around academic concerns, mental health, and family concerns. All of these have the potential to make completing their degrees very challenging. 
	Figure
	BELONGING 
	Students will develop a sense of belonging and create meaningful connections during their time at UIC. 
	Students will develop a sense of belonging and create meaningful connections during their time at UIC. 
	Belonging is the feeling of security and support within a student’s community. Belonging incorporates a student’s sense of connection to UIC, the community, their majors, their groups, and their environment. Belonging is realized when the student has acquired the knowledge that they are accepted amongst their peers for who they are, when they have shared their true authentic self and that they are cared for by others within the UIC community. The foundation for belonging is formed by the development of heal
	(UIC Student Aairs, 2024) 

	The ﬁnal learning goal is belonging. refers to how students are connected to and feel seen by their community; here, the community is UIC. Research on the impact of belonging on academic achievement clearly highlights its importance, particularly for retention (Han et al 2017). Ensuring students develop and maintain a sense of belonging is a priority of UIC. This section looked at indicators of belonging both pre-matriculation and also during the school year. It also provided students’ perceptions of suppor
	Sense of belonging 

	As with wellness, the pandemic greatly disrupted students’ ability to connect and feel like they belong. During the pandemic and the switch to online learning, students often became isolated and were not able to develop connections to the UIC community. The return to campus required, and still requires, intentional eorts to help students develop a sense of belonging. One Student Aairs sta member shared: 
	Once we started to come back to campus, it was very clear that we needed to make this as normal as possible, or what we considered normal before Covid, but really to take it to the next level, where these students felt, or would feel, that they're going to be okay. And there is a lot of support, even though we just encountered a very challenging time as society, as the world. 
	Pre-Matriculation 
	Conceptually connected to sense of belonging is . Sometimes referred to as imposter syndrome (Dao et al., 2024), belonging certainty reﬂects the degree to which students are concerned about ﬁtting in (Graham et al., 2022). Belonging certainty was assessed pre-matriculation and reﬂected the concerns that incoming students had about ﬁtting in at UIC (Figure 20). Over 20% of transfer students, regardless of whether they started in the fall or spring, expressed concerning levels of belonging uncertainty at UIC.
	belonging certainty

	Figure 20. Transfer Student Belonging Certainty 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Walton & Cohen 2007. 
	Note

	Sta have recognized how debilitating belonging uncertainty can be for students, so some actively talk through this with students. One Student Aairs sta member discussed how they talk to students about belonging uncertainty: 
	Don't be afraid to share what you're going through, because you feel like you're the only one going through that. We all deal with imposter syndrome, you know, at times as well, should I really be here? How did I get in here? I don't want to let people know that I'm the only one that doesn't feel confident about where I am right now on things. 
	A strategy by this staff member was to talk through this with students to help them feel like they are not the only ones who feel this way and they are not alone. 
	from family and friends is an important asset for students (e.g., Cutrona et al., 1994; Topping, 2005), as a lack of support can diminish a student’s sense of belonging. Assessed pre-matriculation, support from family and friends for being in college is presented in Figure 21. Across all groups, at least 20% expressed concerning levels of a lack of support. Black students who entered in the fall (28%) and Multi-race students who entered in the spring (30%) had particularly low levels of support. For both sp
	Support for being in college 

	Figure 21. Transfer Student Family and Friend Support for Being in College 
	0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100% Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Asian AmericanBlackLatinxWhiteInternationalMulti-RaceAllHWC Fall Spring Immediate Outreach Some Concern Strength 
	Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. Measured by Tracey & Sedlacek 1989. 
	Note. 

	While at UIC 
	Across the interviews with faculty and sta, very consistently they discussed how important it was for students to belong. A faculty member reﬂected, 
	We'd like our students to graduate with a feeling of being welcomed and having a sense of belonging on our campus and with transfer students, we would be trying to create that in a much shorter time, and we already struggle with that with our commuter population, right?... and I'm a daughter, I take care of this person. I might work a job. They're very complex students that we're seeing. And so, the idea of trying to leave with the sense of you are a UIC alum now, you are a part of our community. 
	Two connected facets of belonging are overall sense of belonging and mattering. reﬂects how connected students feel to UIC whereas reﬂects the degree to which students perceive that they matter to the UIC community. Both of these were assessed for all students in Fall 2023 by cohort the transferred students entered UIC, which is shown in Figure 22. For all cohorts, students reported that, on average, they frequently felt like they belong. The trend for overall belonging was not linear as students who starte
	Overall sense of belonging 
	mattering 

	For mattering, a dierent pattern emerged. The ratings were much lower than belonging, reﬂecting that while students felt connected to UIC, they were less likely to feel that they mattered to many people at UIC. This sentiment was largely consistent over time, regardless of the pandemic. 
	Figure 22. Transfer Student Sense of Belonging and Mattering 
	1 2 3 4 5 6 Fall 2019 Spring 2020 Fall 2020 Spring 2021 Fall 2021 Spring 2022 Fall 2022 Spring 2023 Fall 2023 Overall Sense of Belonging Mattering 
	Data were from the 2023 Fall Survey. Belonging measured by Johnson et al 2007; Mattering measured by Eliot et al. 2004. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost always; and 6=Always. 
	Note. 

	To further explore these, Table 3 presents overall belonging and mattering for transfer students assessed in Fall 2023 by race/ethnicity. For overall belonging, Latinx students reported the highest levels followed by International students among all transfer students; other groups were lower, with Multi-race reporting the lowest overall sense of belonging. For students matriculating from HWC, their ratings were generally equal to all students (White HWC transfers) or higher (Asian American, Black, and Latin
	A dierent pattern for mattering emerged than for overall sense of belonging when examining by race/ethnicity. Generally, among all transfer students, there were not large dierences in average mattering scores with the exception of Asian American students who were somewhat higher than other groups. HWC students were generally similar to all transfer students. 
	Table 3. Belonging for All and HWC Transfer Students by Race/Ethnicity 
	Race/ Ethnicity 
	Race/ Ethnicity 
	Race/ Ethnicity 
	Race/ Ethnicity 

	Overall Sense of Belonging 
	Overall Sense of Belonging 

	Mattering 
	Mattering 


	All 
	All 
	All 

	HWC 
	HWC 

	All 
	All 

	HWC 
	HWC 


	Mean (SD) 
	Mean (SD) 
	Mean (SD) 

	Mean (SD) 
	Mean (SD) 

	Mean (SD) 
	Mean (SD) 

	Mean (SD) 
	Mean (SD) 


	Asian American 
	Asian American 
	Asian American 

	3.93 (1.18) 
	3.93 (1.18) 

	4.03 (0.78) 
	4.03 (0.78) 

	3.19 (0.71) 
	3.19 (0.71) 

	3.25 (0.67) 
	3.25 (0.67) 


	Black 
	Black 
	Black 

	3.87 (1.28) 
	3.87 (1.28) 

	4.17 (1.33) 
	4.17 (1.33) 

	3.10 (0.62) 
	3.10 (0.62) 

	3.21 (0.72) 
	3.21 (0.72) 


	Latinx 
	Latinx 
	Latinx 

	4.16 (1.19) 
	4.16 (1.19) 

	4.22 (1.08) 
	4.22 (1.08) 

	3.03 (0.67) 
	3.03 (0.67) 

	2.96 (0.65) 
	2.96 (0.65) 


	White 
	White 
	White 

	3.91 (1.18) 
	3.91 (1.18) 

	3.91 (0.94) 
	3.91 (0.94) 

	3.08 (0.66) 
	3.08 (0.66) 

	3.12 (0.61) 
	3.12 (0.61) 


	International 
	International 
	International 

	4.06 (1.08) 
	4.06 (1.08) 

	3.40 (1.36) 
	3.40 (1.36) 

	3.10 (0.69) 
	3.10 (0.69) 

	3.05 (0.86) 
	3.05 (0.86) 


	Multi-Race 
	Multi-Race 
	Multi-Race 

	3.78 (1.32) 
	3.78 (1.32) 

	* 
	* 

	3.04 (0.65) 
	3.04 (0.65) 

	3.00 (0.59) 
	3.00 (0.59) 


	All 
	All 
	All 

	4.01 (1.20) 
	4.01 (1.20) 

	4.09 (1.10) 
	4.09 (1.10) 

	3.09 (0.68) 
	3.09 (0.68) 

	3.08 (0.66) 
	3.08 (0.66) 



	Data were from the 2023 Fall Survey. Belonging measured by Johnson et al 2007; Mattering measured by Eliot et al. 2004. Response scale: 1=Never; 2=Rarely; 3=Sometimes; 4=Frequently; 5=Almost always; and 6=Always. 
	Note. 

	Students shared how important it was for them to feel like they belong at UIC. A White, female adult learner shared, “a positive was how welcoming and kind people were, like, I didn't feel ostracized or anything like they went into my classes, and right away, everybody was social, and it made it a lot easier to adjust.” 
	Faculty and sta also reﬂected on this importance identifying places on campus that help promotes a sense of belonging with transfer students. A college sta member shared, 
	The Commuter Center, I don't know that's the official name. Yeah. Commuter Resource Center, Wellness Center, LARES, for example, AAAN and CHANCE those affinity support programs, I think those are great. Those are excellent options for students. Somebody once said UIC is a very large institution, so it's easy to get lost in it, but those programs offer small communities in a large institution, so students can connect with like-minded peers who have similar goals and values, and, you know, focus on navigating
	Further, an Equity & Diversity sta member shared, 
	I'm thinking about the cultural centers, because I see where, for example, Heritage Garden, there are students in the Heritage Garden project that are transfer students and minoritized. And it's like, Heritage Garden is like a safe haven for students who get connected to that program never actually want to leave it. I know that the GSC [Gender and Sexuality Center] actively reaches out and makes itself visible to transfer students. And so that's a space where they can actually feel like welcome and supporte
	To further explore students’ sense of belonging, comparisons were made on students’ ratings of . As seen in Figure 23, transfer students were slightly less likely to feel like they ﬁt in, with larger dierences for Black students and particularly for International students. It is noteworthy that regardless of whether they matriculated as ﬁrst-year student or a transfer student, Black students had consistently lower levels of feeling like they ﬁt in at UIC. 
	ﬁtting in at UIC

	Figure 23. Fitting In at UIC 
	1 2 3 4 Asian American Black Latinx White Multi-Race International All Transfer Students First-Year Students 
	. Data were from the 2022 Equity Dashboard. Response scale: 1=strongly disagree; 2=disagree; 3=agree; 4=strongly agree. 
	Note

	Belonging among LGBTQ2SIA+ Students 
	The Brick-by-Brick Campus Climate survey provided an opportunity to better understand belonging among UIC LGBTQ2SIA+ students. Table 4 provides a comparison of trans+ students (encompassing students who identiﬁed as transgender, non-binary, gender nonconforming, genderqueer, gender ﬂuid, and/or Two-Spirit) with all LGBTQ2SIA+ students who completed the survey on key questions related to belonging. As a note, the sample sizes for trans+ students were small, though it was important that they were still includ
	The second item reﬂected ﬁnding an airming community. Again, all LGBTQ2SIA+ transfer students had the lowest average score, reﬂecting that this was the most challenging for them. The score on this question were lower than the ﬁrst one, suggesting that while LGBTQ2SIA+ students had been able to form friendships, access to a wider community was more limited. Finally, students rated how well they feel airmed as an LGBTQ2SIA+ student at UIC events. Again, all LGBTQ2SIA+ transfer students reported the lowest r
	The second item reﬂected ﬁnding an airming community. Again, all LGBTQ2SIA+ transfer students had the lowest average score, reﬂecting that this was the most challenging for them. The score on this question were lower than the ﬁrst one, suggesting that while LGBTQ2SIA+ students had been able to form friendships, access to a wider community was more limited. Finally, students rated how well they feel airmed as an LGBTQ2SIA+ student at UIC events. Again, all LGBTQ2SIA+ transfer students reported the lowest r
	questions. Combined, these show that there were barriers for LGBTQ2SIA+ students to feel a sense of belonging at UIC, particularly LGBTQ2SIA+ transfer students. Trans+ students seemed to be a bit more protected from these barriers. 

	Table 4. LGBTQ2SIA+ Students’ Experiences With Community at UIC 
	Table
	TR
	Transfer Matriculant 
	Transfer Matriculant 

	First-Year Matriculant 
	First-Year Matriculant 


	Trans+ 
	Trans+ 
	Trans+ 
	Trans+ 
	Mean (SD) 


	All 
	All 
	All 
	Mean (SD) 


	Trans+ 
	Trans+ 
	Trans+ 
	Mean (SD) 


	All 
	All 
	All 
	Mean (SD) 



	I’ve been able to make meaningful friendships with other LGBTQSIA+ students at UIC. 
	I’ve been able to make meaningful friendships with other LGBTQSIA+ students at UIC. 
	I’ve been able to make meaningful friendships with other LGBTQSIA+ students at UIC. 

	4.43 (1.59) 
	4.43 (1.59) 

	3.95 (1.58) 
	3.95 (1.58) 

	4.58 (1.58) 
	4.58 (1.58) 

	4.45 (1.60) 
	4.45 (1.60) 


	I have found a community at UIC in which I feel airmed as an LGBTQ2SIA+ person. 
	I have found a community at UIC in which I feel airmed as an LGBTQ2SIA+ person. 
	I have found a community at UIC in which I feel airmed as an LGBTQ2SIA+ person. 

	4.16 (1.54) 
	4.16 (1.54) 

	3.73 (1.41) 
	3.73 (1.41) 

	4.50 (1.46) 
	4.50 (1.46) 

	4.16 (1.64) 
	4.16 (1.64) 


	When attending programs, events, or extracurricular activities at UIC, I feel airmed as an LGBTQ2SIA+ person. 
	When attending programs, events, or extracurricular activities at UIC, I feel airmed as an LGBTQ2SIA+ person. 
	When attending programs, events, or extracurricular activities at UIC, I feel airmed as an LGBTQ2SIA+ person. 

	3.71 (1.49) 
	3.71 (1.49) 

	3.43 (1.38) 
	3.43 (1.38) 

	4.12 (1.50) 
	4.12 (1.50) 

	4.03 (1.60) 
	4.03 (1.60) 



	Data are from the Brick-by-Brick LGBTQ2SIA+ Campus Climate Study 
	Note. 

	Relationship Quality 
	The quality of relationships can impact a students’ sense of belonging at UIC. This next section examines relationship quality that transfer students have with friends, family, and UIC faculty and sta. The will also either facilitate a sense of belonging or will impede a sense of belonging. The quality of interactions with academic advisors, faculty and student services sta were assessed for ﬁrst-year students, seniors who matriculated to UIC as a ﬁrst-year students, and seniors who matriculated to UIC as
	quality of the relationships with people on campus 

	Figure 24. Quality of Interactions with People on Campus 
	Note. Data were from the NSSE. Response scale: 1=Poor and 7=Excellent. 1 2 3 4 5 6 7 New First-Year Students Senior First-Year Students Senior Transfer Students Academic Advisors Faculty Student Services Staff 
	Students shared during their interviews how important connecting with sta and faculty was for their success. A Black female transfer student said: 
	To have all this support and everybody wanting to make sure you succeed and to help you, and even down to the health and wellness. I think it is. I love it. I'm like, man, maybe I need to see a counselor just like just to sit and talk with somebody. But I just love the support that UIC gives the students. It's great. 
	The ﬁnal indicator of relationship quality was assessed by students indicating yes or no if their family was supportive of them being in college. Figure 25 shows the percentage of transfer students and ﬁrst-year matriculants who indicated that their families were not supportive of them being in college. While most students reported that their families were supportive of them being in college, transfer students were more likely to experience a lack of support. Further, this lack of support was much more comm
	Figure 25. First-Year and New Transfer Students Whose Families Were Not Supportive of Them Being in College 
	Note. Data were from the 2023 Fall Survey. 0% 5% 10% 15% 20% 25% 30% 35% 40% 45% 50% Asian American Black Latinx White International MENA Multi-race All Transfer Students First-Year Students 
	KEY SUMMARY POINTS 
	• 
	• 
	• 
	Some of the learning goals, such as transformational leadership, were not assessed which limits a nuanced approach to assess the learning goals. 

	• 
	• 
	Many transfer students were struggling to balance work, family, and school. This is seen both pre-matriculation and while they were at UIC. This aligns with many transfer students working long hours, likely because they have family obligations, such as parenting, or self-ﬁnancing their education. 

	• 
	• 
	Transfer students come to UIC with leadership experience. They were interested in gaining additional experiences. 

	• 
	• 
	Transfer students generally had high levels of identity exploration and commitment, particularly when multiple identities are considered. They also had high levels of metacognitive CQ and motivational CQ. Their critical reﬂection/perceived inequality were lower than these others, reﬂecting the growth opportunity for transfer students to increase their understanding of systemic educational and work-related inequalities due to economics, race/ethnicity, and gender. 

	• 
	• 
	Across dierent learning goals, a proportion of transfer students had reported that some of the noncognitive assets, such as academic self-eicacy and help-seeking and planning, were challenging at levels that put them at risk of not being retained and completing their degrees. Some of these were identiﬁed pre-matriculation, which allows for early intervention. 

	• 
	• 
	Many UIC transfer students were struggling with low life satisfaction, loneliness, and diiculty making friends, particularly Black students. These challenges were because of multiple reasons such as not living on-campus, being adult learners, transferring as third-year students, students having established friend groups already, parenting, and work obligations. Transfer students were also experiencing high levels of stress. 

	• 
	• 
	As they transfer to UIC, many expressed belonging uncertainty. While students on average felt like they belonged once they were at UIC, they were less likely to feel like they mattered. Both as students transfer in and during their time at UIC, a signiﬁcant proportion reported that their families do not support them being in college. This lack of support was particularly high for Black students. 


	RECOMMENDATIONS 
	Based on these ﬁndings, a number of recommendations are made to improve the co-curricular goals for transfer students: 
	1. 
	1. 
	1. 
	The assessment of the learning outcomes should continue to be developed for those that have minimal coverage, such as transformational leadership. These should be included in the Fall Survey on an ongoing basis. 

	2. 
	2. 
	As many transfer students are struggling to balance work, family, and school, both pre-matriculation and while at UIC, they need to be connected to supports as soon as possible. One option that may assist transfer students is to connect them to on-campus employment as they are transitioning to college, ideally during Orientation so that they know the positions are an option for them. This will both help alleviate some of the economic barriers discussed in Report 4, but also reduce commute time between schoo

	3. 
	3. 
	Transfer students may gravitate towards academic and professional student organizations, which will provide additional leadership opportunities to recognize their experience and growth. Given the short amount of time that many transfer students have at UIC, the Center for Student Involvement (CSI) should create a tailored roadmap of how to be engaged in student organizations and other leadership opportunities that is conducive for transfer students and adult learners. CSI should also work with student organ

	4. 
	4. 
	Given the challenges that are identiﬁed pre-matriculation from the PMI, programming should be built into Orientation content that serves as a ﬁrst experience to promote noncognitive assets that have been identiﬁed as important for student success. Orientation Leader training should further develop content about eective ways to promote belonging, mattering, and wellbeing. Report 3 recommended a transfer student seminar. These noncognitive assets could be built into the curriculum in the transfer student sem

	5. 
	5. 
	Given the high levels of loneliness among transfer students, intentional experiences and activities that target transfer students to help them develop friendships with other (transfer) students need to be developed. These should occur during post-Orientation summer yield events, CampFire, Orientation, Convocation, Involvement Fair, and the transfer seminar, as well as programming within key oices such as Career Services, the Centers for Cultural Understanding and Social Change, and Student Success and Belo
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