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INTRODUCTION

About UIC

The University of Illinois Chicago (UIC) is Chicago’s largest university and its only public Carnegie
Research 1 institution. With 16 colleges offering 94 different bachelor’s degrees, UIC educates over
33,000 undergraduate, graduate, and professional students; over 2,000 undergraduate students
transfer to UIC each year. The university is a designated Minority-Serving Institution (MSI), Asian
American and Native American Pacific Islander-Serving Institution (AANAPISI), and a Hispanic-
Serving Institution (HSI). It has no racial/ethnic majority undergraduate population, half are first-
generation college students, and almost 90% of UIC students are from the State of Illinois. UIC is
the largest recipient of students from both Chicago Public Schools (CPS) and City Colleges of
Chicago (CCC). The mission of the university reflects our commitment to our students: “to provide
the broadest access to the highest levels of educational, research, and clinical excellence” (Office
of the Chancellor, n.d.).

While UIC enrolls between 2,000 and 3,000 transfer students each year, they are more likely to
matriculate in the fall term versus the spring term. For instance, in Fall 2023, 2,040 students
transferred to UIC while 586 students transferred in Spring 2024. Like first-year students, transfer
students are racially/ethnically diverse: the Fall 2023 cohort was 17% Asian American, 8% Black,
32% Latinx, 33% White, 4% International, <1% American Indian Alaskan Native, <1% Native
Hawaiian Pacific Islander, 4% Multi-race, and 2% Unknown. Almost half (46%) of transfer students
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identify as LGBQ+. Moreover, while the university’s data warehouse indicates that over half of
transfer students are female, the approximately 3% of non-binary transfer students are not able to
correctly self-identify and transgender students may not be properly recognized in the warehouse.
Over half of transfer students are first generation in college and almost half are eligible for Federal
Pell grants. Transfer students are older than first-year matriculants. For the 2023-2024 academic
year, 17% of the Fall cohort and 32% of the Spring cohort were 25 years or older. At least 13% of
transfer students have a disability. Further, over 100 different languages are spoken by transfer
students. Many transfer students are parenting: 7% of all transfer students are parents with 22% of
Black transfer students being parents. Most transfer students commute to UIC as only 8% live in
on-campus housing; over half of transfer students live with their parents or other relatives.
Approximately 2/3 of transfer students work while they are in school with more than 10% working 30
hours or more per week. UIC transfer students are diverse, coming to campus with a wide range of
identities, experiences, obligations and strengths.

Access to College

There is a clear understanding that access to college has not always been equitable for students
based on race/ethnicity, socio-economic status, and gender (e.g., Buchmann & DiPrete, 2006;
Cabrera & La Nasa, 2001; Perna, 2000). In Ilinois, in addition to equity gaps in college-going rates,
there have also been dramatic declines in the number of students who enroll in college: between
2014 and 2022, there were 144,000 fewer Illinois students enrolled in college (Lichtenberger, 2023).

This lack of access perpetuates disparities in the number of students of different identities who
graduate and earn bachelor’s degrees. Indeed, equity gaps in post-secondary education are
significant in Illinois. For instance, when looking at the educational attainment of adults 25 and
older, 68% of Asian American adults and 48% of White adults have an associate’s or bachelor’s
degree compared to 22% of Latinx adults and 31% of Black adults (Illinois Board of Higher
Education, 2024). As UIC aims to provide the “broadest access,” it is important to understand
enrollment patterns among transfer students so that UIC’s mission can continue to be addressed.

Academic Preparation

As UIC is a selective enrollment university, students need to demonstrate a level of academic
preparation to be admitted. Students are evaluated based on academic performance at their prior
institution(s). In particular, students are evaluated on the grades they have earned in the credit-
bearing courses they have completed at their previous institution. This aligns with research that has
shown that prior institution grades are predictive of graduation for transfer students (Melguizo,
2008). While grades are significant predictors of graduation, transfer students have a range of
experiences that can also impact graduation. It is important that grades, as well as experiences, are
considered when promoting student success.

Moreover, students have a variety of pathways within higher education. For example, some
students start in community college after high school and later enter a four-year institution. Others
graduate from high school, go to a 4-year university, and then, due to life circumstances, may
attend community college and then transfer again. Some students, including veterans, returning
adults, parents who took time off to raise a family, or those who went straight into the workforce
after high school, now realize they need or want a degree for promotion or career change. Other
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students stopped out or dropped out years ago and wish to return to complete. Moreover, some
students transfer from international schools, and/or trade schools, into a community college or a
university in the U.S. The reasons are endless, and elements of these are seen in Report 1, which
makes identifying how to promote transfer student access and success challenging.

Research Questions

Given the varied pathways and experiences of transfer students, this study aimed to understand
enrollment patterns and academic preparation of students who transfer to UIC. It sought to answer
the questions, why are students selecting to come to UIC? Where are they coming from and how
helpful are those institutions in preparing students to transfer to UIC? How academically prepared
are they for UIC? To answer these questions, this study used institutional data, interviews, and
survey data. In addition, it focused on those who transfer from one of the seven City Colleges of
Chicago, Harold Washington College (HWC), to allow for consideration from one institution.

Organization of This Report

This report has five sections of analyses that describe findings related to the research questions: 1)
coming to UIC, including why students chose UIC and pathways to UIC; 2) where they come from,
describing the sending institutions; 3) academic preparation of the students for success at UIC; 4)
application to enrollment, describing the process and the number of students involved at each
step; and 5) support for transfer students. Finally, key findings and recommendations are provided.

This Report Series

The report is the second in a series of six reports. Report 1 provides an overview of the full study,
describing the participants and methodology to conduct this study. Report 1 also focuses on
describing the population of UIC transfer students by presenting student background demographic
information and characteristics. Report 2 (this report) examines the enrollment of UIC transfer
students, looking at where they came from, their pathway into UIC, and their participation in
Orientation. Challenges in the enrollment process are identified. Report 3 explores the academic
success of UIC transfer students, focusing on transfer on-track, retention, graduation, pass rates in
coursework, and post-college success in work and graduate/professional school. Support for and
barriers to their academic success are identified. Report 4 assesses how UIC transfer students are
financing college (or not). It further describes the degree to which transfer students have access to
basic needs such as food and housing, as these can create impediments to their success. Report 5
seeks to understand UIC transfer students’ co-curricular learning in areas of self-awareness; skills
to be real-world ready; justice, equity, diversity and inclusion; transformational leadership; and
belonging. Finally, Report 6 examines how students are engaging with the campus, exploring how
they participate in activities, utilize services, access resources, and experience various aspects of
student engagement.
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METHODS

Report 1 provides a detailed description of this project’s methodology. Key details specific to this
research report’s methodology are provided here. This project utilizes three sources of data,
including university institutional warehouse data, student survey data, and student, staff, and
faculty interviews. Across quantitative data sources, they were disaggregated by race/ethnicity and
analyzed separately for students transferring from HWC. Institutional data are downloaded from the
university’s data warehouse and include student demographic information, including race/ethnicity
and sending institution, and student academic records.

Definitions

Given the different student groups that are included in this report, definitions of who the students
are and what they are called is provided. Transfer students refers to students who started at non-
UIC colleges or university and then transferred to UIC. Transfer students can be in their first term at
UIC or may be continuing students. First-year matriculants refers to a student who started at UIC
as a first-time, first-year student and was not a degree-seeking student elsewhere before UIC. In
this report, first-year matriculants can be in their first year or are continuing students, but always
started at UIC as a first-year student. HWC students refers to students who transferred to UIC from
Harold Washington College. HWC students are enrolled at UIC and are no longer students at HWC.
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Summer Orientation Survey

The purpose of the Summer Orientation Survey is to assess the experience and effectiveness of
summer Orientation. Two separate surveys with overlapping questions were conducted—one for
transfer Orientation and one for first-year Orientation. The Orientation Survey was administered to
students who attended Orientation in Summer 2024. UINs were not attached to the data, so we
were unable to do any analyses on HWC students; further, the sample size was too small to
disaggregate analyses by race/ethnicity.

Interviews

Students, faculty and staff interviews are included in this research report. These interviews aimed
to understand how transfer students experience UIC and to identify their strengths, challenges, and
needs. Students were 26 current UIC transfer students, three students who transferred to UIC but
left before completing their degrees (non-returning students), and two members of UIC
undergraduate student government. Forty-four staff and faculty participated in interviews. They
included 34 UIC staff, five UIC faculty, two Harold Washington College staff, and three City Colleges
of Chicago staff. All interviews were conducted over Zoom, with the exception of six in-person
student interviews. Interviews were conducted by research team members during the summer and
fall of 2024. Interview data were coded using thematic analysis (Braun & Clarke, 2006).

Harold Washington College

This report provides additional analysis focused on students transferring to UIC from Harold
Washington College (HWC). HWC is one of the seven colleges that are part of the City Colleges of
Chicago. HWC provides a wide range of courses that prepare students to transfer to 4-year
colleges. UIC receives a large number of transfer students from HWC, although the numbers have
been decreasing (391 students in the 2019-2020 academic year and 191 students in the 2023-2024
academic year). The additional analysis provides an analytical lens to understand how students
from one of our top sending institutions experience UIC. This approach also allows for
consideration of ways to improve upon existing and create new partnerships to empower students
with a seamless transition to student life at UIC.
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COMING TO UIC

Why Students Choose UIC

As areminder, 2,000 to 3,000 transfer students enroll at UIC annually. To understand enrollment, it
is important to understand why students choose UIC. Previous research has found that what is
important to transfer students differs from first-year students (Nunez & Yoshimi, 2016). Transfer
students tend to be less concerned with social activities and making connections in college
decision-making. Transfer students tend to focus more on finding opportunities on campus that will
help guide them to financial resources, connecting with faculty, and organizations that will propel
them toward completing their degree and preparing for their future career. Because of these
potential differences among UIC undergraduate, transfer students were asked this as part of the
students' interviews. Three primary themes were identified: 1) location, 2) diversity, and 3) financial
considerations. Each of these are discussed.

First, students identified that the location of UIC was a top reason to attend. Multiple aspects of
location were important to students. Students reflected that the City of Chicago offers much for
students to do socially and professionally. With the possibility of internships, clinical studies,
research, and employment, students shared that Chicago provided opportunities they would not
get in many other places.
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Also, as part of location, proximity was important. The largest portion of UIC students come from
Cook and other surrounding counties. Only 11% of undergraduate students come from outside of
Ilinois. As one student mentioned, “l just wanted to stay in Chicago, mainly. So | was definitely not
looking outside of Chicago...”. Staying close to home, the opportunities available to students in the
city, and the ease and convenience of getting to and from classes were important factors to
consider. Further, as seen in Report 1, transfer students tend to be older with familial or work
responsibilities. These responsibilities make it challenging to move away from their current
residence to attend college, so location was a very important consideration in their next higher
education experience (Kuneyl, 2022).

The second reason students selected UIC was diversity. In terms of race and ethnicity, UIC does
not have a majority. Figure 1 displays the racial and ethnic diversity of UIC students enrolled in Fall
2024. Diversity was evident as students viewed the campus online or by visiting in person. Students
recognized that diversity at UIC included race and ethnicity, and many other characteristics such as
different levels of education, age, educational, military, and job-related backgrounds. A student
said in their interview, “...it’s pretty diverse compared to other schools. And honestly, the
community’s like, pretty good too.”

Figure 1. Race/Ethnicity of All UIC Students in Fall 2024
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Note. Data were from the university data warehouse.

The third and most common reason was cost. When comparing universities in the Chicago area,
many transfer students reflected that UIC was a more affordable choice. One student shared,
“..like, financially, this would be the best option for me.” Many community college students start
their higher education journey at community college due to “economic factors.” As mentioned by
Monaghan and Attewell (2014), public four-year college in-state tuition and fees are generally more
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expensive than at community colleges. This prioritization of cost continued into their selection of 4-
year institutions when they were ready to transfer. Report 4 provides detailed information on how
students finance college.

While many transfer students indicated that the relatively low cost was a key reason for selecting
UIC, some staff reflected that other students chose not to attend UIC because of the cost. AUIC
staff member shared that transfer students needed, “...maybe specific, targeted scholarships, just
for transfer students, you know, to make them more likely to apply or come to UIC.” One significant
recent effort to address this need for additional funding for transfer students is the addition of the
Aspire Grant. This grant ensures full aid for tuition and mandatory fees for students who show a
household income of $75,000 or less on their FAFSA or the Illinois RISE Act/Alternative application
for financial aid. An important feature of this grant for transfer students is that there are no age
restrictions, so adult learners, who largely matriculate as transfer students, will have access to the
grant.

While these three reasons were the most common for selecting UIC, most students typically had
multiple reasons for making their decision on where to attended 4-year college. Sharing multiple
reasons for selecting UIC, one student mentioned, “...something local made sense. UIC is also like,
extremely affordable, and there is that really easy transfer process with Harold Washington
College.” Another stated, “The diversity, the opportunities, the location.” These also highlight the
interconnectedness of these reasons. UIC is diverse, in part, because it is located in a major city
that is diverse itself. Further, UIC is affordable for many students because of the location. More
than half of transfer students live off-campus with their families (Report 1), and thus, some of these
students will not have to pay costs to live in on-campus housing or rent in the nearby community.

Guaranteed Admissions and Pathway Agreements

Part of the decision-making with coming to UIC is the guaranteed admissions and pathway
agreements. For some students, they attend community college with an expressed clear plan to
transfer to UIC, and these agreements serve as a helpful mechanism to promote access and
enrollment. There have been many advancements in these areas in response to prior feedback to
create systems to make the transfer process more transparent and accessible for students. The
University of Illinois (U of I) System manages agreements such as the U of | System Transfer
Guarantee (UISTG), which guarantees admission to any of the three U of | universities for students
who are Illinois residents, have graduated from an Illinois high school, and have maintained a 3.0
GPA in a college or university within the United States (University of Illinois System Transfer
Guarantee, 2025). Also, at the U of | System-level, students can find information regarding all three
U of | schools, a transfer survey to help students choose the right fit, and a calendar of events that
includes visits and virtual opportunities to connect with all three universities. The System also
organizes events for high school students who are planning to begin their higher education journey
at a community college and, in partnership with local high schools and community colleges,
conducts presentations that better informs students and their parents regarding the transfer
process and offers them a pathway and resources required for a successful transition. This sharing
of information is essential to ensure that transfer students are aware of the program.

On an institutional level, UIC has created and signed other partnerships and pathway agreements
with community colleges, including HWC. One example of this would be the UIC Transfer
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Admission Guarantee (TAG) program, which has signed agreements with 23 community college
partners throughout the State of Illinois. Under this agreement, students are guaranteed admission
to their chosen degree program (most, but not all, undergraduate degree programs participate).
Through the agreement, students must opt into the program one year before they intend to transfer,
have a 3.0 transfer GPA at the time of application, and follow the required coursework listed on the
TAG website (https://tag.uic.edu/). Students who participate in the guaranteed admission program
are offered additional opportunities to interact with UIC staff to ensure they have knowledge of
course requirements, scholarship opportunities, the application process, and how the TAG program
works. For reference, GAT was the Guaranteed Admissions Transfer program for CCC students
applying to UIC from 2012 to 2025 and is no longer active. CCC has recently signed an updated
agreement to participate in the TAG program as of Fall 2025. This program is widely utilized. The
number of students who participated in the GAT and TAG programs for the Fall 2022 was 725; for
the Fall 2023, the total was 742.

Many of the students interviewed shared that they had benefited from these opportunities.
Regarding the pathway program from CCC to UIC, one student said, “...so | was able to apply for the
GAT program, yeah. So that is like a partnership between CCC and UIC...so that made my transition
smooth.” Another student shared, “l went to one [a community college] that was not within my
community, actually because of the TAG program.” The knowledge of the TAG program and the
benefits of participating in it has helped students better prepare for their complete college plans,
including those beyond their community college. These opportunities alignh with research that has
found the benefits of these types of programs for student success. According to Nunez & Yoshimi
(2016) it’s important for students to have, “clear and readily available information about articulation
policies” (p. 184).

Moreover, while the pathway programs have received positive feedback and have helped support
students in their transfer to UIC, some UIC staff offered suggestions for improving transfer
pathways and partnerships. For example, a UIC staff member shared that UIC needs to “enhance
those partnerships, maybe with our community college partners, and so there’s an easier
facilitation for the students.” Further, a UIC staff member shared the need for targeted scholarships
for transfer students, which may encourage them to apply to or attend UIC.

Freshman Transfer

Some students are interested in transferring to UIC after a semester or two at a different university
or a community college. When students transfer with less than 30 credits, they are considered a
freshman transfer in the application process. In this designation, students must also provide high
school transcripts for the admissions evaluation. They can provide their SAT or ACT if they choose
to do so, but UIC is test-optional, so these exam scores are not required. They are also encouraged
to submit any Advanced Placement (AP) or International Baccalaureate (IB) test scores, as they
may count toward meeting program prerequisites. This holistic process for early transfer students
provides opportunities for some transfer students to gain access earlier.

To begin to understand who freshman transfers are, some additional analyses were conducted on
basic demographic information comparing students who came to UIC with less than 30 transfer
credits versus those who came with 30 or more credits. Students with fewer than 30 transfer credits
compared to students with 30+ credits were more likely to be Black (14% versus 8%) and less likely
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to be Latinx (23% versus 31%); other racial/ethnic groups were similar between the two. They had a
small difference in entering age (1-29 credits: m = 19.8 years old; 30+ credits m = 22.3 years old)
which was expected as time was needed to earn the additional credits. Finally, the fewer than 30
transfer credits group was more likely to transfer from a 4-year college compared to the 30+ credits
group (78% versus 46% transferred from a 4-year college). See Report 3 for analysis on the success
of freshman transfers.

12
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 2: Enroliment & Preparation



WHERE STUDENTS COME
FROM

To begin to understand how students transfer to UIC, an analysis of the institution type is the first
step. Figure 2 shows the breakdown of the type of institution students transferred to UIC from,
either a 4-year or a 2-year institution, from Fall 2017 through Spring 2024. As seen, until Fall 2020,
the rates were similar for both transfer institution types. Starting in Fall 2021, students were more
likely to come to UIC from a 2-year college.

Figure 2. Transfer Institution Type for Fall 2017 through Spring 2024 Students
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Note. Data were from the university data warehouse.
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To further understand where students are transferring from, Table 1 provides the top 10 transfer
institutions for Fall 2017, Fall 2020, and Fall 2023. The largest number of students transferred to
UIC after attending a community college. There has been an interesting change in the trend from
pre-pandemic in post-pandemic. For Fall 2017, Harold Washington College (HWC) was the top
transfer institutions and remained at the top of the list in Fall 2020; however, in Fall 2023 this top
sending City College dropped to fourth place with suburban colleges becoming the top transfer
institutions. One other important finding with understanding where transfer students come from
was that UIUC was consistently in seventh place, highlighting that students do not only transfer to
UIC from community colleges. UIUC is also a Research 1 university and is more selective than UIC
in the admissions process, so reasons for transferring from UIUC to UIC may be an issue of UIC
being a better fit.

Table 1. Top 10 Transfer Institutions for Fall 2017, Fall 2020, and Fall 2023 Transfer Cohorts

Rank Fall 2017 Fall 2020 Fall 2023
1 Harold Washington Harold Washington College of DuPage
College College
"""""""" 2 CouegeofDuPageMoralneValleyMoralneValley
Community College Community Coll
““““““““ e ST —
Community Coll g g P g
""""""""""""""""""""""""""""""""""""""""""""""""""""" Harold Washington
4 Wilbur Wright College Harper College aro ashington
College
"""""""" 5 HarperCollege  OaktonCollege OaktonCollege
o 6  OaktonCollege Wilbur Wright College ~ Wilbur Wright College
S 7 """""""""" Univof ILUrbana- | UnivofiLUrbana- Univ of IL Urbana-
Champaign Champaign Champaign
" HamySTuman " Collegeoflake
8 arry fruman Joliet Junior College ofiege orLake
College County
"""""""" 9  JolietluniorCollege  MalcolmXCollege ~ Triton College
. CollegeofLake College of Lake .
10 ofiege orLake ofiege orLake Malcolm X College
County County

Note. Data were from the university data warehouse.

To better understand the changes at the top transfer institutions, an analysis of their enrollment can
at least, in part, explain this. During this time, there was an increase in enrollment at College of
DuPage and Moraine Valley Community College while the enrollment at HWC fell in 2021 from
9,827 to 8,627 and had not, as of 2023, fully recovered (Table 2). Harper College had some
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fluctuations but largely remained the same from 2020 to 2023. The suburban community colleges
likely had a larger pool from which students could transfer to UIC.

Table 2. Top 4 Transfer Community College Enrollment Numbers

Community College 2020 2021 2022 2023
Harold Washington College 9,837 8,627 8,678 8,961
College of DuPage 21,010 20,849 23,216 26,224
Moraine Valley Community College 11,026 10,578 10,511 19,006
Harper College 22,263 21,370 21,901 22,904

Note. Data were from institutions’ webpages. Numbers were for students in credit-seeking
programs only.

Looking at the size and proximity of these schools, while HWC has a lower number of credit-seeking
students, their proximity, being two miles from UIC, and accessible by public transportation, has
made them a top sender for quite some time. However, post-COVID there has been an increase in
the number of students coming from colleges outside Chicago. This aligns with the increase in
community college enrollment over the past two years in suburban schools.

Transfer Cohorts by Institution Type and Race/Ethnicity

Understanding racial/ethnic differences of institutional type is important to examine different
pathways that students take to come to UIC because different racial/ethnic groups have different
outcomes based on the type of institution they attended (Report 3). A closer look at race/ethnicity
and matriculation from 2-year and 4-year institutions makes it clear how the COVID-19 pandemic
affected student enrollment based on race/ethnicity (Figure 3). Spring 2021, Fall 2021, and Spring
2022 saw an increase in the percentage of students matriculating from community colleges as
many likely chose to stay close to home during the pandemic. Students may have believed that
there was not as much of a benefit of going to a 4-year university while pandemic restrictions were
in place due to the higher cost coupled with remote learning. In addition, many students had
heightened family obligations during the early years of the pandemic (Means, Neisler, & Langer
Research Associates, 2020). As the pandemic restrictions lifted, reverting back to pre-pandemic
patterns was slow. One explanation for this is that students were starting to understand the cost
savings, flexibility, and benefits of starting at community college, and for many, they wanted to
complete their associate’s degree before moving forward. The proportion of students transferring
from community college to a university has remained at over 60% in Fall 2023 and Spring 2024. It
continues to increase as the number of students enrolled at community colleges also increases.

Looking at transfer institution type by race/ethnicity, transfer students, with the exception of Black
students follow the same pattern where they were more likely to come to UIC from a 2-year college
verus a 4-year college (Figure 3). Black students were more likely to transfer from another four-year
institution than a 2-year institution. This may result from financial constraints, family pressures,
and other life challenges that tend to affect students of color more frequently than others (Means et
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al, 2020); it may also reflect that UIC was perceived as a better fit due to the location and diversity
of the university.

Figure 3. Fall 2023 Cohort Sending Institution Type by Race/Ethnicity
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Note. Data were from the university data warehouse.
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ACADEMIC PREPARATION OF
TRANSFER STUDENTS

Transfer students coming to UIC from another higher education setting will have been academically
successful to gain entrance to UIC. This section examined the academic preparation of transfer
students, focusing on grade point average and credits earned at the previous institution. Transfer
students do not typically complete college entrance exams (e.g., SATs).

Grade Point Average

In reviewing the transfer GPA, as shown in Figure 4, students transferring into UIC tended to have an
average GPA over 3.0. Students entering UIC from HWC tended to be generally similar or
sometimes slightly lower in terms of GPA. The average GPA for both all transfer students and HWC
transfer students fluctuated from Fall 2017 to Spring 2024 with some drop-off after Fall 2022. It is
unclear why, but this drop might have resulted from the stresses associated with the COVID-19
Pandemic. Overall, students transferring to UIC were academically successful at their prior
institution reflecting that they were academically prepared for UIC.
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Figure 4. Transfer Cumulative GPA for Fall 2017 through Spring 2024 Transfer Cohorts
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Given equity gaps in graduation for transfer students, differences in transfer GPA were also
examined by race/ethnicity (Figure 5) for the Fall 2023 cohort. Overall, there were a few differences
in transfer GPA which was around 3.2. The exception was for Black students who were slightly lower
than the other racial/ethnic groups as Black students had an average of 2.96. One note about this
GPA difference is a greater proportion of Black students had attended a 4-year college where they
earned that transfer GPA compared other racial/ethnic groups who were more likely to attend a 2-
year college.

Figure 5. Fall 2023 Transfer Cohort GPA by Race/Ethnicity
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Note. Data were from the university data warehouse.
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During the interviews, some students shared that they felt confusion about their GPA from their
transfer (community) college and what UIC determined their transfer GPAs to be. When students
apply to UIC, all transferrable coursework is averaged together including classes that were retaken.
This means that when a student retakes a course, both grades are averaged in the transfer GPA,; this
may not have been the case at the community college where the grade was replaced and not
averaged. In addition to this, there are different scenarios in which classes/credits do not transfer to
UIC. For instance, students may have taken pre-college, non-credit bearing coursework such as
English or math, which do not transfer for credit at UIC. Another example is that some students take
classes for a specific degree that is not offered at UIC so there is not a mechanism to transfer the
course. Because of this, transfer GPAs will often be different/lower than that of their community
college GPA which can cause confusion for students. One Black female student stated, “Well, |
thought | had a 3.5. Found out | had a 3.2, but ok, | should begin something. Somebody should have
said something, but no one has”. While this information is typically provided to students, it can be
confusing about what does and does not transfer.

Number of Credits

Ilinois has seen legislation (Illinois General Assembly, 104th General Assembly, 2025) and pathway
programs for transfer students become a major focus due to the barriers created for students when
large numbers of credits do not transfer. This lack of credit transfer creates a loss of credits, which
canresultin increases in time-to-degree; that, in turn, can cost students tuition and fees for
additional terms in college and increases the risk that students do not complete their degrees. The
number of credits that students transferred in is presented in Figure 6. Students who transferred
into UIC were averaging about 2 years’ worth of coursework (approximately 60 credit hours)
completed. Transferring 60 credits should minimize the number of courses they will need to take at
UIC in order to complete their bachelor’s degree. This also helps ensure that students will not take
credits that do not count towards graduation. Students who transfer to UIC from a community
college must complete a minimum of 60 credit hours after transferring to UIC and those entering
from another 4-year institution must complete a minimum of 30 credits to earn their degrees (UIC
Committee on Policy, 2025). Thus, while entering UIC from a community college with 60 credits is
ideal for completing their degrees in a timely manner at UIC, more than 60 hours means that
students took unnecessary courses.
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Figure 6. Transfer Cumulative Credits for Fall 2017 through Spring 2024 Transfer Cohorts
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Transfer Credits Groups by Race/Ethnicity

Transfer credits were also examined by race/ethnicity (Figure 7). International students had the
lowest average number of credits, followed by Asian American transfer students. This reflects that,
on average, those two groups of students may not have enough credits to have completed their
associate’s degree. This may also create a barrier for accessing the previously discussed TAG
opportunity.
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Figure 7. Fall 2023 Cohort Transfer Credits by Race/Ethnicity
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Another way to examine this issue is to divide the credits into groups and see the proportion of
different racial/ethnic groups by credit groups (Figure 8). Most students entered UIC with anywhere
from 45-74 credit hours, which for this group would mean an additional 2 or even 3 years at UIC.
This view also shows that International students had elevated proportions in the 0-14 credits
compared to other racial/ethnic groups. On the high end (75-89 and 90+), which has also been
shown to have consequences for graduation (Report 3), Black and Multi-race students were more

likely to be in this group.
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Figure 8. Credit Hours Earned by Race/Ethnicity for the Fall 2023 Cohort
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This same analysis was conducted for students from Harold Washington College (Figure 9). HWC
students also tend to cluster in the higher credit groups than all transfer students in the previous

figure. There were variations by race/ethnicity such that Multi-race students were more likely to be
in the extremes; that is, in both lower credit groups and higher credit groups.

Figure 9. Credit Hours Earned by Race/Ethnicity for Harold Washington College Students
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During the student interviews, while there were some challenges with transferring courses as noted
above, many students also reflected that the process went well, as mentioned by one student, “I
had zero problems with it.” Diving deeper, it was clear that it was a smoother process when the
sending institution was able to provide clear guidance on what would transfer. A Black and
International male from HWC stated, “But the CCC helped me a lot, because | was able to lock
down many credit hours, like especially the general education classes and mathematics classes.”
Students appreciated completing these credits, and the process was made easier when CCC staff
were able to help guide the students.

One important note concerning the student feedback was regarding concerns expressed about
their transfer GPAs being lower than expected. While students framed this as a GPA concern, it also
reflected credits. Students took classes that did not transfer to UIC. While some should have been
expected (e.g., developmental courses), others were not. This also shows that students did not
receive credit in the transfer process, as noted by the previous students. Other students were
aware that some courses would not transfer: “l took a sort of general math class to help me get to
the stats class | needed to take, and so that didn’t transfer, but | didn’t expect it to.” The loss of
credit can be a significant concern for students, especially adult learners who report having limited
time, busy schedules, or financial concerns (Tobolowsky, McClellan, & Cox, 2014).

Students may also face challenges when preparing to transfer to the university when they choose
not to disclose previous coursework, retake courses that transfer, or do not understand the
difference between the selective versus open admissions process. One student mentioned:

My application and, like course transferring with UIC was admittedly pretty difficult. It took a
very long time. Felt like things weren’t very well communicated. | had to be on the phone
quite a bit, but | know that | had, | mean credits from four previous schools. So, | know that’s
quite an undertaking, but it was a little difficult and | did end up having a lot of credits that
just didn’t transfer over at all.

Another student mentioned that they have “heard of a lot of students complaining that they put
hours and money into these classes and then they don’t transfer over to UIC.” Again, these reflect
concerns around student knowledge of what will and will not transfer and the complication when
multiple prior institutions are involved.

One effort to help address this is the Illinois Articulation Initiative (IAl). IAl “..is a statewide transfer
agreement, which is transferable among more than 100 participating colleges and universities in
Ilinois.” (https://itransfer.org/aboutiai). The State of Illinois also encourages students and higher
education professionals to utilize Transferology.com and Transferologylab.com, software designed
by CollegeSource that assists students and their advisors/counselors in finding courses that
transfer from their current institutions to their future colleges or universities. According to one
student, “...transferology website is super, super helpful. | was able to track whatever credits |
needed to take through that website.” Another student stated, “l used transferology, and my UIC
advisor looked through all my requirements in order to make sure that it did transfer. So, | was able
to make sure that so all everything transferred. | didn’t need to take any other classes.” This
highlights the importance of transparency and ease in the transfer process to remove unnecessary
roadblocks to student success.
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APPLICATION TO
ENROLLMENT AT UIC

Prospective transfer students who begin the application process to UIC are asked to submit the
transfer application directly into the Enrollment Management software, Slate. Once the application
is submitted, students can see their application status in Slate. The portal informs them of whether
UIC is missing information or if the application has been received and is being processed. After
students are admitted, they go through an audit process to determine which courses transfer to
UIC.

One issue raised by UIC staff was that some students have incomplete audits and are unaware of
how their credits will transfer until just before classes begin. This could result in students taking
classes they do not need or missing out on classes they need to complete their bachelor’s degree.
As one UIC staff member stated:

...they’re expecting that degree, that audit, that articulation document to be done before
Orientation. And sometimes, you know, sometimes there’s, it’s partially done or
incomplete. So, they’re best like estimating what they’re going to get credit for, but
sometimes they don’t know that until right before the semester begins, or even like, while
it’s in progress, you know, and that’s at the pointit’s already too late.
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This reflects the need to ensure the audit process is completed as soon as possible so students
can take the correct course and make on-time progress toward their degrees.

Orientation

Orientation is an important part of the transfer process. After completing the steps to complete
enrollment, transfer students are strongly encouraged to attend a one-day Transfer Orientation that
offers them the opportunity to learn more about the resources on campus, how to find their way
around, and get to know other transfer students. Unlike first-year students who spend two days on
campus, transfers have one full day’s worth of activities and learning experiences to participate in.

Because Orientation is an important tool for students to engage with campus, understanding the
orientation process is important for student enrollment. As demonstrated in Table 3, 76% to 83% of
all transfer students attend Orientation. Black and International students are less likely to attend
Orientation. The average attendance rate for HWC students is sometimes higher and sometimes

lower than all transfer students.

Table 3. Proportion of Fall 2022 through Spring 2024 Transfer Cohorts that Attended
Orientation

. Fall 2022 Spring 2023 Fall 2023 Spring 2024
Race /Ethnicity
All HWC All HWC All HWC All HWC
Asian 79% 83% 76% 100% 80% 75% 83% 80%
Black 64% 69% 69% 80% 73% 83% 69% 80%
Latinx 81% 87% 82% 85% 81% 90% 81% 79%
White 73% 85% 79% * 73% 79% 74% *
International 51% 64% 67% * 57% * 63% *
_______ Multi-Race 82% *  80% _ *  78% _ 67% 7% __ *
All 75% 81% 76% 81% 76% 85% 77% 74%

Note. Data were from the university data warehouse.

To better understand the experiences of transfer students at Orientation, throughout this section,
data from the Summer Orientation Survey are presented. As seen in Table 4, 51% of transfer
students attended Orientation in June, 42% attended in July, and 7% attended in August, as
compared to 43%, 45%, and 12% for first-year students, respectively. Previous research among
first-year students showed that early attendance was associated with academic performance and

retention (Back et al., 2018).

Table 4. Orientation Attendance for Fall Cohorts (2023 and 2024)

Month Transfer Students First-Year Students
June 51% 43%
July 42% 45%
August 7% 12%

Note. Data were from the Summer Orientation Survey.
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During Orientation, students are assigned to a small group facilitated by an Orientation leader.
These groups are intentionally grouped by college, with the intention that transfer students can
build connections with other transfer students in their college and begin to form their UIC
community over time. Indeed, one student shared that:

Especially Orientation was one of the things that really helped me as well, okay, get to know
the campus, because it's a big school, so | was like, | don't know what to do on the first day,
and that Orientation was good. Honestly, | think that keep doing Orientation. UIC should
keep doing their Orientation. It's really helpful.

Orientation leaders play an essential part for new students to feel connected and confident about
choosing UIC. They also serve as peer mentors to new students and their families. Generally
speaking, there was positive feedback about the Orientation leaders as seen in Table 5, though
first-year students reported higher levels of agreement compared to transfer students. Students
reported their Orientation leaders were knowledgeable about campus resources and campus
buildings and that they helped to facilitate belonging and connection. That said, students agreed at
lower levels that their Orientation leaders helped to connect them to other members of their small

group.

Table 5. Students’ Ratings of Their Orientation Leader

Transfer First-Year
Question Students Students
Mean (SD) Mean (SD)
Knowledgeable about campus resources. 3.31(0.80) 3.55(0.53)
Knowledgeable about campus buildings. 3.33(0.78) 3.56 (0.52)
Helped the student connect to other members of their small 3.07 (0.82) 3.36 (0.67)
group.
Proyided jche stl..ldent with an overall positive experience 3.21(0.84) 3.56 (0.55)
during Orientation.
Helped the student feel like they belong at UIC. 3.18 (0.78) 3.47 (0.58)

Note. Data were from the 2024 Summer Orientation Survey. Response scale: 1=Strongly disagree;

2=Disagree; 3=Agree; 4=Strongly agree.

Students were also asked to provide feedback on the small group experience and Marketplace.

Smaller groups were formed depending upon their academic college and were guided through what
was called the “Marketplace,” now called Flames Resource Fair, which is a resource fair that allows
students to learn more about the different resources available to them on campus. The small group

experience was less important to transfer students compared to first-year students as well.

Transfer students did rate Marketplace favorably.
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Table 6. Students’ Rating of Small Group and Marketplace at Orientation

. Transfer First-Year
Question
Mean (SD) Mean (SD)
Helpfulness of the small group process. 2.75(0.96) 3.06 (0.79)
Marketplace was helpful in providing campus resource 3.12(0.71) i

information.

Note. Data were from the 2024 Summer Orientation Survey. Response scale: 1=Not at all helpful;
2=Slightly helpful; 3=Very helpful; 4=Extremely helpful.

Students also responded to a series of “knowledge check” questions designed to assess their
learning of the intended content during Orientation. For many questions, students were similar or
above first-year students (who had a longer Orientation process). Transfer students were, however,
less knowledgeable about Dean of Students policies, Counseling Center support, and Basic Needs
support, such as the food pantry. Given the (low)er level of knowledge on some of these key
resources, coupled with Orientation attendance being lower for transfer students compared to
first-year students (Orientation is mandatory for first-year students), transfer students were less
likely to have critical knowledge needed for their success at UIC.

Table 7. Knowledge Check Questions of Student Learning at Orientation

) Transfer First-Year
Question
Students Students
Correctly knew the office on campus responsible for
Orreety . on camplis 1esp 95% 92%
billing and collection of tuition and fees.
Correctly knew policies that involve the Office of the Dean
79% 85%
of Students.
Correctly knew resources that offer group thera
oty group therapy 58% 65%
sessions.
Correctly knew home of the pop-up pantry. 75% 78%
Correctly knew student success units services. 97% 98%
Correctly knew eligibility for residence halls. 71% 66%
Correctly knew Commuter Student Resource Center
. 73% 73%
location.
Correctly new pathways to engage or ways to get involved
Ul y p y gag y g 94% 94%

Note. Data were from the 2024 Summer Orientation Survey.

The final feedback from the Orientation Survey had students provide some overall ratings in key
domains for Orientation (Table 8). Overall, transfer students and First-Year students had similar
ratings. There was some variation, but the differences were not meaningful, except for feeling more
connected to UIC students and the UIC community. Connection ratings in general were low for
transfer students, which aligns with loneliness and belonging discussed in Report 5.
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Table 8. Preparedness and Connection after Orientation

Transfer First-Year
Statement Students Students
Mean (SD) Mean (SD)
| feel better prepared to attend my first semester at UIC. 3.19(0.85) 3.26 (0.60)
| know where the key locatiorﬁs gre on the UIC campus for 3.05 (0.90) 3.11(0.71)
resources and classroom buildings.
Ifeelmor'e connected to fellow UIC students and the UIC 2.92 (0.89) 3.08 (0.69)
community.
| feel proud of being part of the UIC community. 3.36 (0.73) 3.24 (0.63)
| am aware of the different resources available to me at UIC. 3.39(0.61) 3.30(0.52)
| appreciate the diversity of the UIC community. 3.54 (0.54) 3.51(0.54)
.UIC or.ientation emphasized the importance of diversity and 3.39(0.61) 3.46 (0.55)
inclusion.
| feel connected to UIC faculty. 2.94 (0.81) 2.98 (0.69)

Note. Data were from the 2024 Summer Orientation Survey. Response scale: 1=Strongly disagree;
2=Disagree; 3=Agree; 4=Strongly agree.

Moreover, students provided additional feedback around Orientation during the interviews. Most
students that were interviewed attended Transfer Orientation and they generally found it helpful. A
Black male adult learner shared that attending Orientation affirmed their decision to attend UIC,
stating that “it was, like, real nice. | think that's the day where | was like, ‘Yeah, I'm happy | picked
UIC.’” Additionally, a Black and International male adult learner from HWC shared that they
appreciated getting to learn about the different resources available to them through attending
Orientation. This student shared:

Because they bring all the student organization, all these admissions, career centers to
come and they expose themselves to you and where their offices are located. So, so from
day one orientation, | knew that | can get all of this because the event was required. So not
that | have visited...l have not visited them since then, because there is no need to but |
know they do exist, and | know where to find them. Okay, so, but thankful for the required
orientation that we had to attend.

While students found Orientation helpful, some found it to be overwhelming. For example, an Asian
female shared:

It was really eye opening. | learned a bunch of things, almost like an overwhelming amount
of things. Yeah, so | that's how | know that there's resources out there. It just they give you,
like, so much information about it all the time, and like, you take pictures of, like, the notes
they give you, or like, everything. But even then, it's kind of hard to be like, because
sometimes I'll just, like, tell you, instead of like, writing down everything in the presentation,
it's like, Oh, | know this resource. | totally forgot the process for how to get to the website
that they're even on right now, butitis, like, super informative. | just don't remember
everything.

Staff also shared some recommendations for improving Transfer Orientation. For instance, staff
mentioned that it may be unclear what students need to do after being admitted and
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recommended better communication around Orientation. One CCC staff member shared, “I'm
going to start off by saying that | didn't even know there was a Transfer Orientation, because | think |
saw on the website that it was something they're going to start this year.” Further, there was a
concern that Orientation is not mandatory. In addition, staff and faculty were concerned about the
length of Transfer Orientation compared to First-Year Orientation, recognizing that some things
were omitted, which may have made it harder for students to build connections and learn about
resources. For example, one Student Affairs staff member shared that:

So, like, even this year, transfer students don't have to stay for the whole Orientation, right?
They can, but they don't have to like, so if you're an entering freshman, you're coming to our
building. It's part of Orientation, they will they bring them all over here in the evening, and
they have free time in our facility. If you're a transfer student, you can choose to do that, but
it's not required like it is for entering freshmen. So, you may or may not have that
experience, because | believe they can leave after a certain point in in Orientation.

At the time of the interviews, First-Year Orientation was one-and-a-half days and Transfer
Orientation was one day. Beginning in Summer 2025, Orientation for both groups will be one day.

College and Major Enrollment

College and major upon enrollment were also examined. Table 9 displays the college at enrollment
for fall 2023 new transfer and first-year cohorts. Around one-third of transfer students (35%)
enrolled in the College of Liberal Arts & Sciences, followed by Business Administration (19%),
Engineering (16%), and Nursing (14%). The top colleges for HWC transfer students were Business
Administration (29%) and Liberal Arts & Sciences (28%). Comparatively, a greater proportion of first-
year students enrolled in Liberal Arts & Sciences (45%), followed by Engineering (26%) and
Business Administration (15%). No first-year students were enrolled in the College of Nursing as
they were not able to enroll in that college during their first semester until Fall 2024.

Table 9. College at Enrollment for Fall 2023 New Transfer and First-Year Cohorts

F23 Transfer F23 Transfer HWC F23 First-Year

College Cohort Students Cohort
Applied Health Sciences 5% 5% 5%
Architecture, Design, & the Arts 5% 10% 5%
Business Administration 19% 29% 15%
Education 3% 4% 3%
Engineering 16% 11% 26%
Liberal Arts & Sciences 35% 28% 45%
Nursing 14% 8% 0%
School of Public Health 1% 3% 1%
Urban Planning & Public Affairs 2% 2% 1%

Note. Data were from the university data warehouse.
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A similar trend of majors follows college enrollment, as seen in Table 10, which displays fall 2023 new transfer and first-year
cohorts’ top 30 majors. Across transfer and first-year students, students were more likely to enroll in majors corresponding

with their top colleges upon enrollment.

Table 10. Top 30 Majors for Fall 2023 New Transfer and First-Year Students

Top F23 Transfer Cohort F23 Transfer HWC Students F23 First Year Students
Majors Majors Percent Majors Percent Majors Percent
LAS -
S . 0 . - . 0 0

1 Nursing: RN to BSN Completion 8.1% Business Administration 9.6% PreHealth/PreScience 9.6%

2 Computer Science 6.5% Accounting 7.7% Liberal Arts - 9.2%
Undeclared

Nursing (BSN) 6.0% Computer Science 7.7% Computer Science 7.7%

Biological Sciences 5.9% Liberal Arts - Undeclared 5.1% Bus Admin- 6.7%
Undeclared

5 Business Administration 4.9% Nursing: RN FO BSN 5.1% Biological Sciences 6.3%

Completion

6 Liberal Arts - Undeclared 4.7% Finance 4.5% Computer Engineering 4.8%

7 Finance 4.1% Graphic/Industrial Design- 3.8% Meghanlgal 3.0%
Found Engineering

8 Accounting 3.7% Marketing 3.8% Applied Psychology 2.8%

9 Applied Psychology 2.9% Biological Sciences 3.2% Psychology 2.8%

10 Mechanical Engineering 2.9% Art-Foundation 260 ~CNMINOOBYLAW.ANG ) gy

11 Psychology 2.9% Communication 2.6% AHS-Undeclared 2.6%

12 Marketing 2.8% Nursing (BSN) 2.6% Finance 2.5%

13 Kinesiology 2.3% Public Health - Undeclared 2.6% Engineering- 2.4%
Undeclared

14 Computer Engineering 2.3% Urban Education 2.6% Urban Education 2.2%
- . . Biomedical

0, 0, 0,
15 Criminology, Law, and Justice 2.0% Applied Psychology 1.9% Engineering 2.1%
16 Communication 1.9% Economics 1.9% Biochemistry 2.0%
30
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Top F23 Transfer Cohort F23 Transfer HWC Students F23 First Year Students
Majors Majors Percent Majors Percent Majors Percent
17 Graphic/Industrial Design- 1.9% Health Information 1.9% Accounting 1.8%

Found Management
18 LAS - PreHealth/ PreScience 1.8% Human Deve!opment & 1.9% Architecture 1.8%
Learning
19 Biochemistry 1.6% Management 199 ~ ComputerScience & 1.7%
Design
20 Urban Education 1.5% Nutrition 1.9% Liberal Arts - 1.7%
PreNeuroscience
21 Civil Engineering 1.3% Psychology 1.9% Civil Engineering 1.4%
22 Political Science 1.3% Public Policy 1.9% Kinesiology 1.4%
23 English 1.2% Sociology 1.9% Electrical Engineering 1.4%
24 Information & Decision Sci 1.2% Biochemistry 1.3% Marketing 1.3%
25 Human Development & 1.0%  Criminology, Law, and Justice ~ 1.3% Graphic/Industrial 1.1%
Learning Design-Found
26 Integrated Health Studies 1.0% Interdisciplinary Educ Arts 1.3% Political Science 1.1%
L Integrated Health
0, 0, 0,
27 Management 1.0% Kinesiology 1.3% Studies 1.0%
28 Public Health - Undeclared 1.0% Political Science 1.3% Management 0.9%
29 Economics 0.9% Architectural Studies 0.6% Art-Foundation 0.8%
30 Electrical Engineering 0.9% Chemical Engineering 0.6% Public Health - 0.8%

Undeclared

Note. Data were from the university data warehouse.
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Tenth Day Census

The final step in the enrollment process is the “tenth day census”. This reflects that students are
enrolled after the tenth school day of the term. It is used for state and federal reporting enrollment
numbers. Enrollment after tenth days has implications for students as withdraws without penalty
require a higher level of documentation. To better understand how students get from application to
tenth day census, Figure 10 reflects a flow chart for students in the Fall 2022 cohort from
application to tenth day; this process was disaggregated by race/ethnicity. The figure has a lot of
information to digest and not all of it can be summarized, but key points are provided:

Given the demographics of Chicago, the number of Black applicants was low. This has been
acknowledged by UIC and increasing Black student enrollment is a goal for UIC (IBHE,
2023).

The incomplete/withdraw rate for Black (26%) and International (26%) students was much
higher than other groups (15% for all students).

The percent of Black students who were denied admission to UIC, had an incomplete appli-
cation, or withdrew their applications were high. Moreover, Black students who were denied
admission were typically denied for a low GPA. The data showed that nearly 56% of Black
students who began the application process ultimately were denied admission or withdrew
their application.

Black students also tended to have a slightly lower admission GPA than other applicants
and tended to actually enroll at lower rates than most other groups. There are numerous
factors as to why students do not or are unable to enroll. Reasons could include things like
a shortage of financial aid, the need to work full-time and requiring non-traditional class
times or online degree programs, they may have other familial responsibilities that require
services that UIC does not offer such as elder care, or perhaps they had or are having a
more positive experience at another four-year institution.

Asian, Latinx and White applicants had similar admission rates. However, White students
were the least likely of these three groups, followed by Asian students, to submit an Intent
to enroll (ITE): White 73%, Asian 75% and Latinx 80%.

International students had a relatively lower admission rate at 55%. Unlike other groups
with lower admission rates, their ITE was also relatively low at 68%.
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Figure 10. Fall 2022 Transfer Applicant, ITE, and Registration Flowchart by Race/Ethnicity

% 10t Day

Race/Ethnicity Number of Applications Decision Mean GPA (SD) % ITE I N
Registration
Admit: 65% 3.39(0.43) 75% 87%
Asian 741 Deny: 25% 2.31(0.83)
Incomplete/
Withdraw: 10%
Admit: 44% 3.15(0.48) 77% 76%
Black 674 Deny: 30% 2.25(0.73)
Incomplete/
Withdraw: 26%
Admit: 64% 3.26 (0.48) 80% 85%
Latinx 1597 Deny: 24% 2.35(0.70)
Incomplete/
Withdraw: 13%
Admit: 69% 3.36 (0.49) 73% 81%
White 1671 Deny: 19% 2.49 (0.70)
Incomplete/
Withdraw: 13%
Admit: 55% 3.28 (0.52) 68% 69%
International 244 Deny: 20% 2.42(0.99)
Incomplete/
Withdraw: 26%
Admit: 58% 3.26 (0.60) 80% 83%
Multi-Race 193 Deny: 26% 2.54(0.79)
Incomplete/
Withdraw: 16%
Admit: 62% 3.30 (0.49) 76% 82%
Total 5339 Deny: 23% 2.38(0.75)
Incomplete/
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A group of students who tended to find the transfer process quite challenging ware International
students. These students face numerous roadblocks throughout the entire recruitment and
enrollment process. Often, International applicants were hoping for financial assistance through
scholarships, which are either limited or not available to them. Plus, the transfer of credits can
sometimes be quite a process for them. Due to differences in educational systems, they, in

particular, may not know which courses will transfer until after admission, making it challenging to
help them plan. As one UIC staff mentioned,

Without clear guidance, they can get easily confused as the process of transfer for them
can be challenging and frustrating, causing them to decide not to move forward with the
application process. International students require much more attention and guidance
regarding English proficiency, obtaining syllabi or course descriptions, understanding the
costs, and finding their way around the American higher education system.

As one student mentioned, “I’m an immigrant myself, so | didn’t know anything about how the
United States with the colleges works.”
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SUPPORT FOR STUDENTS
TRANSFERRING TO UIC

This final section looked at support during the transfer process that students discussed in their
interviews. While this was not explicitly asked, many students brought this up in response to
questions about what was helpful. Student feedback aligned with research that shows that learning
about transfer from individuals who have a solid grasp on what transfer is and who are supportive
throughout the transfer process can help students better prepare and enter the four-year institution
with great confidence (Cepeda, Buelow, Jaggars, & Rivera, 2021).

While some students, as previously discussed, shared that support from their community colleges
had been helpful, that was not the experience of all students. One student mentioned that at their
community college, “...they did not really promote UIC, it was more of, like a personal choice of
mine, because everyone was trying to promote you to the Engineering Guaranteed Admission
Program that | did not really want to do that.” Working with community colleges to help students
find the right program for their needs and interests would be beneficial. Another student, who
transferred from a four-year institution, shared, “I feel like | did a lot of this on my own.” Four-year
institutions will likely be less supportive of students transferring to a different four-year institution,
so these students are often left on their own from a sending institution perspective.

HWC students were more likely to report positive feedback on their support from HWC. Students
said, “l have to throw serious props to...Ellen...her job at Harold Washington is to get people ready
to apply to other schools.” Another mentioned, “Yeah, | had a career coach over there that was my
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mentor that | worked one-on-one. He really helped me with my application, everything | needed to
getinto UIC.” A HWC staff member mentioned, “they come to Harold Washington to use our Career
Center. | mean, it’s powerful, they felt loved and supported at community college. And they don’t
always get that at the four-year school. So, they come back.” HWC staff have intentionally provided
a nurturing environment to help their students succeed at HWC and beyond.

HWC and CCC staff shared that they offer a variety of supports to help their students transition to
UIC and other 4-year institutions. For example, they offer workshops to learn about the application
process and understanding their financial award letters. One CCC staff member shared “...it takes a
village, it’s not just the people who do transfer every day, it has to be institutionalized everywhere.”
This quote highlights how it is everyone’s role at the community college to support students in their
educational and transfer journey.

To better support students in the transition to UIC, one staff member at CCC mentioned the need
for faculty to connect. “And | think what needs to happen more is faculty need to connect. Faculty
should engage.” Community college faculty supporting students in the transfer process would be
beneficial as they can help them prepare academically and social and emotionally for the
transition, through sharing their experiences and what to expect at the next institution. One student
highlighted this: “...they had a really good understanding of what the curriculum was that | was in,
like, in the weeds of learning. So, I’d say they have that advantage as well.”

One support that was frequently brought up by staff and students was the Transfer Assistance
Center. As one UIC staff member mentioned, “Patricia Francey’s Transfer Office does some great
work.” Another said, "l don’t know anything [transfer specific services] beyond the Transfer Office.”
This office was noted for both having a reputation for providing excellent work, but also for being the
key office on campus to provide targeted support to transfer students.

Some UIC staff members reflected that more staff are needed to support transfer students. One
said, “l think making sure Tricia Francey’s area [the Transfer Assistance Center] is staffed up enough
so that it’s not just a place where you go to figure out if who you talk to about this credit transferring,
butit’s also a place you can go as a hub.” Another staff member suggested:

Yeah, so | think putting more money into something like the Transfer Assistance Center and
hiring people to get the word out and to bring people in, send them out to recruitment
events, send them to various community colleges. | think that would be really great. And, |
think the benefits to students would be, would be really, really wonderful.

These highlight that staff who are dedicated to the access and success of transfer students should
be a priority. This aligns with research that highlights one way to help students navigate
matriculating to UIC is through strong social support networks (Farruggia et al., 2020).

All of this highlights the necessity of support for transfer students at UIC. Due to restructuring, the
Transfer Assistance Center was folded into other areas in Enrollment Management in August 2024,
so resources in that form are no longer available; however, some recruiters still specialize in aiding
prospective transfer students through the admissions process.
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KEY FINDINGS

This report is the second in a series of six reports that seek to better understand who UIC transfer
students are and their strengths, challenges, successes, and barriers at UIC. This report focused on
the start of the transfer process from the recruitment and outreach process up to and including
enrollment.

e Students who were interviewed highlighted three main reasons for choosing UIC as their
destination of choice: location, diversity, and cost.

e UIC is working to improve upon the transferability of courses with a heavy focus on Illinois
community colleges and other four-year institutions. Participation in and the heavy
utilization of the Illinois Articulation Initiative and transferology.com has helped create an
improved user-friendly experience for prospective transfer students.

e There has been a shiftin 2-year sending institutions from pre-Covid to post-Covid as the
number of students enrolled in community colleges has changed dramatically from City
Colleges to suburban colleges.

e Students are confused by the way UIC evaluates their transfer GPA, which includes the
grades for all transfer coursework, rather than replacing grades which is what the
community colleges do; some were surprised to see their transfer GPA decrease.

o Despite having transferology.com as a tool, students still come in with over 60 credit hours
and experience the loss of some credits. HWC students tend to enter UIC with more than 60
credits at a higher rate than other students.

e Transfer students attend Orientation at a fairly high rate at 77% on average with HWC
students attending at approximately 74%. Moreover, transfer students more commonly
attend Orientation earlier in the process during the initial month of offerings as opposed to
first-year students who tend to, on average, wait and attend later in the summer. Transfer
students generally reported feeling less connected than first-year students after attending
Orientation.

e Transfer Orientation was one day compared to one-and-a-half days for first-year students.

One day may not be enough time for transfer students to gain the information that they need
to be successful at UIC, as indicated by the lower performance on the knowledge check
questions.

o Transfer students were less likely to enroll in Liberal Arts & Sciences compared to first-year
students. Over one-tenth of transfer students enrolled in the College of Nursing, which first-
year students were not allowed to enroll in at matriculation at that time.

e Black students were denied or have an incomplete/withdrawal rate at higher levels
compared to other racial/ethnic groups. Moreover, the admit GPA for Black students was
lower on average compared to other racial/ethnic groups. International students also had
lower admission rates, but were less likely to submit an ITE compared to many other groups
of admitted students.
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RECOMMENDATIONS

Based on these findings, a number of recommendations are made to improve access and a
successful transfer to UIC:

1.

Continue to expand pathway programs and partnerships to help ease the transfer process.
UIC’s Transfer Articulation and Degree Audit Office is currently working on an improved
pathways program for CCC students and they have the signed Transfer Admission
Guarantee program for them as well, which has proven quite successful. They should
continue to build these partnerships with other community colleges.

Given how favorably the Transfer Assistance Center was reported on by students, a similar
mechanism to support transfer students needs to be developed given the restructuring,
such as a Transfer Center. Aworking group should be organized including Enrollment
Management, Academic Affairs, and Student Affairs to identify this type of general, but
essential, support for transfer students. Given the academic success of transfer students
(Report 3), this work should focus on the enrollment process and student engagement
while at UIC.

Communication around the transfer process needs to be enhanced, particularly as it
relates to transfer articulation and application information. One suggestion is to revitalize
the website to provide an overview of frequently asked questions about the transfer
process. Moreover, this website should include contact information for who transfer
students should reach out to, should they need additional assistance or clarification.
Make Orientation mandatory for all transfer students. Transfer students who matriculate
with 15 credits or fewer should attend Orientation for first-year students. Free childcare
(Reports 1 and 6) should be provided on-site during Orientation.

Moreover, Transfer Orientation should incorporate the community building and campus
knowledge experiences that are included in first-year student Orientation, such as visiting
Recreation and Wellbeing and Commuter and Off-Campus Life.

The transfer GPA policy should be changed to allow for only the higher grade of a course to
be used if a course is retaken, rather than the average of the same course.
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