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INTRODUCTION 
About UIC 

The University of Illinois Chicago (UIC) is Chicago’s largest university and its only public Carnegie 
Research 1 institution. With 16 colleges oering 94 dierent bachelor’s degrees, UIC educates over 
33,000 undergraduate, graduate, and professional students; over 2,000 undergraduate students 
transfer to UIC each year. The university is a designated Minority-Serving Institution (MSI), Asian 
American and Native American Pacific Islander-Serving Institution (AANAPISI), and a Hispanic-
Serving Institution (HSI). It has no racial/ethnic majority undergraduate population, half are first-
generation college students, and almost 90% of UIC students are from the State of Illinois. UIC is 
the largest recipient of students from both Chicago Public Schools (CPS) and City Colleges of 
Chicago (CCC). The mission of the university reflects our commitment to our students: “to provide 
the broadest access to the highest levels of educational, research, and clinical excellence” (Oice 
of the Chancellor, n.d.). 

While UIC enrolls between 2,000 and 3,000 transfer students each year, they are more likely to 
matriculate in the fall term versus the spring term. For instance, in Fall 2023, 2,040 students 
transferred to UIC while 586 students transferred in Spring 2024. Like first-year students, transfer 
students are racially/ethnically diverse: the Fall 2023 cohort was 17% Asian American, 8% Black, 
32% Latinx, 33% White, 4% International, <1% American Indian Alaskan Native, <1% Native 
Hawaiian Pacific Islander, 4% Multi-race, and 2% Unknown. Almost half (46%) of transfer students 
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identify as LGBQ+. Moreover, while the university’s data warehouse indicates that over half of 
transfer students are female, the approximately 3% of non-binary transfer students are not able to 
correctly self-identify and transgender students may not be properly recognized in the warehouse.   
Over half of transfer students are first generation in college and almost half are eligible for Federal 
Pell grants. Transfer students are older than first-year matriculants. For the 2023-2024 academic 
year, 17% of the Fall cohort and 32% of the Spring cohort were 25 years or older. At least 13% of 
transfer students have a disability. Further, over 100 dierent languages are spoken by transfer 
students. Many transfer students are parenting: 7% of all transfer students are parents with 22% of 
Black transfer students being parents. Most transfer students commute to UIC as only 8% live in 
on-campus housing; over half of transfer students live with their parents or other relatives. 
Approximately 2/3 of transfer students work while they are in school with more than 10% working 30 
hours or more per week. UIC transfer students are diverse, coming to campus with a wide range of 
identities, experiences, obligations and strengths. 

Student Engagement 

Kuh (2009) defines student engagement as the “time and effort students devote to activities that 
are empirically linked to desired outcomes of college and what institutions do to induce students 
to participate in these activities.”  While this notion of student engagement initially reflected 
activities directly related to academic outcomes, such as attending class and studying, this now 
also encompasses co-curricular engagement. There is clear evidence that students who 
participate in co-curricular activities have greater academic success in college, such as earning 
higher grades and an increased likelihood of being retained and graduating from college, compared 
to students who are less engaged (Do et al., 2024; King et al., 2020; Webber et al., 2013). Further, 
engaging in co-curricular experiences has been found to ease the transition to college, increase 
belonging, self-esteem, and self-efficacy, and improve well-being (De Sisto et al., 2021; Hossan et 
al., 2021; Tieu et al., 2010). Importantly, the type of engagement activity mattered; those activities 
that students felt were meaningful were associated with better social and academic outcomes 
(Tieu et al., 2010). 

While many of these studies focus on students who matriculate as first-year students, Massi et al. 
also included transfer students. They found that participating in co-curricular activities was 
associated with higher grades and having an easier time becoming part of the university 
community. Clearly, connecting transfer students to engagement opportunities is vital for their 
seamless transition to UIC. Given the diversity of UIC students, this report applies a broadly 
defined definition of engagement, which includes students attending event and programs, being 
student organization leaders, having a student employment role, participating in high impact 
practices (Kuh, 2009), and accessing services and resources on campus. 

This report aims to identify the ways transfer students currently engage with UIC. Understanding 
transfer students’ needs around engagement can yield recommendations for ways to improve and 
provide specific and strategic transfer student communication, enhance Transfer Orientation, 
provide transfer specific services, programs, and events to address their specific needs. As 
students returned to campus after the pandemic, it was critical to understand student engagement 
as they experience it now as it is likely different than before the pandemic. 
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Research Questions 

This report aimed to better understand how UIC transfer students engage with campus. It sought to 
answer the questions, why or why not are transfer students engaged in co-curricular programs and 
activities? How does Orientation, as well as their commute and living situation impact their ability 
to engage? To what degree are transfer students involved in co-curricular programming? What and 
how do transfer students utilize/seek resources and services? How do the transfer students spend 
time outside of the classroom? These together provide a more complete understanding of UIC 
transfer student engagement. 

Organization of This Report 

This report has 6 content sections:1) Transfer Student Foundations describes why students do and 
do not engage in co-curricular programs and activities and how attending Orientation and living on-
campus versus commuting impacts their ability to engage; 2) Transfer Engagement reviewed 
engagement data in engagement programming such as student organizations and community 
service; 3) Multiple Identities examines how students engage with oices and programs that 
support their exploration and connection to the many identities that students bring to UIC; 4) 
Student Leadership explores both the involvement of transfer students in leadership roles, as well 
as their engagement in leadership development programs; 5) Student Employment assesses the 
degree to which transfer students are employed on campus; 6) Resources and Services 
investigates how students are accessing resources and services to meet mental health, legal, 
wellbeing and career-related needs ; and 7) Transfer Student Time evaluated how transfer students 
spend their time outside of academic areas.   After these content sections, key findings are 
presented, followed by recommendations. 

This Report Series 

This report is the sixth/final in a series of six reports. Report 1 provides an overview of the full study, 
describing the participants and methodology to conduct this study. Report 1 also focuses on 
describing the population of UIC transfer students by presenting student background demographic 
information and characteristics. Report 2 examines the enrollment of UIC transfer students, looking 
at where they came from, their pathway into UIC, and their participation in Orientation. Challenges 
in the enrollment process are identified. Report 3 explores the academic success of UIC transfer 
students, focusing on transfer on-track, retention, graduation, pass rates in coursework, and post-
college success in work and graduate/professional school. Support for and barriers to their 
academic success are identified. Report 4 assesses how UIC transfer students are financing 
college (or not). It further describes the degree to which transfer students have access to basic 
needs such as food and housing, as these can create impediments to their success. Report 5 seeks 
to understand UIC transfer students’ co-curricular learning in areas of self-awareness; skills to be 
real-world ready; justice, equity, diversity and inclusion; transformational leadership; and 
belonging. Finally, Report 6 (this report) examines how students are engaging with the campus, 
exploring how they participate in activities, utilize services, access resources, and experience 
various aspects of student engagement. 
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METHODS 
Report 1 provides a detailed description on this project’s methodology. Key details specific to this 
research report’s methodology are provided here. This project utilized four sources of data, 
including university institutional warehouse data, student survey data, student engagement data, 
and student, staff, and faculty interviews. Across quantitative data sources, they were 
disaggregated by race/ethnicity and analyzed separately for students transferring from HWC. 
Institutional data were downloaded from the university’s data warehouse and include students 
background information, including race/ethnicity and sending institution, and student records. 

Definitions 

Given the dierent student groups that are included in this report, definitions of who the students 
are and what they are called is provided. Transfer students refers to students who started at non-
UIC colleges or university and then transferred to UIC. Transfer students can be in their first term at 
UIC or may be continuing students. First-year matriculants refers to a student who started at UIC 
as a first-time, first-year student and was not a degree-seeking student elsewhere before UIC. In 
this report, first-year matriculants can be in their first year or are continuing students, but always 
started at UIC as a first-year student. HWC students refers to students who transferred to UIC from 
Harold Washington College. HWC students are enrolled at UIC and are no longer students at HWC. 
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Surveys 

Brick-by-Brick LGBTQ2SIA+ Campus Climate Survey 

The purpose of the Brick-by-Brick LGBTQ2SIA+ Campus Climate Survey was to investigate how 
lesbian, gay, bisexual, transgender, queer, questioning, Two-Spirit, intersex, and asexual+ 
(LGBTQ2SIA+) students experience the campus climate at UIC, while emphasizing students’ needs 
and concerns. This survey was administered in 2022 and was open to all UIC students. In this 
report, only undergraduate students were included. The sample size of transfer students was too 
small to examine data by race/ethnicity or for students from HWC.   A trans+ category was created 
that encompasses students who identify as transgender, non-binary, gender nonconforming, 
genderqueer, gender fluid, and/or Two-Spirit, which we used in the analyses. 

Equity Dashboard 

The purpose of the Equity Dashboard is to assess UIC’s ability to foster equity and inclusion to 
advance student achievement. It examined factors like campus climate and academic and social 
support to identify equity gaps between students, as well as supporting the university in bridging 
those gaps. The survey was a collaborative project with the Oice of Equity & Diversity, Enrollment 
Management, and Oice of Institutional Research and was administered in 2022 to all 
undergraduate students. 

The Fall Survey 

The Fall Survey, developed by Student Aairs Assessment and Planning, is administered to all 
undergraduate students each fall and has three components: 1) student information; 2) 
intervention questions; and 3) student learning outcomes assessment data. Student information 
consists of student background characteristics that are not collected through admissions data. 
Intervention questions are designed to identify students who need support to remain enrolled. 
Student learning outcomes assessment data consist of well-established measures from the 
literature that assess Student Aairs student learning goals and outcomes. Data included in the 
research report were from Fall 2023. 

National Survey of Student Engagement (NSSE) 

The National Survey of Student Engagement (NSSE) was developed and administered by the Center 
for Postsecondary Research at Indiana University. It collects information in five categories: (1) 
participation in educationally purposeful activities, (2) institutional requirements and the 
challenging nature of coursework, (3) perceptions of the college environment, (4) estimates of 
educational and personal growth, and (5) background and demographic information. The survey is 
administered to first-year and fourth-year students (seniors) in the spring semester. Data included 
in this research report were collected in Spring 2024. 
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Pre-Matriculation Inventory (PMI) 

The Pre-Matriculation Inventory (PMI) is administered by the Oice for Research on Student 
Success and assesses incoming students' social and emotional strengths and financial concerns 
and connects students to campus resources. Social and emotional strengths are assessed by well-
established measures from the literature that have been converted into categories that reflect if the 
area is a strength for the student, an area of concern, or an area that needs immediate outreach. 
These are collected from incoming first-year and transfer students prior to their matriculation at 
UIC. 

Student Well-being Institutional Support Survey (SWISS) 

Developed by Butler University, the purpose of the Student Well-being Institutional Support Survey 
(SWISS) was to measure student perceptions around how well their institutions support various 
aspects of their well-being. Importantly, SWISS measures perceptions at the campus level instead 
of at the level of the individual student’s well-being. SWISS was disseminated in Spring 2022 to a 
random sample of half of all UIC undergraduate, graduate, and professional students. In this report, 
only undergraduate students were included. Further, disaggregated data for undergraduate 
students from the SWISS is generally too small so disaggregation by race/ethnicity or whether the 
student attended HWC were not included. 

Summer Orientation Survey 

The purpose of the Summer Orientation Survey is to assess the experience and eectiveness of 
summer Orientation. Two separate surveys with overlapping questions were conducted—one for 
transfer Orientation and one for first-year Orientation. The Orientation Survey was disseminated to 
students who attended Orientation in Summer 2024. UINs were not attached to the data, so we 
were unable to do any analyses on HWC students; further, the sample size was too small to 
disaggregate analyses by race/ethnicity. 

Engagement Data 

Engagement data were provided from a variety of dierent oices from UIC. Most oices provided 
the UINs of students who engaged with them, while several provided us with analyzed data instead 
of UINs. For our reports, we examine engagement data for academic years 2022-2023 and 2023-
2024. While this is a very comprehensive set of engagement data, not all oices provided data for 
this assessment. It is, therefore, recognized that this assessment does not reflect the entirety of an 
engaged UIC student’s experience. Refer to report 1 for a complete list of units who were able to 
provide data for these reports. 

Interviews 

Students, faculty and sta interviews are included in this research report. These interviews aimed 
to understand how transfer students experience UIC and to identify their strengths, challenges, and 
needs. Students were 26 current UIC transfer students, three students who transferred to UIC but 
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left before completing their degrees (non-returning students), and two members of UIC 
undergraduate student government. Forty-four sta and faculty participated in interviews. They 
included 34 UIC sta, five UIC faculty, two Harold Washington College sta, and three City Colleges 
of Chicago sta. All interviews were conducted over Zoom, with the exception of six in-person 
student interviews. Interviews were conducted by research team members during the summer and 
fall of 2024. Interview data were coded using thematic analysis (Braun & Clarke, 2006). 

Harold Washington College 

This report provides additional analysis focused on students transferring to UIC from Harold 
Washington College (HWC). HWC is one of the seven colleges that are part of the City Colleges of 
Chicago. HWC provides a wide range of courses that prepare students to transfer to 4-year 
colleges. UIC receives a large number of transfer students from HWC, although the numbers have 
been decreasing (391 students in the 2019-2020 academic year and 191 students in the 2023-2024 
academic year). The additional analysis provides an analytical lens to understand how students 
from one of our top sending institutions experience UIC. This approach also allows for 
consideration of ways to improve upon existing and create new partnerships to empower students 
with a seamless transition to student life at UIC. 
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TRANSFER EXPERIENCE 
FOUNDATIONS 
This section explored foundational aspects of the transfer student experiences at UIC. It began 
with exploring why students are or are not engaged in co-curricular programs and events. It then 
looked at Transfer Student Orientation, focusing on how it can facilitate engagement in co-
curricular opportunities (Report 2 provides a detailed examination of Orientation). This section then 
looked at students who live in on-campus housing and students who commute/live with others to 
determine whether where and/or with whom students live can make engaging easier or more 
difficult. 

Reasons for Co-curricular Engagement 

To start, students rated the importance to them in being engaged on campus. As seen in Figure 1, 
transfer students viewed being engaged as important, yet were less likely to seek out ways to be 
engaged. This pattern was found for both transfer students and first-year matriculants and across 
all racial/ethnic groups. This difference suggests that active work needs to be done to understand 
who is and is not engaging and what are the barriers to engagement. Generally speaking, transfer 
students were equally interested in being engaged on campus compared to first-year students with 
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the exception of International students and Multi-race students, where first-year matriculants 
rated the importance of engagement higher. 

Figure 1. Importance of Being Engaged on Campus 

Note. Data were from the Equity Dashboard. Response scale: 1=Strongly disagree; 2=Disagree; 
3=Agree; 4=Strongly agree. 

During the interviews and on surveys, students shared reasons why they wanted to participate in 
co-curricular opportunities. Some students wanted to take advantage of the opportunities 
available to build skills that would help them in the future. They also shared that being involved in 
activities helped them to learn more about themselves and who they wanted to be. For example, an 
Asian American female said, “All those roles really allowed me to time manage better and do better 
at operating and realize what my best goals, what my best assets were.” 

Many transfer students chose UIC in part because of its diverse student body, which often 
translates into a desire for diverse experiences. One way this is reflected is shown in Figure 2, 
which illustrates how frequently students reported interacting with people from different 
backgrounds. Overall, transfer students had often experienced diverse discussions with people of 
different races or ethnicities, economic backgrounds, and religious beliefs other than their own, 
and did so at somewhat higher rates compared to first-year students. Across all groups, students 
typically reported higher levels for discussions with people of different races or ethnicities than 
people of different economic backgrounds or religious beliefs.   

1 

2 

3 

4 

Tr
an

sf
er

Fi
rs

t-
Ye

ar

Tr
an

sf
er

Fi
rs

t-
Ye

ar

Tr
an

sf
er

Fi
rs

t-
Ye

ar

Tr
an

sf
er

Fi
rs

t-
Ye

ar

Tr
an

sf
er

Fi
rs

t-
Ye

ar

Tr
an

sf
er

Fi
rs

t-
Ye

ar

Tr
an

sf
er

Fi
rs

t-
Ye

ar
 

Asian American Black Latinx White Multi-Race International All 

Engaged at University Seeks Out Ways to Engage 



12 
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 6: How Students Engage with Campus 

Figure 2. Frequency of Discussions with People of Different Backgrounds 

Note. Data were from NSSE. Response scale: 1=Never; 2=Sometimes; 3=Often; 4=Very often. 

Transfer students also reported that they chose experiences that were related to their identities, as 
well as those to their major/career. Given the access to racial/ethnic affiliated programs, students 
often combined their involvement. A Latinx female transfer student said: 

So, I'm a member of ALPFA, which is Association for Latino Professionals…it's basically a 
lot of career readiness workshops, and they have like corporate companies that sponsor 
them that they'll have here, and they'll give like a presentation. And I'm also the president of 
Delta Xi Phi multicultural sorority, which is one of the sororities here on campus. I'm in the 
Honors College. I'm trying to think, I've been in a program for the LARES department… I 
started off at the Women's Leadership and Research Center, and then it kind of rolled, or 
like transferred into being a student staff. 

Among the students who did not get involved on campus, it was typically because they had barriers 
to participation instead of not wanting to participate. For some students, having time was an issue 
due to other obligations. An Asian American female shared: 

I don't really have the time. I'm also working outside of school, so I'm pretty busy otherwise. 
But I do get to campus really early. Like, my classes start either at 11 or at 1, and I'm usually 
here by 9 because I like to do my work in the mornings, so I can just, get home and relax. So, 
I have been able to utilize the campus, and a lot of the resources on campus still, just no 
clubs or anything. 

In this case, students wanted to participate, but they did not have time to do so beyond accessing 
resources. 

Furthermore, a frequently cited barrier to participation was the scheduling of programs and events. 
A MENA female shared, “club meetings, they're a lot later. They're like, at 5 or 6pm and [at] Moraine 
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[Valley Community College], they were at like 3pm, so it is a little hard to attend the club 
meetings.” This student was involved at her community college, but was not able to participate in 
clubs at UIC due to the meeting times. Another student, a Latinx, female adult learner, expressed: 

I am, um, I am a mom. I am mom of a 14 year old. Okay, it's always [that] the meetings clash 
with my schedule. So it's mostly trying to navigate, though, it's the whole schedule like I got 
you. I guess the barrier there's the time. Sometimes they're late, and not super late, 
because I've seen them like 530 but it's just mostly the timing, its really tight on my 
schedule. 

For this student, participation was not feasible due to meeting times conflicting with her parenting 
schedule and the demands of her caregiving responsibilities. 

Connection to Orientation 

During UIC Orientation, new transfer students learn the UIC vernacular, receive critical university 
information, meet new people, begin their UIC experience, learn about programs, resources, 
services, and meet staff members who can help them while attending college. This is one of the 
only times that new transfer students can be exclusively with other transfer students as they start 
their UIC journey. Report 2 provides a detailed discussion of Transfer Student Orientation as part of 
the enrollment process. It is also important to understand how Orientation impacts transfer 
students’ experience and engagement with campus. 

At UIC Orientation, the Flames Resource Fair, formerly known as the Marketplace, is a key part of 
the program where transfer students are able visit various tabling offices and learn about 
programs, resources, and services. Transfer students are also able to meet with UIC staff and 
current students, sign up for listservs/newsletters, follow social media, and learn about upcoming 
events. This is often the first, and most comprehensive, opportunity for transfer students to learn 
about and engage in these opportunities. Transfer students who do not participate in UIC 
Orientation may be less aware of different ways to get involved and learn about key programs, 
resources, and services. 

To understand the role of Orientation in helping students to engage with campus, a comparison 
was made on the number of experiences engaged in for transfer students who did and did not 
attend Orientation. A broad range of experiences were included, such as going to Recreation and 
Wellbeing facilities and program, engaging with a Success and Belonging Center, and participating 
in leadership programs. As seen in Figure 3, transfer students who attended UIC Orientation were 
more engaged in experiences than students who did not attend Orientation. This pattern was 
consistent across groups but especially profound among Black and White students, with over half 
of those who did not attend Orientation also reporting no engagement in any experiences. It is 
important to note that some engagement areas were not included; therefore, there is some 
underreporting. For example, data were not available related to utilizing a cultural center. Likewise, 
Counseling Center access could not be made identifiable for inclusion in the analyses. Even in light 
of these limitations, the relatively low numbers are concerning and efforts need to be made to 
increase engagement. Some of the most common ways transfer students were engaged with co-
curricular opportunities were through visiting Recreation and Wellbeing (44%), attending career 
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fairs (24%), visiting the Commuter Student Resource Center (16%), and engaging with Student 
Success Centers (13%). 

Figure 3. Number of Experiences Transfer Students Engaged in During Academic Years 2022-
2023 and 2023-2024 by Orientation Attendance and Race/Ethnicity 

Note. Data were for academic years 2022-2023 and 2023-2024 from the university data warehouse 
and Student Affairs units. 

Living On-Campus and Commuting 

Where students live can greatly impact when and how they engage on campus. UIC Campus 
Housing offers 10 different residence hall locations across the east, south, and west sides of 
campus with a variety of room styles. In addition to the specialized programs associated with the 
Living Learning Communities (LLCs) and Affinity Dwellings, Campus Housing provides a wide-range 
of programs and events that align with the Student Affairs Student Learning Goals (see Report 5 for 
a full description). As seen in Report 1, transfer students were likely to live off-campus: 56% live 
off-campus with family or other relatives, 28% live off-campus, not with family or other relatives 
and commute, and 9% live off-campus within walking distance. The remaining 8% of transfer 
students live on-campus; this was much lower compared to students who matriculated as first-
year students (23%). Using Campus Housing records, Table 1 shows the percentage of first-year 
matriculants and transfer students who lived in on-campus housing. Confirming the survey data, 
transfer students were much less likely to live on-campus compared to first-year students. While 
Black transfer students were the most likely to live on-campus compared to other racial/ethnic 
groups, Black transfer students were still much less likely to live on campus compared to Black 
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first-year students, 15% and 48% respectively for academic year 2023-2024. Latinx students were 
the least likely to live on-campus. 

Table 1. Students Living in Campus Housing 

Matriculant Type Race/Ethnicity 
Living in Campus Housing 

2022-2023 2023-2024 

Transfer 

Asian 7% 6% 
Black 14% 15% 
Latinx 6% 5% 
White 8% 8% 

Multi-Race 12% 9% 
International 11% 9% 

All 8% 7% 

First-Year 

Asian 20% 21% 
Black 45% 48% 
Latinx 11% 13% 
White 24% 25% 

Multi-Race 30% 34% 
International 18% 17% 

All 19% 21% 
Note. Data were from the university data warehouse. 

For those transfer students who did live on-campus, they found the opportunity to be beneficial. A 
Black female transfer student from HWC shared positive experiences while living in housing: 

So I do have friends, like two roommates right here, and they're so good and they're so 
caring, making sure that we obey the rules and regulation that is on-campus, and also the 
rules and regulation that is set by individual, you know. So I like the fact that they can say 
sorry, I'm sorry. Thank you. Like those words. It means a lot, and it is something that builds 
our relationship together. So far I have not, I've not faced anything bad. All of women are so 
good. 

This student demonstrated the benefit of making friends when living in on-campus housing. Making 
friends is more difficult for transfer students (Report 5) and living on-campus helped address that 
challenge. 

Many students selected to come to UIC (Report 2) due to the location and relatively low cost. This 
then connects to the 56% of transfer students who reported living off-campus with parents or other 
relatives for economic and cultural reasons. Moreover, 28% of transfer students lived off-campus 
not with parents or other relatives and commuted via car or mass transportation. This group may 
be adult learners, student parents, or self-financing their education, which includes housing. Such 
a large proportion of students away from campus may help explain why transfer students spend 
less time on campus compared to first-year matriculants. 
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Students cited a number of reasons for why they commute, including the cost of housing, already 
living in the city, being a parent, or being older. For example, one Latinx female transfer student 
shared, “I was definitely interested in campus housing, yeah. But after looking at the prices and all 
that was like this, I don't think I can do this.” 

Another adult white female student from HWC shared that they might have considered on-campus 
housing if there was a space for adult learners, sharing that: 

I mean, it's something that I might have considered, although it would also feel really 
awkward, just because I'm a much older student, and I do feel like sometimes the 
difference of, you know, age, but also I have like a dog that I'm not going to give up so, and I 
had a house like I or not house, but I have an apartment that I've had for a long time. 

Students shared that their commute time can pose challenges. One student shared, for example, 
that the long commute discouraged them from going to class. This MENA female student shared, “I 
definitely don't go to class as often as I would like to, since some days I just have one class and I 
don't know, I just feel like there's no point in going.” Another mentioned not realizing how different 
commuting into the city would be from commuting in the suburbs, which has led to burnout. This 
White female student shared: 

I didn't realize how much commuting into the city would be different from like commuting in 
the suburbs, taking my bike, then the train, then the bus, and doing that twice a day. That's 
been my biggest cause of like, burnout. But there's really no other way around it. That's how 
you got to get to school. And I think, along with that, sorry, I'm kind of repeating myself, but 
along with that, is that it's hard to be involved on campus, because I have to time my whole 
day around catching public transport, and I don't like traveling alone late at night either. So 
it's just a lot of it is about time and using it wisely. 

Staff also noted the challenges associated with commuting. For example, one Student Affairs staff 
member highlighted that wellness and physical health are important to consider with commuting 
students, sharing that: “How do we address, do we have enough couches or chairs where students 
can charge while they’re away from home?... are we providing like, is our facility up to date to 
provide those services for our students?” Despite the challenges of commute time, a Latinx female 
student shared that “I think all the activities and the classes that I was in and participated really 
made it worthwhile.” 

To help with commuting challenges, there was a suggestion to provide commuting map tips at 
Orientation. For example, a White female student shared: 

There might be an office for like student transportation, but I feel like maybe figuring out 
specific routes and where to go was a big challenge for me, and I know it was for a couple 
other people that I know that have just resorted to not even using the bus and walking or 
something. So I think that, like, during orientation or something of that sort, we could try to, 
like, figure out what specific bus routes, L routes, whatever would work for people, because 
I think it's an intimidating part of commuting, and a lot of people are apprehensive to start. 
So maybe if there was a simplification of bus routes and all that, that will be helpful. 
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To better understand if there were differences in engagement by commuter status, additional 
analyses were conducted comparing engagement by commuter students and students living on-
campus. The number of experiences that commuter students and students living on-campus is 
displayed in Figure 4. Students who live on-campus were much more likely to engage in at least one 
experience compared to commuter students; 90% of on-campus students and 62% of commuter 
students engaged in at least one experience. That said, for commuter students, Asian American, 
Latinx, and International students were slightly more involved, with Black and White students being 
the least likely to engage. As indicated below, time spent commuting was a barrier to engagement 
at UIC. 

Figure 4. Number of Experiences Transfer Students Engaged In by Housing/Commuter Status 
and Race/Ethnicity 

Note. Data were for academic years 2022-2023 and 2023-2024 from the university data warehouse 
and Student Affairs units. 

Given the significant dierences in engagement among commuter students, the Commuter 
Student Resource Center (CSRC) serves as a particularly valuable resource for this population. The 
CSRC oers students seating, lockers, a kitchen with microwaves and refrigerators, study space, 
programming, and free coee during the academic year. During Spring 2025, the Commuter 
Student Resource Center was part of the Ignite Admitted Student Day and Orientation campus 
tours. Recognizing the importance of this resource, the extent to which transfer students engaged 
with the CSRC was examined. As part of the Pre-Matriculation Inventory, students could request 
additional information on the CSRC. Analyses compared students who were admitted in the fall 
term versus the spring term, as well as for students who came to UIC from HWC, on requesting a 
referral to the CSRC (Figure 5). As a reminder, students who matriculated during the spring terms 
tended to be less academically successful compared to those who matriculated in the fall term 

0% 

10% 

20% 

30% 

40% 

50% 

60% 

70% 

80% 

90% 

100% 

As
ia

n 
Am

er
ic

an

Bl
ac

k

La
tin

x

W
hi

te

In
te

rn
at

io
na

l

M
ul

ti-
Ra

ce Al
l 

As
ia

n 
Am

er
ic

an

Bl
ac

k

La
tin

x

W
hi

te

In
te

rn
at

io
na

l

M
ul

ti-
Ra

ce Al
l 

Housing Resident Commuter/Off-Campus 

0 Experiences 1 Experience 2 Experiences 3 Experiences 4+ Experiences 



18 
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 6: How Students Engage with Campus 

(Report 3). Around 60% of spring and fall transfers requested a referral to the CSRC. When 
examining referral requests by race/ethnicity, White students were the least likely to make a 
request, whereas International students in the fall and Latinx and Multi-race students in the spring 
were the most likely to make a request. Among HWC students, fall matriculants were more likely to 
make a request than spring matriculants (64% versus 57%). 

Figure 5. Commuter Student Resource Center Information Request by Race/Ethnicity 

Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. 

Despite the high number of transfer students who requested more information about the CSRC, 
this did not necessarily translate into students visiting the CSRC. Figure 6 shows the proportion of 
transfer and first-year matriculants who visited—only 15% of transfer students visited the CSRC in 
academic year 2022-2023 and 16% in academic year 2023-2024. Transfer students were also less 
likely to visit the CSRC than first-year matriculants, 16% and 21% respectively for the 2023-2024 
academic year. While these numbers reflect a relatively small percentage, in actual numbers, this 
does translate to over 4,000 unique undergraduate students visiting the CSRC at least once 
each year. 
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Figure 6. Students who Visited the Commuter Student Resource Center 

Note. Data were provided by Commuter and O-Campus Life. 

As part of the 2022 SWISS survey, students were asked about the adequacy of resources for 
commuter students and the adequacy of information on o-campus housing. For commuter 
resources, 25% of transfer students and 17% of first-year matriculants reported that commuter 
services were not adequate. For o-campus housing information, 33% of transfer students and 
34% of first-year matriculants reported that information was not adequate. 

There are also a number of events that are organized by CRSC targeting commuter students that are 
held both within the CSRC and also outside of CRSC. As seen in Table 2, 3-5% of transfer students 
participated in programs ranging from Transfer Week to the O-Campus Housing Fair. The programs 
held outside of CRSC also help promote the resources available to transfer students within CRSC 
and across campus. 
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Table 2. Commuter and O-Campus Life Programming 

Note. Data were provided by Commuter and O-Campus Life. 

For those transfer students who did visit the CSRC, there was very positive feedback on the support 
and services provided (although the location was hard to find). A White female adult learner from 
HWC: 

The Commuter Center, which is a really great resource, but it's also hard to find. But it's 
great to just have that space to sit, to eat, to use microwaves, to have a refrigerator that you 
can leave stuff in to have lockers that are free to get. All of that, I just kind of stumbled 
upon, or I got a flyer and sort of figured it out. So that's definitely like, one thing that I think is 
really useful. 

A common theme among transfer students was the concern that commuting meant that they had 
no designated personal space on campus. The CSRC gave them access to many necessities to 
make the commuting process easier. 

Other students discussed how they, in general, did not know where to go for help, a service that 
CSRC can provide. A Black, male adult learner from HWC said, 

[A challenge] is identifying where are the resources, where you are going to get the help. 
You know, people enroll in classes. They go to classes, but they don't know who to who is 
who and where to where go, where, where's it? Where is the Transfer Center? Or where is 
the Transfer Center, or what, who can I talk to? Or I need a job. Where can I go to? 

While they generally knew where to go for class, resources beyond that was less known, which 
made it hard to access them. While there are many “Centers” on campus, this student identified 
that there was not a dedicated “Transfer Center,” a place that transfer students know is 
specifically to meet the needs of transfer students. 

Matriculant Type Race/Ethnicity 
Engaged with COCL 

2022-2023 2023-2024 

Transfer 

Asian American 5% 4% 
Black 3% 4% 
Latinx 5% 3% 
White 3% 2% 

Multi-Race 5% 3% 
International 5% 3% 

All 4% 3% 

First-Year 

Asian American 7% 6% 
Black 6% 6% 
Latinx 5% 6% 
White 4% 3% 

Multi-Race 5% 4% 
International 6% 5% 

All 6% 5% 
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TRANSFER STUDENT 
ENGAGEMENT 
This section reviewed how students engage in co-curricular campus organizations, programs, and 
events. While student leadership and identity-related programs are typically included in student 
engagement, those are found later in this report in their own sections. For most of these 
engagement areas, student participation data were examined to assess the degree to which 
transfer students were engaged in their areas with a comparison to first-year matriculants where 
feasible. The event data included in this section were typically collected/managed by Student 
Aairs. There were other events that occur on campus that were not captured here as they were not 
connected to centralized Student Aairs system, which were typically events organized by the 
academic colleges or by the success and cultural centers (see later in this report for a description 
on how students engage with those oices).   

Engagement data used in this report was collected in multiple systems and a process has begun to 
centralize the data for better use. The Division of Student Aairs has recently expanded UIC 
Connection, an online engagement platform for registered student organizations, university 
activities, departments, and community agencies to create forms, events, membership, and 
communication.   Some event organizers utilize UIC Connection to manage email communication, 
event RSVP/check-in, and track event participation. Previously, participation data was captured 
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manually on select events. UIC Connection will be an impactful tool to evaluate transfer students 
as the usage of UIC Connection scales and connects with other systems as use increases. 

Student Organizations 

One key way that students can get involved at UIC is by becoming a member of a student 
organization. With over 400 student organizations, UIC provides a wide range of opportunities for 
students to get involved and develop community. There are several types of organizations, 
including, but not limited to, academic groups and honor societies, cultural groups, pre-
professional groups, leadership organizations, and special interest groups. Students learn about 
student organizations during Orientation and Involvement Fair (a fair where students can meet 
representatives and learn about various clubs and organizations). Figure 7 shows the percentage of 
transfer students and first-year matriculants who, between Fall 2023 and Fall 2024, joined at least 
one student organization while at UIC. First-year students were more likely to become a member of 
a student organization than were transfer students. For both first-year matriculants and transfer 
students, Asian American and International students were the most likely to join an organization 
whereas Latinx students were the least likely to. The racial/ethnic gap was larger for first-year 
students than for transfer students. 

Figure 7. Students Who Were Members of a Student Organization 

Note. Data were provided by the Center for Student Involvement. 
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Fraternity & Sorority Life 

Fraternity & Sorority Life (FSL) oversees 30 chapters across five councils, each advised by sta 
members. Since community colleges typically do not have FSL chapters, the array of events, 
leadership roles, and activities at UIC has fostered a strong sense of community and a distinct FSL 
experience. Many students join fraternities and sororities during their first year of college, so it was 
important to explore whether transfer students also engage in these organizations. Table 3 
indicates that FSL had a higher number of first-year students compared to transfer students during 
academic years 2022-2023 and 2023-2024. While first-year students participated at higher rates, a 
notable number of transfer students were also engaged in FSL, demonstrating meaningful interest 
in this experience among the transfer population. 

Table 3. Number of Students Who Engaged With Fraternity & Sorority Life 

Matriculant Type Race/Ethnicity 
Number Engaged in FSL 

2022-2023 2023-2024 

Transfer 

Asian American 24 16 
Black 5 2 
Latinx 35 21 
White 22 12 

Multi-Race 4 3 
International 2 0 

All 93 55 

First-Year 

Asian American 146 101 
Black 32 21 
Latinx 184 122 
White 106 79 

Multi-Race 22 16 
International 21 16 

All 516 360 
Note. Data were provided by Fraternity & Sorority Life. 

Service Learning and Community Service 

Service learning and community service are important opportunities and are designated as high 
impact practices. UIC utilizes UIC Connection to promote service opportunities and track volunteer 
hours. Also, Student Leadership & Civic Engagement hosts several programs such as Alternative 
Spring Break, Day of Service, Service Day, and Make Monday’s Matter with various community 
agencies. Table 4 shows that there were 45-54 transfer students volunteering through SLCE, which 
was far less than first-year matriculants. It is important to note that registered student 
organizations, like Alpha Phi Omega, Fraternity & Sorority Life, and Flames Athletics teams also 
schedule and track their community service days in separate ways. 
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Table 4. Number of Students Who Engaged in Service Activities Through SLCE 

Matriculant Type Race/Ethnicity 
Number Engaged in Service 

2022-2023 2023-2024 

Transfer 

Asian American 5 7 
Black 5 9 
Latinx 18 17 
White 9 10 

Multi-Race 1 3 
International 3 5 

All 43 54 

First-Year 

Asian American 34 32 
Black 24 26 
Latinx 36 36 
White 23 25 

Multi-Race 5 5 
International 13 19 

All 136 144 
Note. Data was provided by Student Leadership and Civic Engagement. 

The Chancellor Student Service & Leadership Awards is UIC’s annual recognition program, 
highlighting students individually and in registered student organizations, emphasizing their 
community engagement, philanthropy, activism, and leadership. As shown in Table 5, only 14 
transfer students received awards in 2023–2024 and 32 in 2022–2023, significantly fewer than first-
year students in both years. This highlights an opportunity to encourage transfer students to self-
nominate or seek nominations from faculty, sta, or supervisors. 
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Table 5. Number of Students Who Were Awarded a CSSLA 

Matriculant Type Race/Ethnicity 
Number Awarded CSSLA 

2022-2023 2023-2024 

Transfer 

Asian American 9 1 
Black 1 1 
Latinx 11 7 
White 8 3 

Multi-Race 2 2 
All 32 14 

First-Year 

Asian American 49 26 
Black 18 10 
Latinx 29 19 
White 33 16 

Multi-Race 6 5 
International 11 7 

All 148 84 
Note. Data were provided by Student Leadership and Civic Engagement. 

Every semester, Fraternity & Sorority Life (FSL) recognizes the excellence of FSL members who 
have demonstrated leadership qualities, service to others in the community, and reached 
academic achievement. Similar to the patterns from CSSLA, Table 6 shows that only seven transfer 
students received this recognition in 2022–2023 and 11 in 2023–2024, again with higher numbers 
among first-year students. 

Table 6. Number of Students in Order of Omega 

Matriculant Type Race/Ethnicity 
Number in Order of Omega 

2022-2023 2023-2024 

Transfer 

Asian American 1 3 
Black 1 0 
Latinx 3 6 
White 1 1 

Multi-Race 1 0 
All 7 11 

First-Year 

Asian American 15 20 
Black 2 3 
Latinx 27 5 
White 5 3 

Multi-Race 1 1 
International 1 1 

All 51 33 
Note. Data were provided by Fraternity & Sorority Life. 
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Undergraduate Research/High Impact Student Engagement 

Through the Oice of High Impact Student Engagement, UIC Student Aairs has focused on 
identifying and oering high impact practices in roles, programs, and events through student 
employment, student organization leadership, internships, living learning communities, and 
community service opportunities. For the past five years, Student Aairs has hosted UIC Impact 
Day each semester; a day when students present to peers and judges about their high-impact 
experiences and why they were meaningful. Across the past two academic years, 11 and 14 
transfer students participated, presenting on internships, research, and leadership experiences 
(Table 7). 

Table 7. Number of Students Engaged in High Impact Student Engagement Programming 

Matriculant Type Race/Ethnicity 
Number Engaged in High Impact Student Engagement 

2022-2023 2023-2024 

Transfer 

Asian American 7 1 
Black 2 2 
Latinx 4 5 
White 1 2 

Multi-Race 0 1 
International 0 0 

All 14 11 

First-Year 

Asian American 14 9 
Black 5 3 
Latinx 19 10 
White 12 6 

Multi-Race 1 0 
International 4 5 

All 55 34 
Note. Data were provided by High Impact Student Engagement. 

Event Participation 

UIC oers a large number of events for students to attend each year. Four of the largest events that 
tracks participation are: Rec Fest (annual free outdoor event, celebrating the spirit of Recreation 
and Wellbeing), Spark in the Park (music concert that occurs each fall), Beach Day (annual summer 
tradition to meet the UIC community through music and volleyball), and Late Night Breakfast (late-
night breakfast social each semester during finals week). As a note, there are several events on 
campus with over 500 participants and there a few events that do not track participation, like 
Involvement Fair. In addition, students are encouraged to attend student athletic games/matches. 
Table 8 provides a summary of how many transfer students attended each of these events during 
the 2023-2024 academic year. This was restricted to students who entered UIC between Fall 2022 
and Fall 2023. Men’s basketball is the highest-attended sport, so attendance data was provided for 
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that as well; data reflected the number of students who attended one or more games.  Table 9 
provides parallel data for first-year matriculants who started at UIC in Fall 2022 or Fall 2023. 

Table 8. Transfer Students Engagement in Events and Men’s Basketball Games 

Race/Ethnicity Rec Fest 2023 
Spark in 
the Park 

2023 

Beach Day 
2023 

Late Night 
Breakfast 

(2023-2024) 

Men's 
Basketball 

Game 
(2023-2024) 

Asian American 
(n = 757) 16 51 16 22 13 

Black 
(n = 414) 5 31 5 4 26 

Latinx 
(n = 1529) 25 93 25 25 42 

White 
(n = 1553) 21 86 21 17 53 

International 
(n = 189) 6 16 6 4 17 

Multi-Race 
(n = 194) 5 13 5 5 8 

All 
(n = 4794) 78 298 78 78 161 

HWC 
(n = 403) 2 23 2 2 6 

Note. Data were provided by the Center for Student Involvement. 

Across all events, first-year students had relatively larger numbers of students attending events. 
Spark in the Park was the most attended event for both groups. Late Night Break was lower ranked 
for transfer students than first-year students, possibly because transfer students are less likely to 
live in on-campus housing, so attending this event may be diicult. HWC did not attend many 
events except Spark in the Park. 
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Table 9. First-Year Matriculants Engagement in Events and Men’s Basketball Games 

Race/Ethnicity Rec Fest 2023 
Spark in the 

Park 2023 
Beach Day 

2023 

Late Night 
Breakfast 

(Fall 2023 or 
Spring 2024) 

Men's 
Basketball 

Game 
(Fall 2023 or 
Spring 2024) 

Asian American 
(n = 1901) 85 247 85 164 60 

Black 
(n = 800) 34 179 34 64 119 

Latinx 
(n = 3662) 60 303 60 96 111 

White 
(n = 1576) 43 202 43 70 139 

International 
(n = 567) 43 153 43 51 49 

Multi-Race 
(n = 245) 8 45 8 22 22 

All 
(n = 8891) 276 1143 276 476 511 

Note. Data were provided by the Center for Student Involvement. 

Given the discrepancies in transfer student engagement in these programs and experiences, it was 
important to understand transfer students’ level of awareness of the opportunities. This next 
section examined knowledge of engagement experiences as students’ lack of involvement may, in 
part, be due to them not being aware of the programs. Figure 7 displays transfer students’ level of 
awareness of a variety of opportunities that they may be interested in. Over 60% of transfer 
students knew where to go to learn more about a club or an organization or diversity, equity, and 
inclusion, whereas around 50% knew where to go to learn more about exploring religious or 
spiritual interests.   



29 
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 6: How Students Engage with Campus 

Figure 7. Percentage of Students who Reported Strongly Agree or Agree to the Extent They 
Knew Where to Go if… 

Note. Data were from the SWISS. 

Some students shared that it was sometimes diicult to access programs. They mentioned that it 
can be hard to know how to find contact information. This was true across a variety of student 
services. 

Even students who had been at UIC for some time or had a high level of engagement can have 
difficulty finding information. A student government representative stated: 

I feel like they [contact information] are not really available to students either…there's no 
way to contact them unless you figured out their phone number. Like, the only reason I have 
their phone number even saved is because I've gone through the process once before 
where I dug through the website to be like, how do I get that help with by a person who's not 
on a rollout, or through email, because email takes forever. 

A Latinx female from HWC shared: 

There is a lot of help, but it's like you gotta look for it. I don't often get like, emails. I figured 
out help from going to the clubs and stuff like that. But if I wasn't involved with other 
students, I probably would have not. 

This reflects a challenge that many transfer students face, which is that they rely on other students 
to tell them how to access resources. Students, however, may not always have accurate 
information and advice. 
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Likewise, a White female adult learner from HWC said: 

I feel like if someone's not really on their game, or if they don't have someone guiding them, 
that can be difficult. And I had some difficulty with it, but I mostly, I did find that the 
whenever I would, like, reach out to someone, I always got very quick, helpful answers. So 
that was really nice. 

When reflecting on where students get information, students shared that they often learned about 
things through email. Students also navigated the UIC website to find information on different 
resources. A Black female from HWC said, “I believe, like, students have to be reading their emails 
and checking them a lot of times because, yeah, a lot of information [is] on it.” Managing the large 
volume of emails that students receive on a regular basis was a challenge that many students 
shared. 

A common theme across the sta interviews was that the nature of student engagement work has 
fundamentally shifted since the pandemic. As highlighted in Report 5, sta observed that many 
students are struggling to connect with UIC, which has negatively impacted both their well-being 
and their sense of belonging. Given this, UIC needs to be more intentional in how they work with 
students. An Equity & Diversity sta member explained, “that doesn't mean that we're going to just 
like, throw our hands up and not try and help.” The pandemic also brought to light inequities among 
students that were not as visible prior to the pandemic. One Student Aairs sta member shared: 

I think we realized the gap in access to technology as a result of the pandemic. And I feel 
like, certainly the beginning of the pandemic, but I think hopefully, it's changed a little bit…. I 
also think, particularly with adult learners, now you had all these new things like zoom and 
teams and all that stu. Um, and I think that sometimes they struggle to manage or keep up 
with the various platforms being tossed out. 

While the university worked to address technology access gaps, this did not necessarily address 
technology skills, particularly with adult learners. 

Sta mentioned that engagement has been diicult since the COVID-19 Pandemic, citing smaller 
numbers of students than expected engaging in activities and programs. This has led some to 
reevaluate the eectiveness of their programming. For example, one Student Aairs sta member 
shared: 

It's been smaller than what I anticipated and we hoped for. So, I think last fall, when we did 
send out to 1700 students, about 18 students showed up to our free food event. So, what is 
that 1% attendance? So, we're trying to reevaluate: Is that not being eective? 

Additionally, it should be noted that some oices provide transfer specific programming, while 
others do not. For example, one sta member discussed how they celebrate National Transfer 
Student Week and another discussed how there might be an opportunity to consider transfer 
students in the work around the curricular approach. That said, others mentioned that they did not 
do transfer specific programming. While this makes sense for some oices, such as Financial Aid 
or Community Standards, there may be opportunities for oices to specifically focus on providing 
programs for transfer students. 
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MULTIPLE IDENTITIES 
Transfer students have multiple identities and UIC provides a wide range of opportunities for 
students to explore and engage with their identities. They also highlighted that diversity and identity 
was a key reason they selected to come to UIC (Report 2) and also for engaging in programs and 
events, as discussed earlier in this report. For transfer students, it is important to ensure that they 
find a connection with various offices on campus. Importantly, staff highlighted that transfer 
students have unique needs, with one staff from Academic Affairs sharing that “there’s life 
experience that these students have” and a Student Affairs staff member sharing that there is “no 
one size fits all approach” for supporting transfer students. These students may be also identified 
as student athletes, military veterans/active duty, adult learners, and student parents. 

Centers for Cultural Understanding and Social Change 

UIC Centers for Cultural Understanding and Social Change (CCUSC, the Cultural Centers, or the 
Centers) consist of seven centers: Arab American Cultural Center, Asian American Resource and 
Culture Center, Black Cultural Center, Disability Cultural Center, Gender and Sexuality Center, 
Raphael Cintrón Ortiz Latino Cultural Center, and Women’s Leadership and Resource Center. The 
Cultural Centers work collectively to produce knowledge and shift university culture, support 
students to build a strong identity and sense of belonging and become change agents for a more 
just campus and society. The Centers design intercultural and engaged-learning opportunities, 
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student mentorship programs, cultural programming, and advocacy.   Many transfer students find a 
connection with the Centers.   

While less data on the Centers were available, the Pre-Matriculation Inventory did have data on the 
number of students who have requested a referral to the Cultural Centers. As shown in Figure 7, 
60% of transfer students requested a referral to at least one Center, indicating a high level of 
interest. The Women’s Leadership and Resource Center and the Latino Cultural Center were the 
most common. 

Figure 7. Transfer Students Who Requested a Cultural Center Referral 

Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. 

Additionally, the Brick-By-Brick survey explored LGBTQ2SIA+ students’ awareness of the Gender 
and Sexuality Center and the Campus Advocacy Network, both of which operate under the 
Women’s Leadership and Resource Center (Figure 8). Transfer students were less likely as a whole 
to have accessed support at the Gender and Sexuality Center that met their needs compared to 
first-year matriculants; when looking at trans+ students, transfer students were more likely to have 
accessed and had needs met at the Gender and Sexuality Center compared to first-year students. 
For the Campus Advocacy Network, both transfer students and first-year students had similar 
engagement experiences. 
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Figure 8. LGBTQSIA+ Transfer and First-Year Students Knowledge and Use of Dierent 
Resources 

Note. Data was from the Brick-by-Brick Study. 

More data on the Cultural Centers were available through the interview process. Students talked 
about the Centers very favorably and discussed the importance of them for their UIC experience. 
One female MENA student shared about the Arab American Cultural Center: 

…the Arab American Center, I think the staff in general, and I'm genuinely not being biased, 
because I have heard other students say that it was really helpful to go to Nisreen or Zeina 
or the resources, because sometimes when you go towards the faculty that are technically 
supposed to help you, I think they don't like navigate you in a sense, where you get the full 
picture. And I think the Arab Center is a very good place for like, you know, our group of 
people and the staff, as well as other students, I think we, we really do support each other. 
And I've made so many friends that if I don't know something, they will guide me. They will 
walk me through things. They will genuinely, like, try to, like, give me the rundown on things. 
And yeah, sometimes it's, it's other students that help you, which is really nice. 

Further, a female, White adult learner from HWC shared: 

There's the, like, the Gender and Sexuality Center. There's like, sort of like a hangout space 
there, and I've definitely gone and utilized that space, and especially on my first couple 
days, knowing that I had a place to sort of that I could go hang out and that, just be chill and 
be around other people community wise, that actually felt really grounding. 
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From the student interviews, it was very clear that the Cultural Centers helped foster a sense of 
belonging among transfer students. 

Diversity/Global Learning 

All UIC students have the opportunity to take Dialogue 120 (DLG120). DLG120 is an 8-week, one 
credit course that is part of the Dialogue Initiative, a partnership between the Oice of the Dean of 
Students and Equity & Diversity. The course “uses students’ experiences and dialogic 
communication as sources of learning and connection” so students can “explore their own 
identities and build relationships across dierence” (University of Illinois Chicago, n.d). DLG120 is a 
requirement for first-year students in a limited number of majors. Given the small group nature of 
the course, it also provides a means for transfer students to get to know other students and create a 
sense of belonging as they become part of the UIC community. Transfer students, however, 
enrolled in DLG120 at lower rates compared to first-year students, as seen in Table 8. Across two 
academic years, only 28 transfer students took the course. 

Table 8. Number of Students Who Enrolled in DLG 120 

Matriculant Type Race/Ethnicity 
Enrolled in DLG120 

2022-2023 2023-2024 

Transfer 

Asian 7 3 
Black 1 1 
Latinx 2 6 
White 3 3 

Multi-Race 1 0 
International 1 0 

All 15 13 

First-Year 

Asian 31 48 
Black 40 36 
Latinx 130 150 
White 64 77 

Multi-Race 9 12 
International 22 21 

All 303 347 
Note. Data were from the university data warehouse. 

Student Athletes 

UIC is a Division 1 university, with students competing on 18 intercollegiate teams. College 
athletics can help students maintain a healthy lifestyle, develop life skills, connect to a university, 
and develop friendships. In addition, as UIC is a Division 1 school, some athletes have athletic 
scholarships. All student athletes receive a high level of support, resources, and communication 
through athlete academic advisors, coaching staff, fellow teammates, student managers, and the 
Student Athlete Advisory Council. Given all of these opportunities, the involvement of transfer 
students in college athletics was examined. As shown in Table 9, there were 44 transfer student 
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athletes in 2022–2023 and 74 in 2023–2024, compared to 391 and 270 first-year student-athletes, 
respectively. This reflects that transfer students were much less likely to participate on athletic 
teams. During this period, the number of transfer student-athletes increased, while the number of 
first-year student athletes declined. Across both groups, student-athletes were disproportionately 
White. 

Table 9. Number of Students Who Were Student Athletes 

Matriculant Type Race/Ethnicity 
Number of Student Athletes 

2022-2023 2023-2024 

Transfer 

Asian 1 2 
Black 5 11 
Latinx 7 11 
White 24 35 

Multi-Race 0 5 
International 0 10 

All 44 74 

First-Year 

Asian 13 16 
Black 19 36 
Latinx 44 58 
White 106 112 

Multi-Race 12 18 
International 22 26 

All 391 270 
Note. Data was from the institutional data warehouse. 

Military-Ailiated Students 

As shown in Report 1, UIC has a number of military ailiated students. Military-ailiated students 
have a unique set of skills and life experiences, as well as needs that warrants programing and 
services dedicated to them. Military-ailiated students have a space to meet with other military-
ailiated students, participate in workshops/events, and meet with Student Veteran Aairs (SVA) 
advisors to complete forms, understand benefits, and resources. As expected, there were more 
transfer students identified as a military-ailiated student who engaged with SVA compared to first-
year students (Table 10). It is diicult to know exactly who military-ailiated students are unless 
they receive benefits as they need to self-identify. Based on the Fall Survey, over 800 transfer 
students are estimated to be military-ailiated, thus, it is likely that fewer than half engaged with 
SVA. In comparison, over 250 first-year matriculants are estimated to be military-ailiated. 
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Table 10. Number of Students Who Engaged With Student Veteran Affairs 

Matriculant Type Race/Ethnicity 
Number of Students Engaged in SVA 
2022-2023 2023-2024 

Transfer 

Asian 17 15 
Black 32 30 
Latinx 84 91 
White 69 49 

Multi-Race 14 16 
International 0 0 

All 220 204 

First-Year 

Asian 14 17 
Black 11 13 
Latinx 59 51 
White 30 25 

Multi-Race 7 7 
International 0 0 

All 121 113 
Note. Data was from Student Veteran Aairs. 

One reason some military-ailiated students may not engage with SVA was explained by a sta 
member who highlighted the importance of recognizing that “military-ailiated” is a broad category. 
For example, a Student Aairs sta member shared, “I think it’s important to emphasize that 
because a lot of people when they think of Student Veteran Aairs, because [the oice name] says 
veterans, they think that’s the only population that [the oice serves], but that’s not true.” Further, 
sta emphasized the need to recognize the supports needed for military-ailiated students, such 
as helping them navigate what classes they should be taken, understand their benefits, and find 
other students who are military-ailiated. 

Adult Learners 

Approximately 500 adult learners matriculate to UIC each year and they almost all come to UIC as 
transfer students (approximately 99%). These students dier significantly from those who enroll 
immediately, or soon after, high school. One Student Aairs sta member shared about adult 
learners: 

They want all these resources, and they wanted to learn more about internships and all that 
cool stu. But I think that they wanted to connect with each other and felt like they had a 
group felt like they had a community. 

In a 2022 needs assessment on UIC adult learner conducted by sta in Student Aairs (Farruggia et 
al., 2022), a number of needs were identified. In addition, an evaluation of programming that was 
developed in response to that needs assessment (Wilson & Farruggia, 2023) led to additional 
recommendations to better serve adult learners. Key recommendations from these two reports 
include: 1) career services providing services that are tailored to students with more professional 
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experience; 2) expanded/more flexible oice hours and class scheduling to allow for evening and 
weekend engagement; 3) more opportunities/activities to develop community with other adult 
learners; 4) training during the transition to college to ensure adult learners know how to use 
required technology and platforms; 5) service and leadership opportunities that are tailored to 
students with leadership experience and service opportunities that can help build community; 6) 
better access to childcare, both on an ongoing basis as well as provided so they can attend events; 
and 7) a centralized space and sta member that has expertise in the needs of adult learners and 
can make referrals as appropriate to other services such as the Disability Resource Center, Food 
Pantry, Career Services and Student Employment. 

A faculty member also raised concerns about some of the pressing needs of adult learners, sharing 

Let's take a scenario where a transfer student, let's just assume that they are older because 
they have some prior experience. So, they're coming into this older. If they're older, could 
they be married? Could they have kids? Like, what is their dynamics, like their family 
dynamics, and how does that play in? We don't have childcare at our facility, which 
honestly, when they first built this building, they did. So in this building opened in '06 and I 
wasn't here then. But they oered childcare. Well, we don't oer childcare anymore. So 
would that impact, potentially a transfer student who might be older, who maybe is married 
who might have kids? Maybe? And does that then impact what they would need while 
they're here? Yeah, definitely, definitely. But, I mean, that's not every transfer student, but 
that would be a certain population of transfer students. 

There was ongoing concern that the needs of adult learners, who are almost all transfer students, 
are not being met. Further, an OSSB sta member questioned: 

What do our parent, what do our parenting community look like, amongst transfer students? 
And how do we make sure that we kind of connect and reach out to them first coming in 
because they are more likely to be your non-traditional not right out of high school? 

In this case, an additional concern was raised about identifying transfer parenting students so that 
they can be connected with and engaged on campus. 

Based on the recommendations, a number of initiatives were launched and more are being 
developed. One major eort was the opening of the Little Sparks program. Funded by a new Child 
Care Access Means Parents In School (CCAMPIS) grant from the U.S. Department of Education, 
Student Aairs established Little Sparks to support pregnant and parenting students. Supports 
from this program include childcare tuition for low-income students, diapers, wipes, and formula 
through the UIC pantry, winter coats for children, creating study/play spaces on campus for 
parenting students and their children, improving lactation spaces, and providing event care for 
children. To date, 15 transfer students have received free childcare. Childcare is available at the 
UIC Children’s Center, as well as dierent centers that are in the community. Since the start of the 
program, 12 transfer students received winter gear for their children, and 25 transfer students have 
accessed free diapers and/or formula. One study/play space has been created and two more are in 
development. Lactation spaces on campus have been assessed and eorts to improve them based 



38 
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 6: How Students Engage with Campus 

on student feedback are already underway. In addition, Little Sparks is coordinating with 
Orientation to provide childcare during Orientation starting Summer 2025. 

Finally, there has been discussion around adding additional staing for a role that is dedicated to 
supporting adult learners. However, a sta member from Student Aairs shared that this role is not 
possible without the proper resources, sharing that, “so financial resources, because it’s expensive 
these days to do something, anything.”  Financial resources would also be necessary for creating a 
support role for transfer students. 
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STUDENT LEADERSHIP 
As discussed in Report 5, developing leadership skills is a key co-curricular learning goal. There are 
many opportunities for students to develop these skills at UIC from being a leader in a registered 
student organization to engaging in leadership experiences through the Center for Student 
Involvement, Student Leadership & Civic Engagement, New Student & Family Programs, Commuter 
& Off-Campus Life, and Fraternity & Sorority Life. This section describes some of the leadership 
opportunities that students have at UIC and the level of transfer student engagement in those 
opportunities. 

Registered Student Organization Leaders 

There are currently 470+ registered student organizations (RSO), which require at least three UIC 
students to complete the annual registration process with the Center for Student Involvement 
(CSI). Each RSO is required to have a staff or faculty advisor and they typically have one or more 
student leadership positions. Given that leadership roles often come after a student has engaged 
with an organization for a period of time, transfer students may have fewer opportunities to engage 
in leadership positions at UIC. 

There was strong interest among transfer students to serve in a leadership role in a registered 
student organization. Figure 9 displays the proportion of senior students who responded done/in 
progress or plan to take a leadership role in a registered student organization (RSO). Senior transfer 
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students (71%) were more likely to respond done/in progress or plan to do compared to senior first-
year matriculants (44%). It should be noted with these data that they were not limited to leadership 
roles at UIC. For transfer students, they may have indicated “done or in progress” if they engaged in 
a leadership role at their previous institution or for all students, this could be an organization 
outside of a college/university. 

Figure 9. Formal Leadership Role in a Student Organization or Group among Senior Students 

Note. Data was from NSSE. 

While a relatively large number of transfer students indicated that they had served as a leader 
currently or previously, only a small proportion of transfer students were leaders of an RSO at UIC, 
with 75 in academic year 2022-2023 and 94 in 2023-2024 (Table 11). These numbers were 
substantially smaller than first-year matriculants. Importantly, in the previously described adult 
learner report (Farruggia et al, 2022), engaging in leadership opportunities was a key interest for 
adult learners who are almost exclusively transfer students. 
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Table 11. Number of Students Who Are Leaders of a Student Organization 

Matriculant Type Race/Ethnicity 
Number of Student Organization Leaders 

2022-2023 2023-2024 

Transfer 

Asian 17 21 
Black 6 8 
Latinx 22 24 
White 22 30 

Multi-Race 3 3 
International 2 6 

All 75 94 

First-Year 

Asian 165 193 
Black 37 56 
Latinx 108 131 
White 93 121 

Multi-Race 14 23 
International 16 35 

All 438 567 
Note. Data was from Center for Student Involvement. 

Students also described how involvement helped them to build leadership and professional skills. 
A MENA female student shared, “it gave me a sense of leadership. It helped me gain skills that I 
never thought I would gain.” 

Academic and pre-professional groups make up the largest category of registered student 
organizations (RSOs) at UIC. Transfer Orientation serves as a key opportunity to connect incoming 
transfer students with these groups, as many seek RSOs and other leadership roles to build their 
resumes and develop leadership skills. An Asian American female shared, “I was trying to focus in 
extracurriculars that would amplify my resume and really helped me in the long-run professionally. 
So that's why I chose student government and a business fraternity.” 

Moreover, staff highlighted the importance of joining student organizations for transfer students to 
build more connections and community. For example, one Student Affairs staff member shared 
how Tau Sigma helps “them not feel like they’re all by themselves on this large campus.” Tau Sigma 
is the National Honor Society for transfer students. However, there was a concern that besides Tau 
Sigma, which is invite-only, there are no other groups specific to transfer students. Further, one 
OSSB staff member shared how it is difficult for transfer students to get connected to student 
organizations, sharing that “connecting to student groups and other affiliations, that’s a little 
tricker to transfer students, particularly because most of them are commuters too…they’re 
predominantly first generation.” 

Student Leadership & Civic Engagement (SLCE) focuses on providing students with opportunities to 
develop individual leadership skills and develop an involvement plan. They oer a wide variety of 
programs and workshops that provide opportunities for students to explore and discover their 
personal style of leadership, while building skills to help them succeed in their academic and 
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professional lives. Table 12 provides the number of transfer students and first-year matriculants 
who engaged with SLCE programming. Similar to leadership roles in RSOs, transfer students were 
less likely to engage in programming for both the 2022-2023 and 2023-2024 academic years. There 
were, however, substantial increases in the number of students participating in the programs. 

Table 12. Number of Students who Have Engaged in SLCE Programming. 

Matriculant Type Race/Ethnicity 
Number engaged in SLCE 

2022-2023 2023-2024 

Transfer 

Asian 3 12 
Black 3 12 
Latinx 21 20 
White 8 11 

Multi-Race 0 5 
International 1 1 

All 38 63 

First-Year 

Asian 22 46 
Black 17 30 
Latinx 61 71 
White 21 27 

Multi-Race 7 10 
International 15 30 

All 147 217 
Note. Data was provided by Student Leadership & Civic Engagement. 

When looking at some of the key SLCE programs, this lack of participation was evident, such as 
with the Leadership Co-Curricular Certificate, which no transfer students had participated in. A 
suggestion is to have specific communication sent to transfer students about engaging in these 
opportunities. That said, transfer students did participate in other programs like Alternative Spring 
Break, Ignite (a leadership program for new students), and LeaderShape. 



43 
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 6: How Students Engage with Campus 

STUDENT EMPLOYMENT 
Another important way that students can engage with campus is through work. As presented in 
Report 1, 63% of transfer students reported working a job on- or off-campus while in school. Work 
patterns varied by race/ethnicity, with Black, Latinx, and Multi-race students being the most likely 
to work between 21-40 hours per week. Additionally, among the 37% of transfer students who did 
not work, a disproportionate number were Asian American or International students. Under federal 
law and regulations, International students are limited to working no more than 20 hours per week 
and must demonstrate financial self-sufficiency to obtain a student visa. 

Given the high rate of employment among transfer students, it is important to understand whether 
they are working on campus, as this not only provides financial support and skill-building 
opportunities, but also fosters a stronger connection to the campus community. On-campus work 
also potentially reduces the amount of commuting that they need to do and may help them to 
connect with other UIC students in a work environment. On-campus jobs often provide flexibility to 
work around class schedules that is not always possible with off-campus positions. In Figure 10, 
the number of hours per week that students work for pay on- or off-campus is displayed. Overall, 
students were more likely to work off-campus than on-campus, with the exception of International 
students. A larger proportion of transfer students worked off-campus as compared to first-year 
students. 
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Figure 10. Hours Per Week that Students Work for Pay On- or Off-Campus 

Note. Data were from the 2022 Equity Dashboard. 

Moreover, according to data from the Oice of Student Employment, as seen in Figure 11, in 
academic year 2023-2024 just over 5% of transfer students had an on-campus job as compared to 
nearly 15% of first-year student matriculants. For both first-year and transfer matriculants, there 
was a considerable increase in on-campus student employment when compared to academic year 
2022-2023. This was due to the COVID-19 Pandemic, which both reduced the number of positions 
available, as well as reduced the interest of students to work on-campus. Further, among transfer 
and first-year students, International students were more likely to have an on-campus job through 
student employment. 
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Figure 11. Percentage of Students who Had an On-campus Job through Student Employment 

Note. Data was provided by Student Employment. 

Some of the largest employers of UIC students are in Student Aairs. For instance, in Spring 2025, 
Campus Recreation & Wellbeing had 268 undergraduate student employees. Of those, 37 (14%) 
were transfer students. While a large number of students were employed by Campus Recreation & 
Wellbeing, this was a relatively small number of transfer students. Given the high rates of use as 
seen later in this report, transfer students were aware of the recreation facilities and could be a 
larger employer of transfer students. 

Campus Housing also employs a diverse and large number of undergraduate students. There are 
five dierent student employee roles and two of them (peer mentors and resident assistants) come 
with housing as part of the position compensation. As seen in Table 13, 58 transfer students worked 
in one of the five student sta roles within Campus Housing over the two academic years. In 
comparison, 290 first-year student matriculants worked in Campus Housing.   Given the desire of 
many transfer students to live in Campus Housing, but did not because of aordability, there is an 
opportunity to recruit and hire transfer students as peer mentors and resident assistants to fellow 
transfer students and first-year students. 
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Table 13. Number of Students who Have a Student Employment Role in Campus Housing 

Matriculant 
Type 

Race/Ethnicity 
Number of Students who Have a Student Employment role in 

Campus Housing 

2022-2023 & 2023-2024 

Transfer 

Asian 3 
Black 20 
Latinx 21 
White 10 

Multi-Race 1 
International 3 

All 58 

First-Year 

Asian 54 
Black 74 
Latinx 72 
White 49 

Multi-Race 15 
International 25 

All 290 
Note. Data was provided by Campus Housing. 
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RESOURCES AND SERVICES 
As highlighted in previous reports, many UIC transfer students have needs related to mental health, 
basic needs, and more. Student Aairs oices like the Counseling Center, Wellness Center, and 
Dean of Students have an impact on the students who seek services. As a reminder, for some 
services, data were analyzed by the oices and provided to the research team. 

Counseling Center 

Report 5 demonstrated the high level of need for mental health services. One key support for this is 
the Counseling Center, but as shown in Table 14, the proportion of students who accessed its 
services remain low. Across the two years, only 3% of transfer students accessed the Counseling 
Center, with Asian American students being the least likely to use these services. Transfer students 
had similar rates as first-year matriculants. There are other resources on campus that provide 
mental health services such as the Wellness Center and Recreation and Wellbeing; however, even 
with these additional resources, the level of service is below the identified need. 
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Table 14. Proportion of Students who Accessed the Counseling Center Each Year by 
Race/Ethnicity 

Matriculant Type Race/Ethnicity 
Percent Accessed the Counseling Center 

2022-2023 2023-2024 

Transfer 

Asian 2% 2% 
Black 3% 5% 
Latinx 4% 4% 
White 2% 3% 

Multi-Race 5% 6% 
International 2% 3% 

All 3% 3% 

First-Year 

Asian 3% 2% 
Black 6% 6% 
Latinx 3% 3% 
White 3% 3% 

Multi-Race 4% 4% 
International 5% 4% 

All 6% 3% 
Note. Data were provided by the Counseling Center. 

Student Assistance 

Within the Oice of the Dean of Students, UIC has an oice of Student Assistance. This oice 
provides support with issues including, but not limited to, personal and family emergencies, 
academics, interpersonal conflicts, personal safety, transition issues, and physical and mental 
health concerns. The oice has full-time sta dedicated to supporting students with basic needs 
concerns and with housing insecurities. Student Assistance supported 190 transfer students in 
academic year 2022-23 and 139 in 2023-24. One-on-support is critical to learning and supporting 
the unique life experiences and challenges of transfer students. 

Student Legal Services 

Within the Oice of the Dean of Students, UIC has an oice of Student Legal Services (SLS). This 
oice provides free legal guidance and assistance to UIC students; they do not provide full 
representation. SLS supports students on a wide range of legal areas, such as housing and landlord 
issues, immigration, employment disputes, criminal records expungement, and notary services. 
SLS provided data on student use of their services for academic years 2022-2023 and 2023-2024. 
As shown below in Table 15, there was an increase in the number of both transfer students and first 
year students who have interacted with the Student Legal Services (SLS) in these years. Recently, 
SLS has done more outreach to students in Student Center East and has partnered with Commuter 
and O-Campus Life to ensure students are aware of their service. While it is diicult to know what 
the level of need is for legal support, one question on the 2022 SWISS did ask students to report the 
adequacy of legal support; 23% of transfer students indicated that their legal needs were not met. 
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The remaining students either agreed that needs were met or did not know (likely because they did 
not need their services).   

Table 15. Number of Students Who Interacted with Student Legal Services 

Matriculant Type Race/Ethnicity 
Number of Students Who Interacted with SLS 

2022-2023 2023-2024 

Transfer 

Asian 6 15 
Black 6 7 
Latinx 15 18 
White 16 24 

Multi-Race 1 1 
International 7 6 

All 61 77 

First-Year 

Asian 10 21 
Black 5 14 
Latinx 14 22 
White 11 16 

Multi-Race 0 4 
International 14 20 

All 59 100 
Note. Data was provided by Student Legal Services. 

UIC Pop-Up Pantry 

The UIC Pop-Up Pantry was established in 2014 to serve UIC students who are experiencing food 
insecurity. Report 4 revealed that basic needs insecurity, including food insecurity, is a concern for 
transfer students. Over 30% requested a referral to the campus pantry, and 23% reported regularly 
skipping meals due to an inability to aord food. This rate was even higher among Black students, 
at 35%. Table 16 shows the percentage of students who went to the UIC Pop-Up Pantry during the 
academic year. On average, 5% of transfer students used the Pantry during the school year. 
Students who matriculated as first-year students were more likely than transfer students to access 
the food pantry. Across both groups, International students were the most likely and White students 
were the least likely to access the food pantry, although the racial/ethnicity dierences were 
smaller among transfer students. Focusing on transfer students, the level of need was not parallel 
to the level of use by the Pantry. 
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Table 16. Percent of Students who Visited the Pop-Up Pantry at Least Once during the Year 

Matriculant Type Race/Ethnicity 
Percent Visited the Pop-Up Pantry 
2022-2023 2023-2024 

Transfer 

Asian 6% 7% 
Black 4% 7% 
Latinx 5% 6% 
White 3% 3% 

Multi-Race 5% 6% 
International 8% 8% 

All 5% 5% 

First-Year 

Asian 9% 9% 
Black 9% 13% 
Latinx 7% 7% 
White 4% 6% 

Multi-Race 8% 10% 
International 20% 19% 

All 8% 9% 
Note. Data were provided by the Wellness Center and SATech. 

Though first-year students were slightly more likely to access the Pop-up Pantry, among students 
that visited the Pop-up Pantry, transfer and first year students generally accessed it at similar rates. 
(Figure 12). 
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Figure 12. Average Number of Visits to the Pop-Up Pantry Among Students Who Visited the 
Pop-Up Pantry in Academic Years 2022-2023 and 2023-2024 

Note. Data were provided by the Wellness Center and SATech. 

Recreation and Wellbeing 

UIC has two standalone Recreation and Wellbeing facilities—one on East Campus and one on 
West Campus—and the Outdoor Field Complex. These facilities provide access to fitness facilities, 
group fitness programs, intramural sports, personal training, outdoor adventures, and more. 
Students have free access to the facilities. As seen in Figure 13, 42% of all transfer students visited 
at least one of the Recreation and Wellbeing facilities. First-year matriculants were more likely to 
visit one of the facilities compared to transfer students. 
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Figure 13. Percentage of Students who Have Visited Recreation and Wellbeing Facilities 

Note. Data was provided by Recreation & Wellbeing. 

Student Success and Belonging Centers 

At the time of data analysis, the Oice of Student Success and Belonging had 10 units that provided 
a wide range of supports to students to promote their success. The units included: Academic 
Center for Excellence (ACE), African American Academic Network (AAAN), Army ROTC, Native 
American Support Program (NASP), Undergraduate Research and External Fellowships, CHANCE 
Program, Latin American Recruitment and Educational Services (LARES), L@s GANAS, Asian 
American Student Academic Program (AASAP), and TRiO. Collectively known as the Success 
Centers, these services are available to all UIC students with additional outreach eorts made to 
engage transfer students. Through the Pre-Matriculation Inventory referral process, students can 
request referrals to one or more Success Centers. As shown in Figure 14, over 50% of transfer 
students took advantage of this option, with the highest referral rates to ACE and LARES. An 
important note, the Asian American Student Academic Program (AASAP) is a new oice and only 
included for one year in the data. 
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Figure 14. Transfer Students Who Requested a Success Center Referral 

Note. Data were from the Spring 2022 through Fall 2023 Pre-Matriculation Inventory. 

Displayed in Figure 15, just over 10% of transfer students engaged with a Success Center during 
academic years 2022-2023 and 2023-2024 as compared to nearly 30% of first-year students.   
Among transfer and first-year students, Black and Latinx students were more likely to engage in a 
Success Center. Given the wide-range of services available to students through the units, including 
some ainity-based programs, there is an opportunity here to engage additional students. 

Figure 15. Percentage of Students who Engaged with a Student Success Center 

Note. Data was from the institutional data warehouse. 
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Career Services 

Career Services, an oice within Student Aairs, provides a wide-range of programs and services 
designed to meet career-related needs of UIC students. The types of programs and services include 
one-on-one career advising, job fairs, career/major exploration, internship support, and career-
related programs such as resume support and interview practice. While Career Services serves as 
the central hub, some colleges, such as the College of Engineering, oer additional career 
resources tailored to their students. Figure 16 displays the percentage of students who attended a 
career fair through Career Services. Transfer and first-year matriculants had similar rates of access 
overall and both had an increase of 20 percentage points from academic 2022-2023 to 2023-2024. 
This is likely, at least in part, due to the COVID-19 Pandemic as many programs were still virtual or 
returning to in-person during the 2022-2023 academic year. Among transfer students and first-year 
matriculants, International and Asian American students were the most likely to attend a career 
fair. It was somewhat unexpected that transfer students and first-year matriculants had similar 
rates of attendance given that transfer students, on average, would be closer to graduation. This 
suggests that transfer students may not be attending career fairs as often as needed to fully 
support their career development. 

Figure 16. Percentage of Students who Attended a Career Fair through Career Services 

Note. Data was provided by Career Services. 

Data were also available for appointments with Career Services sta. Appointments (Figure 16) 
were relatively stable from academic year 2022-2023 to 2023-2024. Transfer students were a bit 
more likely to schedule an appointment with Career Services sta as compared to first-year 
matriculants, although the rates were low for both, 9% and 6% respectively for the 2022-2023 
academic year. 

0% 
5% 

10% 
15% 
20% 
25% 
30% 
35% 
40% 
45% 
50% 

As
ia

n 
Am

er
ica

n

Bl
ac

k

La
tin

x

W
hi

te

M
ul

ti-
Ra

ce

In
te

rn
at

io
na

l

Al
l 

As
ia

n 
Am

er
ica

n

Bl
ac

k

La
tin

x

W
hi

te

M
ul

ti-
Ra

ce

In
te

rn
at

io
na

l

Al
l 

Transfer Students First-Year Students 

2022-2023 2023-2024 



55 
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 6: How Students Engage with Campus 

Figure 17. Percentage of Students who Had a Career Appointment with Career Services 

Note. Data was provided by Career Services. 

Students with Disabilities 

Next, while Report 4 highlights referral data to the Disability Resource Center and outlines 
accessibility concerns, this report highlights the experiences of students with disabilities at UIC. 
Sta and faculty discussed how the Disability Resource Center is an excellent resource that oers 
support to students. One sta member from HWC shared that adult learners with disabilities do 
not always have their needs met, sharing that “mostly the adult students who have voiced their 
concerns that they're not getting their needs met.”  This is aligned with previous research that found 
a large number of adult learners became diagnosed with or learned that they had a disability upon 
transferring to UIC (Farruggia et al., 2022). In addition to the Disability Resource Center, students 
may also access support from the Disability Cultural Center. 

Accessing Resources 

Like in other areas, there were common themes about not knowing where to go to access resources 
and services. Sta and faculty also highlighted the importance of being aware of dierent 
institutional resources and policies. For example, sta shared that there is a large number of 
resources available, which can be overwhelming to students; moreover, the culture of UIC can be 
challenging to navigate, especially for commuter students. For example, one Equity & Diversity sta 
member shared, “I actually think if there’s a problem with UIC support services, it’s that there are 
so many that I worry sometimes that people get overwhelmed and get choice paralysis.” 

Moreover, sta emphasized that students need to learn about institutional policies, and some may 
be diicult for them to learn. For example, one Student Aairs sta member shared: 

I don't think there's any intentional type of programming and/or follow ups in terms of either 
academic success, social success. Have they connected with the oices that they need to? 
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Do they understand all the policies, the processes that are in place that might go in depth a 
little bit more for incoming freshmen, but not necessarily for transfer students? 

Likewise, faculty discuss the need to promote health literacy for students and provide additional 
information around CampusCare. For example, a faculty member shared: 

And then knowing that we don't have a student health center, that they go to that we have a 
hospital and they go to family medicine, and how does that, you know, like, how does their, I 
think, understanding their insurance and how insurance works. Health literacy, I think, I 
guess is a good way to put it, like, how campus care works. Just how all of that puts together, 
and I don't have all of the language to like to put it into words. But I know that it's a struggle 
for all people, and it's more of a struggle for your minority groups. 

On the 2022 SWISS, students reported the extent to which UIC provided adequate services related 
to well-being and if they knew where to go to access services. Figure 18 shows the proportion of 
first-year matriculants and transfer students who reported the services were not adequate. 
Counseling services for mental health needs were rated as the most inadequate, with 40% of 
transfer students reporting they did not meet their needs. In contrast, exercise and fitness facilities 
received the fewest ratings of inadequacy, while physical health and healthcare services fell in 
between. Across all categories, transfer students reported lower satisfaction than first-year 
students. 

Figure 18. Students Who Reported That UIC Does Not Provide Adequate Well-being Services 

Note. Data were from the 2022 SWISS. 

Sometimes a lack of adequacy is in part due to students not knowing that some services are even 
available. This final analysis looked at data where students indicated if they knew where to go to 
access services (Figure 19) including if they felt socially isolated, worried about physical health, 
worried about mental health, and feeling discriminated against, harassed, or unsafe. None of these 
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were above 60%, meaning many students did not know where to go for support in these areas. They 
were least likely to know where to go if they were feeling discriminated against, harassed, or unsafe. 
There were dierences by student type with transfer students being more likely to know where to go 
compared to first-year matriculants if they were feeling socially isolated or worried about their 
physical health. Despite this additional knowledge, the proportion of students who knew where to 
access services was too low to be eective for students in need. 

Figure 19. Students Who Reported That They Do Not Know Where to Go on Campus for Support 

Note. Data were from the 2022 SWISS. 

0% 

10% 

20% 

30% 

40% 

50% 

60% 

70% 

80% 

Feeling Socially Isolated Worried about Physical 
Health 

Worried about Mental 
Health 

Feeling Discriminated 
Against, Harassed, or Unsafe 

Transfer Students First-Year Students 



58 
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 6: How Students Engage with Campus 

TRANSFER STUDENT TIME 
This final analytic section examined how transfer students spent their time weekly. Students 
commonly cited lack of time as a primary barrier to participating in co-curricular programs and 
activities. To better understand this challenge, students' time use was explored (see report 3 for a 
more detailed summary of how much time students dedicate to academic activities specifically). 
As seen in Figure 20, nearly 90% of transfer students spent at least 1 to 5 hours per week 
commuting to campus, with approximately 40% spending 6 or more hours per week. This was 
similar to first-year students. Moreover, for transfer students, Black, Multi-race, and International 
students were slightly more likely than other racial/ethnic groups to spend 0 hours per week 
commuting. Likewise, according to the Commuter Student Sense of Belonging Report, 46% of 
commuter students commuted 31-60 minutes per direction and 30% commuter students 
commuted over 60 minutes per direction. 
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Figure 20. Number of Hours Per Week Spent Commuting to Campus 

Note. Data were from the 2022 Equity Dashboard. 

Next, as displayed in Figure 21, just under 40% of transfer students spent at least 1 to 5 hours per 
week participating in co-curricular activities, compared to nearly half of first-year students. This 
aligned with feedback from transfer students that they did not have time to engage in all of the co-
curricular activities that they wanted to. Among transfer and first-year matriculants, Latinx 
students were the least likely to spend any time participating in co-curricular activities. 
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Figure 21. Hours Per Week that Students Participated in Co-Curricular Activities 

Note. Data was from the 2022 Equity Dashboard. 

Further, as displayed in Figure 22, 25% of transfer students spent at least 1 to 5 hours per week 
participating in community service or volunteer work, compared to 30% of first-year students. 
Among transfer students, Asian American students were least likely to spend any time participating 
in community service or volunteer work, while Asian American and Multi-race students were less 
likely among first-year matriculants. 
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Figure 22. Hours Per Week that Students Participated in Community Service or Volunteer 
Work. 

Note. Data were from the 2022 Equity Dashboard. 

Another important use of time is relaxing and socializing with friends, an especially meaningful 
activity for transfer students given the elevated levels of loneliness and mental health concerns 
reported among this population. Figure 23 shows the amount of time transfer and first-year 
matriculants spent relaxing and socializing. Almost all transfer and first-year students spent at 
least 1 to 5 hours per week relaxing and socializing, with nearly 60% spending at least 6 to 10 hours 
a week doing so. 
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Figure 23. Hours Per Week Students Spent Relaxing and Socializing 

Note. Data were from the 2022 Equity Dashboard. 

Students shared that getting involved provided a pathway for transfer students to develop 
friendships. A Latinx male from HWC reflected, 

…the boxing club, I remember one of my friends that did go to UIC when he first graduated 
high school. He doesn't go there anymore, but he joined it, and then he said he had a great 
time there. And he had, like, a lot of, he met a lot of cool people there, and plus boxing, like, 
I like watching boxing, nice and alpha. I've met, so I've met a couple people that were in it 
my last spring semester, and then they told me that they had a greater experience with it, 
too. 

One student shared how being involved helped them to manage their time, saying that, “and those 
roles really allowed me to time manage better and do better at operating and realize what my best 
goals, what my best assets were, definitely and so I transferred them over to UIC.” While 
involvement clearly benefits transfer students, it is important to recognize that participation may 
be more difficult for adult learners, student parents, or those who serve as caretakers due to their 
additional responsibilities. 
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KEY FINDINGS 
• While transfer student engagement was generally lower than that of first-year matriculants, 

over 60% of transfer students participated in at least one co-curricular experience during 
the 2022–2023 and 2023–2024 academic years. Further, these data likely did not capture 
all involvement, given that data were not able to be accessed for some areas, so the 
proportion of engaged transfer students was likely higher (this would be an issue for first-
year matriculants too). The top ways that transfer students engaged on campus was with 
Recreation and Wellbeing facilities (44%), attending career fairs (24%), visiting the 
Commuter Student Resource Center (16%), and engaging with the Student Success 
Centers (13%). 

• Communication was often not specifically geared towards transfer students in promoting 
programs, events, services, and resources. Also, while some units had transfer specific 
programming, others did not. 

• UIC Transfer Orientation remains the only large-scale experience designed specifically for 
transfer students. Those who attended Orientation participated in more co-curricular 
experiences than those who did not. A similar pattern emerged among students living on 
campus, who reported higher levels of engagement compared to their o-campus peers. 

• Transfer students expressed interest in getting involved, often seeking opportunities that 
align with their multiple identities and support their career goals. Many reported engaging in 
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co-curricular activities to build their resumes, develop leadership skills, and make 
connections relevant to their post-graduation plans. 

• The largest barriers to being involved were related to time and commuting. Timing of events 
(particularly in the evening) was challenging for students who were commuting or who had 
additional responsibilities, such as working or parenting. 

• A high number of students lived at home with their parents or relatives. Transfer students 
also worked o-campus for various reasons, such as being an adult learner, student parent 
or self-financing education/living expenses. These can create barriers to engagement as 
their time is limited and their schedules are less flexible. 

• For programs and events, event organizers do not track participation across campus 
consistently. Moreover, swipe data is not easily collected depending on physical space and 
facilities. 

• Report 4 highlighted that 10% of transfer students requested a referral for housing 
insecurity, yet data in this report show that only a small proportion engaged with Student 
Assistance, suggesting a potential gap in campus support. Similarly, although around one-
third of transfer students reported diiculty consistently aording food and housing, over 
30% requested a referral for food insecurity, and 23% said they often skip meals due to 
financial constraints. However, only about 5% visited the Pop-up Pantry in recent academic 
years, showcasing a disconnect between students experiencing basic needs insecurity and 
those accessing available resources. 
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RECOMMENDATIONS 
Several recommendations are identified for campus to consider and implement.   

• Require Transfer Orientation for all incoming transfer students. Offer childcare for student 
parents. 

• Create, curate, and manage transfer student communications to increase awareness of 
transfer-specific resources, services, programs, events, and spaces, while also promoting 
dedicated virtual options. This aligns with recommendations from a recent Student 
Success Initiative on communication. That report (Ardinger & Woods, 2024) should be 
utilized to move this work forward. 

• Increase transfer social opportunities by encouraging student organization meetings and 
events to start earlier and offer zoom meetings at more flexible times. 

• Develop a guide for event organizers and student organizations and share ways to engage 
transfer students, such as setting up virtual options, offering different times/sessions, and 
earlier times. Also, work with event organizers to utilize UIC Connection to track 
participation. 

• Expand existing and create new commuter-friendly spaces, which include lounge furniture, 
microwaves, refrigerators, and lockers. Create spaces specifically for adult learners and 
student parents. 

• Enhance transfer student campus tours by visiting and promoting existing spaces like the 
Commuter Student Resource Center.   

• A Transfer Student “Hub” or center needs to be developed that provides services and 
programming for enrolled transfer students. (This would be different from the work on 
Enrollment Management). This center should focus on meeting transfer student needs 
around addressing loneliness and a lack of belonging, career services, basic needs and 
referrals to partner offices. 

• Develop a collaborative campus group to specifically discuss transfer student initiatives 
with Student Affairs, colleges, cultural centers, libraries, and student success units. 

• With this engagement data, there is a baseline to build and assess transfer student 
engagement. Student Engagement should develop engagement dashboards to be shared 
publicly, which will help assessment to be seamless and also advance this work for our 
transfer students. 
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