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The University of Illinois Chicago’s mission is to 
provide the broadest access to the highest levels 
of educational, research, and clinical excellence. 
The Vice Chancellor for Academic Affairs & 
Provost and the Vice Chancellor for Student 
Affairs collaborate to promote the success of our 
students to meet that mission. As such, we are 
excited to share this report series, Understanding 
the Needs of UIC Transfer Students. This study, 
described in the following six reports, sought 
to help UIC better understand the experiences, 
needs, and strengths of students who transfer 
to UIC so that we, as a campus community, can 
best serve our students and help them flourish. 
This work is very important at this time, especially 
given that more students are attending community 
college and are looking to complete their degrees 
at four-year institutions. In Illinois alone, over 
30,000 students transferred institutions in Fall 
2023 (National Student Clearinghouse, 2024a). 
Further, better understanding the needs of transfer 
students allows UIC to consider how we can serve 
the roughly 1,631,475 adults in Illinois who have 
started a college degree program, but left prior 
to completion (National Student Clearinghouse, 

2024b). Indeed, findings and recommendations 
offered through these reports provide actionable 
pathways for us to increase access for and bolster 
the success of transfer students at UIC.

The study brings together a wide range of data 
sources, including multiple student surveys, 
interviews with students, faculty, and staff, 
institutional data, and Student Affairs and other 
units’ participation data. We not only gained a 
deeper understanding of transfer students but also 
provide practical recommendations to continue to 
create world-class opportunities for our students. 
UIC Chancellor Marie Lynn Miranda’s top priority 
is student success, focusing on recruitment, 
retention, and graduation while fostering a sense 
of belonging and connection among all students–
undergraduate, professional and graduate. The 
report series’ solutions-focused approach deeply 
aligns with the priorities set forth by Chancellor 
Miranda.

An exciting feature of this work is that colleagues 
at other universities can learn from what has been 
discovered through this study. UIC is a designated 

Foreword
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Minority-Serving Institution (MSI), Asian American 
and Native American Pacific Islander-Serving 
Institution (AANAPISI), and a Hispanic-Serving 
Institution (HSI). It has no racial/ethnic majority 
undergraduate population, half are first-generation 
college students, and almost 90% of UIC students 
are from the State of Illinois. UIC is the largest 
recipient of students from both Chicago Public 
Schools (CPS) and City Colleges of Chicago (CCC). 
As such, many colleges and universities will be 
able to find similarities between their students and 
ours. The transparency of our methodology and 
results also allows other universities to consider 
how our findings could apply to their students. This 
is especially true for Harold Washington College, 
one of the City Colleges of Chicago. In fact, a 
strength of this study was that, where feasible, 
Harold Washington College was spotlighted in the 
findings, allowing us to see how results apply to a 
specific sending institution.

The team that worked on this study demonstrates 
what can happen when staff collaborate to 
bring their expertise from across the university. 
The team brings together Student Affairs and 
Academic Affairs to use their collective research 
and practitioner knowledge to holistically examine 
the needs of transfer students. The project lead, 
Sue Farruggia, Assistant Vice Chancellor for 
Assessment and Planning in Student Affairs, has a 
PhD in developmental psychology with a minor in 
quantitative research methods and statistics. She 
has a unique perspective having previously served 
as an Assistant Vice Provost in Undergraduate 
Affairs and was also a tenured faculty member at 
her previous institution. Joy Vergara is currently 
the Associate Vice Chancellor for Student Affairs 
overseeing Student Engagement. Vergara is 
responsible for 6 units with large scale programs 
and multiple target audiences; these units not only 
engaged in this study but also are responsible for 
addressing many of the recommendations found in 
Report 6, How Students Engage with Campus. As 

the Director of Transfer Initiatives, Patricia Francey 
is responsible for the recruitment of prospective 
transfer students including community college 
and four-year university transfers, re-admits, adult 
learners, and second bachelor’s degree students. 
As a former transfer student, Francey is known as 
an expert on and an advocate for transfer students. 
She works very closely with the City Colleges of 
Chicago system office and the Transfer Directors 
and advisors at the City Colleges. The final project 
member is Daniel Wilson, the Assistant Director 
of Assessment in the Office of Student Affairs 
Assessment and Planning. He brings an expertise 
in developing and measuring student learning 
outcomes and how this can be used to improve the 
student experience. He also works with Student 
Affairs staff to further develop their skills in the 
assessment of student learning. 

This report sets a standard for how universities 
can use their data to better understand student 
learning and success. We are confident that it 
will serve as an invaluable resource for UIC and 
the higher education community in Chicago and 
beyond to promote the learning, development, and 
success of transfer students.

Karen Colley, Ph.D.
Vice Chancellor for Academic Affairs & Provost

Michael Ginsburg, Ph.D.
Special Advisor to the Chancellor for Student 
Affairs
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The University of Illinois Chicago (UIC) is Chicago’s 
largest university and its only public Carnegie 
Research 1 institution. With 16 colleges offering 
94 different bachelor’s degrees, UIC educates 
over 33,000 undergraduate, graduate, and 
professional students; over 2,000 undergraduate 
students transfer to UIC each year. The university 
is a designated Minority-Serving Institution (MSI), 
Asian American and Native American Pacific 
Islander-Serving Institution (AANAPISI), and 
Hispanic-Serving Institution (HSI). It has no racial 
or ethnic majority undergraduate population, half 
are first-generation college students, and almost 
90% of UIC students are from the State of Illinois. 
UIC is the largest recipient of students from both 
Chicago Public Schools (CPS) and City Colleges 
of Chicago (CCC). The mission of the university 
reflects our commitment to our students: “to 
provide the broadest access to the highest levels 
of educational, research, and clinical excellence” 
(Office of the Chancellor, n.d.). 
 
Nationally, approximately 1.2 million students 
transfer colleges each year. Transfer students are 
more likely to be members of special populations, 

such as adult learners, with 41% of transfer 
undergraduate students being 25 or older in 
Fall 2024, compared to 27% of non-transfer 
undergraduate students. Generally speaking, there 
is racial and ethnic parity when comparing transfer 
and non-transfer undergraduate students, with 
the exception of Black students, who make up a 
comparatively larger proportion of transfer students 
(National Student Clearinghouse, 2025). 
 
At UIC, between 2,000 and 3,000 undergraduate 
students transfer in each year, with more students 
transferring during the fall semester compared 
to the spring semester. UIC has recently sought 
to better understand transfer student success, 
in part due to the increasing numbers of transfer 
students at UIC. A previous report using data from 
2017 and earlier demonstrated that, while transfer 
students overall did well academically, there were 
sizable racial and ethnic gaps in retention. Black 
students, followed by Latinx students, had lower 
graduation rates compared to Asian American 
students (Back & Farruggia, 2019). While the report 
looked at the success of transfer students, it did 
not include insights through qualitative interviews 

Introduction
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with students, faculty, and staff on how campus 
services and programming can promote transfer 
student success. Moreover, it only utilized data 
from the university warehouse and did not access 
other rich sources of data, including Student Affairs 
participation data and university-wide student 
surveys. In addition, in 2020, a Student Success 
Initiative (OPMSSI.uic.edu) project was launched 
to look at the success of transfer students. One of 
the recommendations from that task force was to 
conduct research to better understand the needs 
of transfer students. 

Given these, a more current study needed to be 
completed to better understand who UIC transfer 
students are, their success, their strengths, and 
the barriers to their success. This study aimed to 
fill those gaps by conducting an inclusive, in-depth 
study of UIC transfer students using a wide range 
of data sources. Sub-analyses, where feasible, 
were conducted for students matriculating from 
Harold Washington College (HWC), one of the 

seven City Colleges of Chicago. Conducting 
these sub-analyses provides an analytical lens 
to understand how students from one of our top 
sending institutions experience UIC. This approach 
also allows for a consideration of ways to improve 
upon existing and create new partnerships to 
empower students with a seamless transition to 
and experience at UIC.

http://OPMSSI.uic.edu


Methodolgy
This study uses a variety of data including 
institutional data, interview data, and external 
data. Institutional data come from multiple 
sources including the university’s data warehouse; 
eight different undergraduate student surveys; 
participation data from 20 different programs and 
offices, including all Student Affairs offices; and 
seven institutional reports produced by offices both 
within and external to Student Affairs. 
 
In addition to the student institutional data, in-
depth interviews were conducted with 31 students 
and 44 faculty and staff. The students included 26 
current UIC transfer students, three students who 
had transferred to UIC but left before completing 
their degrees, and two student government 
representatives. Eight of these interviewees 
matriculated to UIC from Harold Washington 
College (HWC). For the faculty and staff interviews, 
34 were UIC staff, five were UIC faculty, two were 
HWC staff, and three were City Colleges of Chicago 
staff. The faculty and staff were selected both for 
their expertise in transfer student success and as 
key stakeholders for transfer students. 
 

The final sources of data for this study were 
external to UIC. First, enrollment data for other 
colleges and universities were accessed through 
the institutions’ webpages. Second, data were 
obtained from the National Student Clearinghouse, 
which indicated if a student had enrolled in an 
additional school after graduating from UIC. 
 
Given the different student groups included in 
this study, definitions of who the students are 
and what they are called are provided. Transfer 
students refers to students who started at non-
UIC colleges or universities and then transferred 
to UIC. Transfer students can be in their first term 
at UIC or may be continuing students. First-year 
matriculants refers to students who started at 
UIC as first-time, first-year students and were not 
degree-seeking students elsewhere before UIC. In 
this report, first-year matriculants can be in their 
first year or continuing students, but always started 
at UIC as a first-year student. HWC students refers 
to students who transferred to UIC from Harold 
Washington College. HWC students are enrolled at 
UIC and are no longer students at HWC. 
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The findings from this study are presented in a 
series of six reports. Report 1 provides an overview 
of the full study, describing the participants and 
methodology used to conduct this study. Report 
1 also focuses on describing the population of 
UIC transfer students by presenting student 
background demographic information and 
characteristics. Report 2 examines the enrollment 
of UIC transfer students, looking at where they 
came from, their pathway into UIC, and their 
participation in Orientation. Challenges in the 
enrollment process are identified. Report 3 
explores the academic success of UIC transfer 
students, focusing on transfer on-track, retention, 
graduation, pass rates in coursework, and post-
college success in work and graduate/professional 
school. Support for and barriers to their academic 
success are identified. Report 4 assesses how UIC 
transfer students are financing college (or not). 
It further describes the degree to which transfer 
students have access to basic needs such as food 
and housing, as these can create impediments 

to their success. Report 5 seeks to understand 
UIC transfer students’ co-curricular learning in 
areas of self-awareness; skills to be real-world 
ready; justice, equity, diversity, and inclusion; 
transformational leadership; and belonging. 
Finally, Report 6 examines how students are 
engaging with the campus, exploring how they 
participate in activities, utilize services, access 
resources, and experience various aspects of 
student engagement. Each of the reports provides 
in-depth analysis in its topic area, plus key findings 
and recommendations. While key findings are 
presented below, each report should be reviewed 
for a deeper presentation of the findings and 
associated recommendations.
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This section provides a summary of key findings for 
each of the six reports. Not all results are presented 
here and each report should be reviewed for a 
more comprehensive understanding of the report 
content.

Overall Key Findings
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•	 The number of transfer students matriculating 
to UIC has dropped in the past few years, 
particularly for White students. Further, the 
number of students matriculating from HWC 
had also decreased in the past five years, 
although for HWC the drop in enrollment was 
particularly notable for Latinx students.

•	 UIC transfer students had a wider range of 
gender identities than the binary data system 
allows. Further, UIC transfer students had a 
wide range of sexual orientations, similar to 
patterns seen nationally.

•	 Black and Latinx students were more likely to 
be first-generation in college and Pell-eligible, 
reflecting that they have less access to the 
financial capital that these both provide, even 
when families are very supportive of their 
children’s educational pursuits.

•	 Black transfer students were more likely 
to be adult learners (age 25 or older upon 
matriculation) and were more likely to be 
parenting. Indeed, over 1/5 of Black transfer 
students were parenting. Likewise, HWC 
students were more likely to be adult learners.

•	 13% of UIC transfer students reported having 
a disability, with rates highest for multi-race, 
Black, and White students.

•	 There was great diversity among UIC transfer 
students in terms of religion and language. This 
aligns with UIC’s focus on inclusivity and is an 
asset for our overall student population.

•	 UIC transfer students had low rates of 
students with histories of involvement with the 
child welfare system, as well as low rates of 
students receiving housing services. There is 
an opportunity here to better meet the needs of 
people who would benefit from the economic 
opportunity and safety net provided by higher 
education.

•	 Only 4% of transfer students were military-
affiliated with half of those being veterans. 
Given both the large number of veterans in 
the general population, as well as the access 
to financial support that veterans have, these 
numbers are low.

•	 Transfer students were much less likely to live 
in on-campus housing, compared to first-year 
students. They were more likely to live off-
campus with the largest proportion living with 
parents or other family members.

•	 Finally, over 1/3 of UIC transfer students were 
not working while in college. This number was 
important given the relatively high numbers of 
adult learners and Pell-eligible students.

Report 1: Background Information 
on Transfer Students
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•	 Students who were interviewed highlighted 
three main reasons for choosing UIC as their 
destination of choice: location, diversity, and 
cost.

•	 UIC is working to improve upon the 
transferability of courses with a heavy focus 
on Illinois community colleges and other 
four-year institutions. Participation in and the 
heavy utilization of the Illinois Articulation 
Initiative and transferology.com has helped 
create an improved user-friendly experience for 
prospective transfer students.

•	 There has been a shift in 2-year sending 
institutions from pre-Covid to post-Covid as 
the number of students enrolled in community 
colleges has changed dramatically from City 
Colleges to suburban colleges.

•	 Students are confused by the way UIC 
evaluates their transfer GPA, which includes the 
grades for all transfer coursework, rather than 
replacing grades which is what the community 
colleges do; some were surprised to see their 
transfer GPA decrease.

•	 Despite having transferology.com as a tool, 
students still come in with over 60 credit hours 
and experience the loss of some credits. HWC 
students tend to enter UIC with more than 60 
credits at a higher rate than other students.

•	 Transfer students attend Orientation at a fairly 
high rate at 77% on average with HWC students 
attending at approximately 74%. Moreover, 
transfer students more commonly attend 
Orientation earlier in the process during the 
initial month of offerings as opposed to first-
year students who tend to, on average, wait and 
attend later in the summer. 

•	 Transfer students generally reported feeling 
less connected than first-year students after 
attending Orientation.Transfer Orientation was 
one day compared to one-and-a-half days 

for first-year students. One day may not be 
enough time for transfer students to gain the 
information that they need to be successful at 
UIC, as indicated by the lower performance on 
the knowledge check questions.

•	 Transfer students were less likely to enroll in 
Liberal Arts & Sciences compared to first-year 
students. Over one-tenth of transfer students 
enrolled in the College of Nursing, which 
firstyear students were not allowed to enroll in 
at matriculation at that time.

•	 Black students were denied or have an 
incomplete/withdrawal rate at higher levels 
compared to other racial/ethnic groups. 
Moreover, the admit GPA for Black students 
was lower on average compared to other racial/
ethnic groups. International students also had 
lower admission rates, but were less likely to 
submit an ITE compared to many other groups 
of admitted students.

Report 2: Enrollment and 
Preparation
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Academic PerformanceAcademic Performance

•	 Transfer students did well academically, 
overall. They generally earned good grades 
and have higher graduation rates than first-
year matriculants. However, equity gaps, 
particularly by race/ethnicity, were present. 
Black students, and Latinx students to a lesser 
degree, did not graduate at the same level as 
their peers.

•	 Diving deeper into Black student success, 
some patterns emerged and links to other 
research were identified. Across success 
metrics, Black students who came from 4-year 
institutions outperformed Black students from 
2-year institutions. One possible explanation 
may be the reason for transfer. Students leaving 
a 4- year institution may be doing so because 
of fit, whereas students coming from a 2-year 
institution are likely to attend a two-year due to 
finances and having other obligations. 

•	 Low credits earned in the first year is also likely 
part of the explanation for lower graduation 
rates for Black students as seen by the 
Transfer On-Track metric. Lower credits may 
impact time to degree which increases the 
likelihood that other obligations will create an 
insurmountable barrier, and students need to 
leave without completing their degree. Lower 
credits could also be the consequence of 
students having more family obligations; there 
was some support for this as seen by Black 
transfer students having higher rates of being 
a student parent and also were more likely to 
be a military-affiliated student. Black students 
also had the highest rates of commuting, but 
not living with family, which simultaneously 
increases travel time without the safety nets 
some parents are able to provide to their 
children. Black students were also the most 
likely to be working long hours, creating time 

pressures. 
•	 Latinx students also experienced a success 

equity gap, which became more prominent 
at graduation, particularly for Latinx males. 
At first-to-second year retention, Latinx male 
transfer students were similar to other groups, 
but they had a larger drop by graduation. One 
challenge for Latinx male transfer students in 
particular is they also worked more hours than 
other students. The long hours may catch up 
with the students over time. 

•	 Another consistent finding was that students 
who transfer to UIC during the spring term had 
lower success rates compared to students who 
transfer to UIC in the fall. While this difference 
needs to be further explored, other reports may 
point to reasons why, such as spring cohorts 
being typically older and had more family 
and work obligations. There may also be a 
technology gap if their time away from school 
was large. 

•	 DFWU rates were also shown to improve over 
time, with students earning fewer DFWUs. This 
is promising as it should lead to an increase in 
retention and graduation. 

•	 Despite their overall success, students did 
struggle during the transition to UIC. Some 
students had difficulty learning how to navigate 
the university. Some students also need to 
continue to develop their critical thinking, 
writing and research skills necessary to be 
successful at UIC. Factors related to time 
to degree can pose large barriers to transfer 
student success. Students who transfer with 
less than 15 credits only had a 50%graduation 
rate. For those who transfer with 15-29, 
32% did not graduate. On the high end, 90+ 
credits at transfer, graduation rates reduced 
again. Changing major rates were higher than 
expected; this too can increase time to degree.

Report 3: Academic 
Success
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Academic Success Experiences

•	 Transfer students were less likely to participate 
in academic success experiences. Despite 
having been academically successful in college 
at their previous institution, transfer students 
were much less likely to be in the Honors 
College compared to first-year matriculants. 
There were differences by race/ethnicity based 
on the type of academic success experiences, 
such as Latinx transfer students were less likely 
to participate in internships and the internships 
they participated in were less likely to be 
paid. Given that Latinx students, along with 
Black students, were more likely than other 
groups to be working, this was a particular 
barrier that needs to be addressed. Transfer 
students were less likely to be engaged in/plan 
to participate in research compared to first-
year matriculants; the reduced participation in 
research was especially true for International 
students followed by Black students.

Post-graduation

•	 First-year matriculants were more likely to 
go to graduate/professional school than 
transfer students. Of those students who did 
go to graduate/professional school, transfer 
students were more likely to enter a master’s 
degree program versus a PhD/professional 
program. This difference was largest for Black 
students.

Perceptions of Institutional Support for 
Academic Success

•	 Transfer students felt academically ready upon 
transfer to UIC, although still 25% did not feel 
ready even though they had been previously 
successful in college. This perceived lack of 
readiness was higher for students transferring 
in the spring.

•	 Overall, students positively rated UIC 
academic support. Transfer students were 
less likely to say tutoring was adequate and 
to know where to go compared to first-year 

matriculants. Students also positively rated 
faculty and TAs, although students would 
like to have more access to faculty in the 
classroom. Advising was also positively rated, 
although one in four reported that it was not 
adequate. Despite this, students reported that 
they feel comfortable talking to advisors.

•	 Finally, transfer students had high rates of 
holds, especially for spring cohorts. Generally, 
the holds did get resolved, but it would be 
better for the students if they did not get 
the hold in the first place as this can add 
unnecessary stress.
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Financing College

•	 One of the top reasons students cited choosing 
UIC was the cost; however, from students, 
staff, and faculty, there was a concern of 
affordability for transfer students. On average, 
transfer students had lower EFC/SAI compared 
to first-year students, resulting in higher gross 
need and unmet need compared to first-year 
students. Transfer students were also more 
likely to be independent. Among independent 
transfer students, their EFC/SAI was lower 
compared to dependent transfer students, 
with higher levels of gross and unmet need. 
That said, UIC was less affordable for transfer 
students than for first-year students.

•	 Transfer students financed college in a variety 
of ways through various forms of aid such as: 
grants (e.g., MAP and Federal Pell Grants), 
scholarships, Federal Work Study (FWS), and 
student loans. Generally, first-year students 
accessed MAP and Pell grants at higher 
rates compared to transfer students and the 
average pay amounts for these grants was also 
higher for first-year students than for transfer 
students. Likewise, first-year students received 
a higher proportion of scholarships compared 
to transfer students, with some transfer 
students highlighting challenges navigating 
scholarship applications and there was less 
of an availability of scholarships for transfer 
students. First-year and transfer students 
accessed grant awards at similar rates, though 
first-year students’ grant amounts were 
slightly higher. First-year and transfer students 
also accessed FWS awards at similar rates. 
Finally, likely due to the higher unmet need 
and decreased affordability for UIC transfer 
students, a higher proportion of them accessed 
student loans compared to first-year students.

•	 Next, some students found financial aid 
packages to be unclear, but many were able 
to find help from offices like Financial Aid, the 
Bursar, and Student Success and Belonging. 
Further, students cited challenges navigating 
the FAFSA application related to immigrant 
experiences. Campus staff have noted that 
Financial Aid is understaffed and would benefit 
from having more counselors to work with 
students.

•	 Students who graduated hold a higher 
proportion of loan acceptance compared to 
non-graduates, although the average loan 
amount was similar between groups. This can 
lead to unaffordable debt for students who do 
not complete their degrees.

•	 Transfer students in the fall semesters were 
more likely to have a 9R financial hold placed 
on their account, while spring cohorts were 
more likely to have a 9H financial hold. 

•	 SAP cancellations for transfer students were 
typically due to GPA, not credits.

Financial Concerns

•	 Top financial concerns include working to help 
pay for educational expenses at UIC, having 
enough money to pay for college textbooks 
and materials, having enough money to pay for 
daily living expenses, and having enough money 
to pay for college tuition and fees. Among all 
financial concerns, HWC students had higher 
levels of concern compared to all students.

•	 Many students financially help their families 
while they are in school. Over half of students 
plan to work to help pay for educational 
expenses at UIC, although finding a job, despite 
having a solid skill set, and balancing school 
and off-campus jobs was difficult. 

Report 4: Financing College and 
Basic Needs
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Basic Needs

•	 Around one-third of transfer students reported 
that they sometimes or never were able to 
consistently pay for food and housing, and over 
half said the same about clothing. Likewise, 
over 30% of transfer students requested a 
referral to address food insecurity, and 23% 
indicated that they often skip meals as they 
cannot afford food. Further, just over 10% 
of students requested a referral to address 
housing insecurity. Previous studies at UIC 
have found that housing insecurity can be 
disruptive to students’ academic and ensuring 
that students have stable housing helps them 
to thrive in school. 

•	 Moreover, LGBTQSIA+ students also experience 
concerns related to their basic needs. 
LGBTQSIA+ transfer students were more likely 
to worry about access to housing, money for 
daily living expenses, food, and legal services 
compared to LGBTQSIA+ first-year students. 
LGBTQSIA+ first-year students were more likely 
to worry about access to physical and mental 
healthcare compared to LGBTQSIA+ transfer 
students. Concern for each area of basic needs 
is even higher from trans+ transfer and first-
year students, highlighting the need to provide 
specific supports to trans+ students. 

•	 Childcare access was recognized as a barrier 
for many parenting students, though the Little 
Sparks program has been cited as a great 
resource for helping to provide access. 

•	 Around 20% of transfer students indicated 
mobility, visual, and auditory accessibility is 
a problem on campus. In addition, around 
20% requested a referral to the Disability 
Resource Center. It is important to recognize 
that a disability can occur at any point, so 
students need to be aware of the Disability 
Resource Center, even after Orientation and 
matriculation.

•	 10% of students requested a referral for 
undocumented student support. Shifting 
federal and state policies can further 
complicate undocumented students’ 
experiences in college.
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•	 Some of the learning goals, such as transfor-
mational leadership, were not assessed which 
limits a nuanced approach to assess the learn-
ing goals.

•	 Many transfer students were struggling to bal-
ance work, family, and school. This is seen both 
pre-matriculation and while they were at UIC. 
This aligns with many transfer students work-
ing long hours, likely because they have family 
obligations, such as parenting, or self-financing 
their education.

•	 Transfer students come to UIC with leadership 
experience. They were interested in gaining 
additional experiences.  

•	 Transfer students generally had high levels of 
identity exploration and commitment, particu-
larly when multiple identities are considered. 
They also had high levels of metacognitive CQ 
and motivational CQ. Their critical reflection/
perceived inequality were lower than these 
others, reflecting the growth opportunity for 
transfer students to increase their understand-
ing of systemic educational and work-related 
inequalities due to economics, race/ethnicity, 
and gender.

•	 Across different learning goals, a proportion of 
transfer students had reported that some of the 
noncognitive assets, such as academic self-ef-
ficacy and help-seeking and planning, were 
challenging at levels that put them at risk of not 
being retained and completing their degrees. 
Some of these were identified pre-matricula-
tion, which allows for early intervention.

•	 Many UIC transfer students were struggling with 
low life satisfaction, loneliness, and difficulty 
making friends, particularly Black students. 
These challenges were because of multiple rea-
sons such as not living on-campus, being adult 
learners, transferring as third-year students, 
students having established friend groups al-

ready, parenting, and work obligations. Transfer 
students were also experiencing high levels of 
stress.

•	 As they transfer to UIC, many expressed belong-
ing uncertainty. While students on average felt 
like they belonged once they were at UIC, they 
were less likely to feel like they mattered. Both 
as students transfer in and during their time at 
UIC, a significant proportion reported that their 
families do not support them being in college. 
This lack of support was particularly high for 
Black students.

Report 5: Co-curricular Student 
Learning
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•	 While transfer engagement was generally lower 
than that of first-year matriculants, over 60% 
of transfer students participated in at least one 
co-curricular experience during the 2022-2023 
and 2023-2024 academic years. Further, these 
data likely did not capture all involvement, 
given that data were not able to be accessed for 
some areas, so the proportion of engaged trans-
fer students was likely higher (this would be an 
issue for first-year matriculants too). The top 
ways that transfer students engaged on cam-
pus was with Recreation and Wellbeing facili-
ties (44%), attending career fairs (24%), visiting 
the Commuter Student Resource Center (16%), 
and engaging with the Student Success Centers 
(13%). 

•	 Communication was often not specifically 
geared towards transfer students in promoting 
programs, events, services, and resources. 
Also, while some units had transfer specific 
programming, others did not.

•	 UIC Transfer Orientation remains the only large-
scale transfer experience designed specifically 
for transfer students.  Those who attended 
Orientation participated in more co-curricular 
experiences than those who did not. A sim-
ilar pattern emerged among students living 
on-campus, who reported higher levels of en-
gagement compared to their off-campus peers. 

•	 Transfer students expressed interest in getting 
involved, often seeking opportunities that align 
with their multiple identities and support their 
career goals. Many reported engaging in co-cur-
ricular activities to build their resumes, develop 
leadership skills, and make connections rele-
vant to their post-graduation plans.  

•	 The largest barriers to being involved were re-
lated to time and commuting. Timing of events 
(particularly in the evening) was challenging 
for students who were commuting or who had 

additional responsibilities, such as working or 
parenting.

•	 A high number of students lived at home with 
their parents or relatives. Transfer students also 
worked off-campus for various reasons, such 
as being an adult learner, student parent or 
self-financing education/living expenses. These 
can create barriers to engagement as their time 
is limited and their schedules are less flexible.

•	 For programs and events, event organizers do 
not track participation across campus con-
sistently. Moreover, swipe data is not easily 
collected depending on physical space and 
facilities.

•	 Report 4 highlighted that 10% of transfer stu-
dents requested a referral for housing insecu-
rity, yet data in this report show only a small 
proportion engaged with Student Assistance, 
suggesting a potential gap in campus support. 
similarly, although around one-third of transfer 
students reported consistently affording food 
and housing, over 30% requested a referral for 
food insecurity, and 23% said they often skip 
meals due to financial constraints. However, 
only around 5% visited the Pop-up Pantry in re-
cent academic years, showcasing a disconnect 
between student experiencing basic need inse-
curity and those accessing available resources.

Report 6: How Students Engage 
with Campus
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The importance of transfer students to UIC’s vital-
ity cannot be overstated. Transfer students enrich 
UIC’s campus community for all students, staff, 
and faculty through their diverse background char-
acteristics and multitude of academic knowledge 
and life experiences. While UIC transfer students 
are academically successful, barriers, such as 
finances, basic needs, loneliness, and university 
structures that are geared toward traditional col-
lege students create unnecessary impediments to 
their success. In the six reports, actionable recom-
mendations are provided that can serve as a guide 
to address barriers to transfer student success and 
promote their ability to reach their full potential.

Conclusion
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