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INTRODUCTION

About UIC

The University of Illinois Chicago (UIC) is Chicago’s largest university and its only public Carnegie
Research 1 institution. With 16 colleges offering 94 different bachelor’s degrees, UIC educates over
33,000 undergraduate, graduate, and professional students; over 2,000 undergraduate students
transfer to UIC each year. The university is a designated Minority-Serving Institution (MSlI), Asian
American and Native American Pacific Islander-Serving Institution (AANAPISI), and a Hispanic-
Serving Institution (HSI). It has no racial/ethnic majority undergraduate population, half are first-
generation college students, and almost 90% of UIC students are from the State of Illinois. UIC is
the largest recipient of students from both Chicago Public Schools (CPS) and City Colleges of
Chicago (CCC). The mission of the university reflects our commitment to our students: “to provide
the broadest access to the highest levels of educational, research, and clinical excellence” (Office
of the Chancellor, n.d.).

While UIC enrolls between 2,000 and 3,000 transfer students each year, they are more likely to
matriculate in the fall term versus the spring term. For instance, in Fall 2023, 2,040 students
transferred to UIC while 586 students transferred in Spring 2024. Like first-year students, transfer
students are racially/ethnically diverse: the Fall 2023 cohort was 17% Asian American, 8% Black,
32% Latinx, 33% White, 4% International, <1% American Indian Alaskan Native, <1% Native
Hawaiian Pacific Islander, 4% Multi-race, and 2% Unknown. Almost half (46%) of transfer students
identify as LGBQ+. Moreover, while the university’s data warehouse indicates that over half of
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transfer students are female, the approximately 3% of non-binary transfer students are not able to
correctly self-identify and transgender students may not be properly recognized in the warehouse.
Over half of transfer students are first generation in college and almost half are eligible for Federal
Pell grants. Transfer students are older than first-year matriculants. For the 2023-2024 academic
year, 17% of the Fall cohort and 32% of the Spring cohort were 25 years or older. At least 13% of
transfer students have a disability. Further, over 100 different languages are spoken by transfer
students. Many transfer students are parenting: 7% of all transfer students are parents with 22% of
Black transfer students being parents. Most transfer students commute to UIC as only 8% live in
on-campus housing; over half of transfer students live with their parents or other relatives.
Approximately 2/3 of transfer students work while they are in school with more than 10% working 30
hours or more per week. UIC transfer students are diverse, coming to campus with a wide range of
identities, experiences, obligations and strengths.

Student Success

For decades, universities have been evaluated based on indicators of success of their students.
One primary example is IPEDS (Integrated Postsecondary Education Data System) by the U.S.
Department of Education’s National Center for Education Statistics (NCES). This system collects a
wide range of data from all colleges and universities that participate in federal financial aid
programs. One of the key sets of data collected by IPEDS are data focused on student persistence
and success. These data have historically been collected from students who enter as first-year
students; starting with the 2015-2016 academic year, data on transfer student success are also
collected. This exemplifies the shift that has occurred nationally to better track and understand the
success of transfer students. This has been important progress, given that over a million students
transfer schools each year (National Student Clearinghouse, 2025).

The importance of students completing their degree cannot be emphasized enough, given the
opportunity for economic mobility that it provides. Economic mobility is an individual’s ability to
improve their economic status over the course of their lifetime. Research has consistently shown
that earning a college degree increases an individual’s earning potential compared to those without
a degree (Carnevale et al., 2022; Horowitz, 2018; Lobo & Burke-Smalley, 2018). However,
disaggregated data on college degree attainment and economic mobility reveal persistent gaps. A
recent report by the Georgetown University Center on Education and the Workforce (2024) showed
stark differences: African American and Latinx individuals earn less than their White counterparts
over the lifespan, even with more education. Similarly, women, even with more education, earn
significantly less than men over their lifetimes. White men maintain earnings advantages across
most degree levels, with those holding some college credit but no degree often out-earning women
with bachelor’s degrees. Extensive research has explored the reasons behind earnings gaps by
race, ethnicity, and gender, pointing to factors such as differences in degree level, college major,
occupation, and industry, as well as discrimination based on race/ethnicity and gender (Armstrong
& Hamilton, 2013; Muellen, 2011; Taylor & Cantwell, 2019; Zhou & Pan, 2023). These disparities in
wage earnings contribute to widening economic gaps and growing public skepticism about whether
a college degree provides an adequate return on the considerable financial investment required.
However, UIC may provide an important opportunity for socioeconomic and career stability. Using
public data to evaluate student outcomes, The Wall Street Journal /College Pulse ranked UIC 13th
among U.S. public universities for value and social mobility. UIC also earned the top spotin Illinois
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as a leader in value and social mobility, particularly for students from low-income backgrounds
(The Wall Street Journal, 2024).

For all of these reasons, UIC is focused on the success of transfer students as well as first-year
matriculants (those who enter UIC as a first-year student). A pre-pandemic report using data from
2017 and earlier demonstrated that, while transfer students did well academically overall, there
were sizeable racial and ethnic gaps in retention. Black students, followed by Latinx students, had
lower graduation rates compared to Asian American students (Back & Farruggia, 2019). This study
highlighted equity gaps among transfer students, but more was needed to understand why the gaps
exist and what can be done to improve the success, development, and engagement of transfer
students. Further, given that it was conducted before the COVID-19 Pandemic, more current data
are needed as how students experience higher education is different since the pandemic.

One way to ensure that students have equal benefits from their college degrees is to provide equal
access to academic success experiences while they are in college. Often referred to as high-impact
practices (Kuh, 2008), these experiences provide students with opportunities to further develop
their skills and simultaneously make them more prepared and competitive for employment and
post-graduate education. Examples of these success experiences are engaging in research and
participating in internships. Many universities, UIC included, have an honors program which often
brings together many of these high-impact practices into one unified experience (Seifert et al.,
2007). Further, participation in an honors program can positively affect grades and retention
(Cosgrove, 2004). Academic success experiences will also have benefits for graduate school
attendance and securing employment after graduation. For instance, there are clear associations
between participating in undergraduate research and increased interest in and participation in
graduate school (Hunter et al., 2007; Russell et al., 2007), particularly for minoritized students
(Hurtado et al., 2009). Similarly, for post-college employment, students who had a paid internship
were dramatically more likely to have a job offer post-graduation compared to students who did not
have an internship (NACE, 2023).

Research Questions

This study aimed to better understand the academic success of UIC transfer students. It sought to
answer the questions, how are UIC transfer students succeeding compared to students who enter
UIC in their first year? How do HWC students succeed in comparison to other transfer students?
These questions are examined using academic performance indicators, such as grades, retention,
and graduation. Additionally, a more holistic examination of success is conducted to include
participation in success experiences (e.g., Honor’s College and research) and post-graduate
success in graduate/professional school or employment. As part of this examination, it was also
important to understand how well students are supported in their academic pursuits and if they
even have time to do so. All of these together provide a more complete understanding of the
academic success of UIC transfer students.

Organization of This Report

This report is divided into five content sections. The first section examined traditional indicators of
student academic success such as grades, credits, retention, and graduation. These were also
disaggregated by race/ethnicity given UIC’s commitment to advancing racial equity, as well as by
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other important characteristics that may impact performance. The second section examined
transfer students’ participation in academic experiences, including the Honors College,
internships, research, and capstone projects. The next section, number three, looked at academic
success after college, such as attending graduate school and securing employment. Equity in these
experiences in terms of race/ethnicity was focused on, as well as comparing transfer students and
first-year matriculants. The fourth section examined students’ perceptions of university academic
support. Finally, findings on how much time students are engaging in academic activities were
presented. After these content sections, key findings are presented, followed by recommendations.

This Report Series

The report is the third in a series of six reports. Report 1 provides an overview of the full study,
describing the participants and methodology to conduct this study. Report 1 also focuses on
describing the population of UIC transfer students by presenting student background demographic
information and characteristics. Report 2 examines the enrollment of UIC transfer students, looking
at where they came from, their pathway into UIC, and their participation in Orientation. Challenges
in the enrollment process are identified. Report 3 explores the academic success of UIC transfer
students, focusing on transfer on-track, retention, graduation, pass rates in coursework, and post-
college success in work and graduate/professional school. Support for and barriers to their
academic success are identified. Report 4 assesses how UIC transfer students are financing
college (or not). It further describes the degree to which transfer students have access to basic
needs such as food and housing, as these can create impediments to their success. Report 5 seeks
to understand UIC transfer students’ co-curricular learning in areas of self-awareness; skills to be
real-world ready; justice, equity, diversity and inclusion; transformational leadership; and
belonging. Finally, Report 6 examines how students are engaging with the campus, exploring how
they participate in activities, utilize services, access resources, and experience various aspects of
student engagement.
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METHODS

Report 1 provides a detailed description of this project’s methodology. Key details specific to this
research report’s methodology are provided here. This project utilizes three sources of data,
including university institutional warehouse data, student survey data, and student, staff, and
faculty interviews. Across quantitative data sources, they were disaggregated by race/ethnicity and
analyzed separately for students transferring from HWC. Institutional data are downloaded from the
university’s data warehouse and include student demographic information, including race/ethnicity
and sending institution, and student academic records.

Definitions

Given the different student groups that are included in this report, definitions of who the students
are and what they are called is provided. Transfer students refers to students who started at non-
UIC colleges or university and then transferred to UIC. Transfer students can be in their first term at
UIC or may be continuing students. First-year matriculants refers to a student who started at UIC
as a first-time, first-year student and was not a degree-seeking student elsewhere before UIC. In
this report, first-year matriculants can be in their first year or are continuing students, but always
started at UIC as a first-year student. HWC students refers to students who transferred to UIC from
Harold Washington College. HWC students are enrolled at UIC and are no longer students at HWC.
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Surveys
Equity Dashboard

The purpose of the Equity Dashboard is to assess UIC’s ability to foster equity and inclusion to
advance student achievement. It examined factors like campus climate and academic and social
support to identify equity gaps between students, as well as supporting the university in bridging
those gaps. The survey was a collaborative project with the Office of Equity & Diversity, Enrollment
Management, and Office of Institutional Research and was administered in 2022 to all
undergraduate students.

The Fall Survey

The Fall Survey, developed by Student Affairs Assessment and Planning, is administered to all
undergraduate students each fall and has three components: 1) student information; 2)
intervention questions; and 3) student learning outcomes assessment data. Student information
consists of student background characteristics that are not collected through admissions data.
Intervention questions are designed to identify students who need support to remain enrolled.
Student learning outcomes assessment data consist of well-established measures from the
literature that assess Student Affairs student learning goals and outcomes. Data included in the
research report were from Fall 2023.

First Destination Survey

The First Destination Survey collects information on the post-graduate outcomes of UIC bachelor’s
degree graduates within six months of graduation. It is administered twice a year to students who
have recently graduated to better understand career outcomes, including continuing education,
employment, U.S. military service, and volunteer service. It is administered by the Office of
Institutional Research and Career Services. Data included in this report were for students who
graduated in 2022 and 2023.

National Survey of Student Engagement (NSSE)

The National Survey of Student Engagement (NSSE) was developed and administered by the Center
for Postsecondary Research at Indiana University. It collects information in five categories: (1)
participation in educationally purposeful activities; (2) institutional requirements and the
challenging nature of coursework; (3) perceptions of the college environment; (4) estimates of
educational and personal growth; and (5) background and demographic information. The survey is
administered to first-year and fourth-year students (seniors) in the spring semester. Data included
in this research report were collected in Spring 2024.

Pre-Matriculation Inventory (PMI)

The Pre-Matriculation Inventory (PMl) is administered by the Office for Research on Student
Success and assesses incoming students' social and emotional strengths and financial concerns
and connects students to campus resources. Social and emotional strengths are assessed by well-
established measures from the literature that have been converted into categories that reflect if the
area is a strength for the student, an area of concern, or an area that needs immediate outreach.
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These are collected from incoming first-year and transfer students prior to their matriculation at
UlC.

Student Well-being Institutional Support Survey (SWISS)

Developed by Butler University, the purpose of the Student Well-being Institutional Support Survey
(SWISS) was to measure student perceptions around how well their institutions support various
aspects of their well-being. Importantly, SWISS measures perceptions at the campus level instead
of at the level of the individual student’s well-being. SWISS was disseminated in Spring 2022 to a
random sample of half of all UIC undergraduate, graduate, and professional students. In this report,
only undergraduate students were included. Further, disaggregated data for undergraduate
students from the SWISS is generally too small so disaggregation by race/ethnicity or whether the
student attended HWC were not included.

Interviews

Students, faculty and staff interviews are included in this research report. These interviews aimed
to understand how transfer students experience UIC and to identify their strengths, challenges, and
needs. Students were 26 current UIC transfer students, three students who transferred to UIC but
left before completing their degrees (non-returning students), and two members of UIC
undergraduate student government. Forty-four staff and faculty participated in interviews. They
included 34 UIC staff, five UIC faculty, two Harold Washington College staff, and three City Colleges
of Chicago staff. All interviews were conducted over Zoom, with the exception of six in-person
student interviews. Interviews were conducted by research team members during the summer and
fall of 2024. Interview data were coded using thematic analysis (Braun & Clarke, 2006).

Harold Washington College

This report provides additional analysis focused on students transferring to UIC from Harold
Washington College (HWC). HWC is one of the seven colleges that are part of the City Colleges of
Chicago. HWC provides a wide range of courses that prepare students to transfer to 4-year
colleges. UIC receives a large number of transfer students from HWC, although the numbers have
been decreasing (391 students in the 2019-2020 academic year and 191 students in the 2023-2024
academic year). The additional analysis provides an analytical lens to understand how students
from one of our top sending institutions experience UIC. This approach also allows for
consideration of ways to improve upon existing and create new partnerships to empower students
with a seamless transition to student life at UIC.
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ACADEMIC PERFORMANCE

The first set of analyses in this report focused on academic performance. These are the metrics that
are typically considered when describing student success. This first set of academic performance
analyses focused on the first year of college- grades, credits earned, and on-track status (Farruggia
etal., 2025). Then, retention and graduation were examined. All of the analyses were disaggregated
by race/ethnicity and, where feasible, spotlight students matriculating from Harold Washington
College.

Grades, Credits and On-Track

First-term GPA and credits earned in the first year are important early indicators of student success
for transfer students (Farruggia et al, 2025) as they are accurate predictors of whether or not
transfer students graduate from college. Therefore, the first metrics of academic performance of
transfer students are grades and credits. Generally speaking, transfer students do well
academically in their first year in college. Examining data on transfer students from Fall 2017
through Spring 2024, transfer students on average earned a 3.0 GPA or higher, except for Fall 2017
and Spring 2018 (see Figure 1). When compared to students in their first-term at UIC, transfer
students outperformed students who matriculated as first-year students; an example of this was
Fall 2023, where transfer students earned a 3.21 GPA on average and first-year students earned a
2.87 on average. When looking at the performance of HWC students, they tended to earn lower
grades than all transfer students.
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Figure 1. First-Term GPA for Fall 2017 Through Spring 2024 Transfer Cohorts
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Note. Data were from the university data warehouse.

For credits, a number of patterns emerged. Overall, transfer students completed between 20 and
24.5 credits during their first year of college, depending on cohort, between Fall 2017 and Spring
2024. This is far below the 30 credits per year needed to complete college “on-time” (graduation
requires 120 credits for most degrees, which is 30 credits per year to complete in four years). In
addition, transfer students reduced the number of credits they were earning over time (Figure 2).
This may be starting to reverse from the low points from Spring 2021 to Spring 2022. There was also
a difference between spring and fall cohorts, where students who entered in spring earned fewer
credits on average than those who entered in the fall. Part of this explanation is that spring admits
were more likely to start as part-time students compared to students who entered in the fall term
(see Report 2 for more details). Finally, HWC students typically earned fewer credits in their first
year at UIC, compared to all transfer students.
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Figure 2. First-Year Credits Earned for Fall 2017 Through Spring 2024 Transfer Cohorts
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Note. Data were from the university data warehouse.

Given concerns that students transferring to UIC from community colleges may not be as prepared
as students who transferred from 4-year colleges, first-term GPA and credits earned in the first year
were examined by sending institution type within racial/ethnic group. This allowed for an
examination of differences by race/ethnicity. Figure 3 shows the first-term GPA earned by students
from two-year colleges versus four-year colleges within racial/ethnic groups for the Fall 2023
entering transfer cohort. Focusing first on race/ethnicity, Asian American students and White
students earned the highest first-term GPAs, whereas Black students, and Latinx students to a
lesser degree, earned the lowest first-term GPAs. Next, there was no meaningful difference in first-
term GPA by sending institution type overall. However, there were some differences within
racial/ethnic groups where Asian American students, and to a lesser degree Latinx and White
students, did better when coming from a two-year college as opposed to transferring from a 4-year
college; Black students earned a higher first-term GPA when they came from a four-year college
versus a 2-year college.
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Figure 3. First-Term GPA for Fall 2023 Transfer Cohort by Race/Ethnicity and Institution Type
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Note. Data were from the university data warehouse.

For credits earned in the first year of college at UIC, there were again differences in the average
number of credits earned in the first year by race/ethnicity. Asian American, International, and
White students earned the most credits on average where Black students, followed by Latinx
students, earned the fewest credits in the first year at UIC (see Figure 4). Again, there was no
difference overall in credits earned by students matriculating from two-year colleges versus
students from four-year colleges, but racial/ethnic differences were noted. Asian American
students matriculating from two-year colleges earned more credits than Asian American students
coming from four-year colleges. A different pattern was found for Black students, International
students, and White students to a lesser degree, where they earned more credits when they came
from a four-year college versus a two-year college.
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Figure 4. First-Year Credits Earned for Fall 2023 Transfer Cohort by Race/Ethnicity and
Institution Type
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Note. Data were from the university data warehouse.

Related to GPA, DFWU rates were also examined for transfer students. DFWU rates relate to the
number of courses where students earned a “D” or an “F” for courses that used letters grades, a
“U” standing for “Unsatisfactory” when the grading was satisfactory/unsatisfactory, or withdrew
from the course (“W”). DFWU’s were important to examine as they provide some course-level
indicators of academic performance. As transfer students, it is not expected that they would earn
these types of grades, as they were academically successful in their prior institutions (see Report 2
for more detail); they would not have been admitted as transfer students if they had not had
college-level success. Figure 5 shows the proportion of all transfer students who earned 0 through
4+ DFWUs in their first year at UIC by cohort. There has been a steady decline in the number of
students earning DFWU’s (and a steady increase in the proportion of students not earning DFWU’s)
over time. This dipped back in Fall 2021, possibly due to the re-establishment of grading practices
after a period of flexibility during the COVID-19 Pandemic (see Report 1).
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Figure 5. DFWU Rates in the First Year for Fall Transfer Cohorts
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Note. Data were from the university data warehouse.

When looking at DFWU rates among students matriculating from HWC, a similar pattern was
evident, where there had been a steady improvement among students with increases in students
not earning a DFWU. A couple of differences were also noted. HWC students had higher DFWU
rates in Fall 2017 compared to all transfer students (53% versus 42% earned a DFWU in one or
more courses). Important gains were made where HWC students caught up to all transfer students
in Fall 2020. However, post-Fall 2020, HWC students seemed to plateau after an initial decrease in
DFWU'’s, whereas all transfer students also initially decreased and then rebounded. For students
who transferred in Fall 2023, the rate of zero DFWUs was 78% for all transfer students versus 71%
for those transferring from HWC.
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Figure 6. DFWU Rates in the First Year for HWC Fall Transfer Cohorts
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Note. Data were from the university data warehouse.

The final metric within grades and credits is Transfer On-Track (TOT). TOT is a metric recently
developed at UIC (Farruggia et al., 2025) that is informed by the UChicago Consortium on School
Research’s Freshman On-Track (Allensworth & Easton, 2005). TOT has three indicators, first-term
GPA of at least 2.2, first-year credits earned of at least 22, and no unresolved financial holds in the
first term (financial holds are discussed in more detail in Report 4). When students meet all three of
these, they are considered “on-track” for graduation. On-track status is highly predictive of
graduating within five years. As credits earned in the first year are one of the indicators, this index
was created for full-time students only.

TOT was examined for full-time students in the Fall 2023 cohort. As seen in Table 1, 82% of transfer
students were on-track for graduation. There was variation by race/ethnicity, with White students
having the highest on-track rate (87%) followed by Asian American students (84%), while Black
students had the lowest rate (67%). When looking into the indicators that make up the metric, the
racial/ethnic gap appears to be largely driven by credits earned in the first year, and first-term GPA
to a lesser degree, providing a place to intervene with Black students to close the equity gap as
these rates are predictive of graduation.

When focusing on full-time students who matriculated from HWC, a different pattern emerged. As a
note, this sample was smaller, which means that both International and Multi-race student groups
did not have enough to be included in these analyses and that results were more sensitive to small
differences in the number meeting a threshold. The overall on-track rate for HWC students was
lower than that for all transfer students. In addition, Asian American students, followed by Black
students, had the lowest on-track rates; White students continued to have the highest on-track
rate. This comparatively low rate for Asian American HWC students was quite different than all
transfer students, with a 26 percentage point difference. When examining the indicators that make
up on-track, first-term GPA at UIC differentially varied by race/ethnicity, where Asian American
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students from HWC had the lowest GPA on-track rate and Black students from HWC had the
highest GPA on-track rate. Credits earned in the first year were the lowest for Black students,
despite having the highest first-term GPA rate. Asian American students also had the lowest

proportion of students on-track for financial holds.

Table 1. Percent of On-Track Indicators Met for Fall 2023 Transfer Cohort by Race/Ethnicity

Percent Indicator Met

Financial Hold

Race/Ethnicity GPA On-Track Credits On-Track On-Track All Indicators Met
Al HWC Al HWC Al HWC Al HWC
Asian
. 92% 75% 86% 75% 99% 92% 84% 58%
American
Black 80% 100% 73% 68% 95% 95% 67% 68%
Latinx 90% 91% 80% 78% 97% 98% 78% 78%
White 94% 91% 89% 87% >99% 100% 87% 87%
International 88% * 81% * 96% * 77% *
Multi-Race 94% * 85% * 96% * 82% *
Al 91% 89% 84% 77% 98% 98% 82% 75%

Note. Data were from the university data warehouse.

Staff and faculty provided some explanations of why they think some students are not successful in
their courses at UIC. They shared that the transition to UIC was difficult for students
academically; one staff member noted, “academically, the transfer shock is real.” A LAS faculty
member expressed that some transfer students come to UIC without the skills needed for success:

| don't think it's actually that different from being a first-year student at a four-year
institution. So there are a set of practical skills that are really critical. Being able to write
clearly and being able to move from summary “in my field move from summary to an
interpretive” strategy, so that you understand what it means to build an argument, what it
means to support that argument with evidence. And to structure an argument in a written
paper or essay that is, you know, clearly laid out and not entirely formulaic... | would say
some ability to do academic research, so not to not to rely exclusively on Google or even
Google Scholar, but to be able to understand what the library is.

This faculty member expressed concern that transfer students are coming to UIC without these
skills, but as they are typically in their second or third year at UIC when they transfer, the skills are
both assumed to be there and required for continued success. This creates a situation where some
transfer students need to “catch up” in these skills areas. UIC may be creating a situation where
academic success is difficult for students to achieve. One college staff member shared:

There's this potential gap, or they're not coming in potentially as prepared. And so, are we
setting them up for failure if we're not properly supporting them? Are there additional
resources that we can put in place for students who may need it, like supplemental
instruction opportunities? And it's for those who need it. It doesn't have to be prescriptive,
just additional resource and support for students.
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Another barrier to academic performance that was identified through interviews was that transfer
students did not know how to navigate the university. This was reflected by one Equity &
Diversity staff member who shared:

What is the roadmap that is paved for transfer students? When they come into their
departments and departments assume that you're coming in with a certain number of
credits, you've already done your introductory courses, which, ironically, are the places
where you actually learn a lot about the institution and about the expectations, but they
don't have to take a lot of those courses [at UIC].

Further, differences in class sizes between UIC and community colleges were difficult for students
to navigate, as suggested by a staff person, transfer students may experience “culture shock where
you know you're coming from 25-30 students in the classroom to a bigger lecture hall.” Multiple
faculty and staff suggested offering a transfer seminar course for students in their first semester at
UIC would help address this issue, such as the Student Affairs staff member who said:

| think, at a university level, or even... an academic college level. A transition course could
be helpful. So, you know, | wonder if you're familiar with the First Year Experience courses
that sometimes first years are required to take within their colleges.

The course would help students better transition to UIC by understanding how courses, technology,
etc. are run. The need for technology support was particularly an issue for adult learners as noted
by a CCC staff member, “l also think, particularly with adult learners, now you had all these new
things like zoom and teams and all that stuff. | think that sometimes they struggle to manage or
keep up with the various platforms being tossed out.” For the variety of reasons mentioned by
faculty and staff, transfer students would benefit with support to help them learn to navigate UIC,
as well as develop any skills that they need to continue to be successful.

Retention

The next academic performance indicator is retention. Retention was examined for both first-to-
second semester at UIC, as well as first-to-second year at UIC. For students who enter in the spring
semester, this was then looked at for retention to the fall (first-to-second semester retention) and
retention to the next spring (first-to-second year retention). Given the finality of retention (if
students are not retained and in school, they will not graduate), a number of sub-analyses were
looked at, including disaggregating the data by race/ethnicity, gender, and generation in college
status. Where feasible, the intersection of these was also examined. Further, when sample size
permitted, these analyses, for HWC students only, were also included.

First-to-second semester retention

To start, first-to-second semester retention by cohort was examined for entering transfer cohorts
from Fall 2019 through Spring 2024. For all students, retention by cohort typically fluctuated at or
below 90% (see Figure 7). Further, there seemed to be a dip for cohorts that enter in the spring of a
given academic year. A similar pattern was found for HWC transfer students (Figure 8); so, despite
lower grades and credits earned, students matriculating from HWC had similar retention rates as
all transfer students. Also, a comparison was made to first-year students, and transfer students
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had a similar rate of retention to the second semester (90% for transfer students and 91% for first-
year students).

Figure 7. First-to-Second Semester Retention for Fall 2019 Through Spring 2024 Transfer
Cohorts by Race/Ethnicity
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Figure 8. First-to-Second Semester Retention for HWC Fall Transfer Cohorts by Race/Ethnicity
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First-to-second year retention

Next, first-to-second year retention was examined. As this is a key milestone for student success
tracking for many universities, it was examined in depth. First-to-second year retention rates for all
transfer students and HWC transfer students for cohorts Fall 2019 through Spring 2024 are
presented in Table 2. While there were some fluctuations, the retention rate for all transfer students
was typically in the low to mid 80 percent range, although students who enter in spring tended to
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have lower rates in a given academic year. HWC students had similar rates, except for two cohorts,
Spring 2021 and Spring 2022, which were noticeably lower than the rates for all students.
Comparing all transfer students to first-year students for Fall 2023, transfer students had a higher
retention rate than first-year students (84% versus 80%). It was expected that transfer students
would have a higher rate, given that they have already been academically successful at their
previous institution.

Table 2. First-to-Second Year Retention for Fall 2017 through Fall 2023 Transfer Cohorts

All HWC
Fall2017 86% 85%
Spring 2018 83% 83%
Fall2018 87% 89%
Spring 2019 81% 80%
Fall 2019 86% 87%
Spring 2020 83% 85%
Fall 2020 83% 81%
Spring 2021 79% 72%
Fall 2021 82% 84%
Spring 2022 80% 76%
Fall 2022 84% 84%
Spring 2023 82% 83%
Fall 2023 85% 82%

Fall 2023 First-Year Students 80% -

Note. Data were from the university data warehouse.

Next, first-to-second year retention was examined by race/ethnicity, gender, and generation status
to determine if differences occurred by these factors. Figure 9 shows retention rates by student
groups for both all transfer students and for HWC-only transfer students from the Fall 2023 cohort.
The largest equity gaps in first-to-second year retention were by race/ethnicity. While 88% of all
Asian American transfer students and 87% of all White transfer students were retained to their
second year at UIC, only 73% of all Black transfer students were retained to their second year.
Latinx, International, and Multi-race students were 80% or above. Among HWC students, a similar
pattern emerged, with Black students underperforming compared to other groups. The
underperformance of Black students from HWC is noteworthy as they all were on-track for
graduation for the GPA indicator in TOT, meaning academic performance was likely not the reason
for their lack of retention. One difference when comparing all transfer students to HWC transfer
students was that the retention rate for White students from HWC is lower than all transfer
students (87% versus 79%). For gender, all male and female transfer students were similar, with
males having slightly higher rates (86% versus 84%). There were some differences for students
matriculating from HWC, where males had slightly lower rates than females (83% versus 81%).
Similarly, for generation in college status, all first-generation college students were virtually the
same as continuing generation in college students, 85% and 84%, respectively. For students from
HWC, continuing generation students had lower rates of retention to the second year at UIC than
first generation students (85% versus 76%), although the equity gap was not as large as seen with
race/ethnicity.
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Figure 9. First-to-Second Year Retention for Fall 2023 Transfer Cohort Across Race/Ethnicity,
Gender, and Generation Status
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Note. Data were from the university data warehouse.

Next, the intersection of these characteristics was investigated for all transfer students only, as
some of the group sizes became too small to include. Figure 10 has retention rates for racial/ethnic
groups, separated by gender for all transfer students. For Asian American, Black, and Latinx transfer
students, there were minor differences where males outperformed females; these differences were
larger for International and Multi-race students.
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Figure 10. First-to-Second Year Retention for Fall 2023 Transfer Cohort by Race/Ethnicity and
Gender
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Note. Data were from the university data warehouse.

Next, differences in first-to-second year retention by race/ethnicity separated for generation status
was examined for the Fall 2023 cohort. Figure 11 presents these findings. It was expected that
students who are continuing generation would have higher rates, given the social capital that having
a parent with a college degree provides. While this was true for Black transfer students and
somewhat for White transfer students, the opposite pattern was found for International, Asian
American, and Latinx transfer students; the difference in retention rates between first generation
and continuing generation International transfer students was large at 13 percentage points.
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Figure 11. First-to-Second Year Retention for Fall 2023 Cohort by Race/Ethnicity and
Generation Status
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The next retention analysis examined race/ethnicity by sending institution type (2-year versus 4-
year). The difference between rates of all transfer students coming from a two-year college versus a
four-year college was small, 86% versus 83%, respectively. For some racial/ethnic groups,
specifically Latinx, White and Multi-race, differences were small. However, for Asian American
students, first-to-second year retention rates were higher for students coming from 2-year colleges
whereas for Black students and International students, rates were higher for students coming from
four-year colleges.
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Figure 12. First-to-Second Year Retention for Fall 2023 Transfer Cohort by Institution Type and
Race/Ethnicity
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Graduation

The final major indicator of transfer student academic performance examined was graduation. For
these analyses, 4-year graduation was the focus. Figure 13 shows graduation rates for all transfer
students and those that matriculate from HWC for Fall 2017 through Spring 2020 cohorts. For all
transfer students, the rates fluctuated with a low of 70% for the Spring 2019 cohort to a high of 78%
for the Fall 2018 cohort. As with other indicators of academic performance, students that
matriculated in the spring had lower graduation rates than those that matriculated in the fall. For
students who matriculated from HWC, their rates were somewhat similar to all transfer students
with rates higher for some cohorts (e.g., Spring 2019), but lower for others (e.g., Fall 2019). It should
be noted that graduation rate for the Spring 2020 cohort was much lower than other cohorts where
only 61% of HWC students had graduated within four years. A comparison metric to transfer
student graduation is the graduation rate for those who enter UIC as first-year students using a 6-
year rate. For the 2018 cohort, the graduation rate of first-year matriculants was 62%. This higher
level of success of transfer students compared to first-year matriculants was noted by a college
staff member who said:

For the most part, most of our students are more successful if they come in as a transfer
than they do as a first-year student. We find that they're more likely to graduate if they come
in as a transfer than as a first-year student.
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Figure 13. Four-Year Graduation Rate for Fall 2017 Through Spring 2020 Transfer Cohorts
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Given the importance of graduation, a deeper dive of the data is provided in Table 3. This table
shows four-year, five-year, and six-year graduation for cohorts Fall 2017 through Spring 2019 (some
are not provided as they had not yet occurred at the time of preparing these data, e.g., six-year
graduation for the Spring 2020 cohort). In addition, all of these data were provided for students
matriculating to UIC from HWC. One pattern of note is that while four-year graduation is the
standard metric for transfer students, there was a consistent increase in graduation rates between
4-year and 5-year graduation. This increase was typically larger than the increase from 5-year
graduation to 6-year graduation.
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Table 3. Graduation Rates for Fall 2017 Through Spring 2020 Cohorts by Race/Ethnicity for All
Transfer Students and HWC Transfer Students

Four-Year Five-Year Six-Year
Al HWC Al HWC Al HWC
Asian American 84% 81% 88% 84% 88% 84%
Black 58% 47% 63% 53% 64% 56%
Eall Latinx 73% 76% 78% 79% 79% 80%
2017 White 77% 76% 81% 80% 81% 83%
International 75% 80% 79% 80% 80% 80%
Multi-Race 74% 100% 82% 100% 82% 100%
All 75% 72% 80% 76% 80% 77%
Asian American 78% 82% 88% 82% 89% 82%
Black 65% 77% 67% 77% 68% 85%
Spring Latinx 68% 70% 70% 70% 72% 70%
2018 White 73% 71% 78% 76% 78% 81%
International 73% * 83% * 86% *
Multi-Race 68% * 81% * 81% *
All 72% 72% 77% 74% 78% 76%
Asian American 87% 90% 88% 90% 88% 90%
Black 71% 74% 73% 79% 73% 79%
Fall Latinx 74% 75% 77% 78% 78% 80%
2018 White 80% 81% 82% 81% 83% 84%
International 83% * 83% * 83% *
Multi-Race 65% 33% 69% 33% 74% 33%
All 78% 77% 80% 79% 81% 81%
Asian American 78% 93% 82% 93% - -
Black 61% 86% 65% 86% - -
Spring Latinx 66% 68% 71% 70% - -
2019 White 71% 63% 73% 69% - -
International 77% * 77% * - -
Multi-Race 79% * 79% * - -
All 70% 73% 73% 76% - -
Asian American 85% 88% 88% 90% - -
Black 70% 73% 73% 78% - -
Eall Latinx 71% 71% 75% 75% - -
2019 White 77% 76% 80% 81% - -
International 79% * 87% * - -
Multi-Race 76% 67% 76% 67% - -
All 76% 74% 79% 79% - -
Asian American 85% 70% - - - -
Black 69% 67% - - - -
Spring Lati.nx 71% 53% - - - -
2020 White 77% 59% - - - -
International 79% * - - - -
Multi-Race 76% * - - - -
All 70% 61% - - - -
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Note. Data were from the university data warehouse.

The next set of analyses focused on Fall 2019 to get a deeper understanding of how graduation
varies as a function of student demographic and background factors. To start, graduation was
examined by race/ethnicity as seen in Figure 14. There continued to be equity gaps in graduation
that were seen with retention where Asian American students had the highest graduation rates for
all transfer students at 85% and Black and Latinx students had the lowest graduation rates, 70%
and 71%, respectively. When looking at gender and first-generation status, female students had
higher rates of graduation compared to male students and continuing generation students had
higher graduation rates than first-generation students. When comparing HWC students to all
students by these characteristics, there were not many meaningful differences with the exception
that male HWC students had lower graduation rates than all male transfer students (a six
percentage point difference) and Multi-race students from HWC were lower than all Multi-race
transfer students (a nine percentage point difference); all other different were four percentage
points or less.

Figure 14. Four-Year Graduation Rate for Fall 2019 Transfer Cohort by Race/Ethnicity, Gender,
and Generation Status
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Note. Data were from the university data warehouse.
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As with retention, a deeper examination of four-year graduation rates was conducted to check for
how some of the characteristics interact with graduation rates. As seen in Figure 15, there were
some differences within racial/ethnic groups as a function of gender. The largest difference was for
Latinx students where 65% of Latinx male students graduated in four years compared to 76% of
Latinx female students; across all of these groups, Latinx male transfer students had the lowest
graduation rates. To a lesser degree, the male-female gap was also present for Asian American,
Black, and Multi-race students with males having lower graduation rates than females. The pattern
was the opposite for International students where males had a higher graduation compared to
female International students.

Figure 15. Four-Year Graduation Rate for Fall 2019 Transfer Cohort by Race/Ethnicity and
Gender
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For race/ethnicity by generation status (Figure 16), there were some differences in four-year
graduation by race/ethnicity with generation status, although they were smaller than gender
differences. The largest difference was found for Multi-race transfer students where those who
were continuing generation had higher graduation rates than those who were first-generation
college students, 81% versus 70%. Smaller differences were found among Black and Asian
American students, again with lower rates for first-generation students compared to continuing
generation students. All other racial/ethnic groups had similar graduation rates for continuing and
first-generation students.
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Figure 16. Four-Year Graduation Rate for Fall 2019 Transfer Cohort by Race/Ethnicity and
Generation Status

100%
90%

80%

70%
60%
50%
40%
30%
20%
10%

0%

Asian American Black Latinx White International Multi-Race

m Continuing Generation  m First Generation

Note. Data were from the university data warehouse.

Next, differences by race/ethnicity in graduation as a function of institution type were examined. As
seen in Figure 17, patterns that were seen with other indicators of academic performance were
found for graduation where, overall, there were not large differences in 4-year graduation rates for
students who matriculated from a 2-year college versus a 4-year college. As before, Black students
and Multi-race students transferring from 4-year institutions graduated at a higher rate than Black
and Mult-race students from 2-year institutions. And again, Asian American and International
students, and Latinx students to a lesser degree, had higher graduation rates when they
matriculated from 2-year colleges versus 4-year colleges.
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Figure 17. Four-Year Graduation for Fall 2019 Transfer Cohorts by Race/Ethnicity and
Institution Type
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Time to degree

Understanding how long it takes students to graduate, referred to as time to degree, is an important
aspect of graduation. Students who take longer to complete their degrees may incur additional
debt (Webber & Ehrenberg, 2010). They also run a greater risk of not completing their degrees as
personal events may create an insurmountable barrier (Adelman, 2006). Figure 18 shows the
number of years it takes for transfer students to complete their bachelor’s degree by race/ethnicity;
it does include the students who did not graduate too, as well as part-time and full-time students.
In yellow is the group that would follow what is typically thought of for degree completion—two
years after transferring. This represented only 31% of transfer students who started in the Fall 2018
entering cohort. Thirty seven percent needed three years to complete their degrees, the most
typical amount of time among all transfer students. Once non-completion was considered,
differences by race/ethnicity were not as large. One noticeable point was that Multi-race students,
followed by Latinx students, had the largest proportions of students take five or more years to
complete their degrees after transferring to UIC.
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Figure 18. Time to Degree for Fall 2018 Transfer Cohorts by Race/Ethnicity
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Given that students enter UIC with differing amounts of credit (see Report 2 for more detail) and
that a bachelor’s degree requires at least 120 credits, time to degree also needed to be examined by
the number of credits students enter UIC with. Figure 19 provides time to degree, including did not
graduate, by entering credits for students who transferred to UIC in Fall 2018. The 6-year graduation
rate for this cohort was 81%. The most pronounced finding was that transfer students who entered
with 14 transfer credits or less had a 50% graduation rate—31 percentage points lower than the
transfer student average. Students who transfer with less than 36 credits are considered “freshman
transfers” and have a different admissions process (see Report 2). Beyond this finding with the 14
credits or less group, there was a general pattern for graduation as a function of the number of
credits transferring in: the more credits, the greater the likelihood of graduating and the less time is
needed. This pattern persisted until the 75 to 89 grouping where the proportion of students who did
not graduate started to increase again with 23% of students who enter with 90 plus credits not
graduating. There was an additional pattern concerning the small group of students who take five or
six years to complete their degrees. While it is expected for this group to be larger for those with few
credits, the time to degree increased again for the 90 plus group. These analyses show that
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students at the lowest and highest numbers of transfer credits are the most vulnerable for not
completing their degree (and in a timely manner). The reason for the heightened challenges of
those with few transfer credits, may in part, be due to assumptions that are made about transfer
students, e.g., they know “how to do college,” they already have been successfulin college, and so
forth. For students who transfer with fewer than 15 credits, and to some degree fewer than 30
credits, they may not have that necessary experience/knowledge that other transfer students have
upon matriculation.

Figure 19. Time to Degree for Fall 2018 Transfer Cohorts by Number of Transfer Credits
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In the faculty and staff interviews, concerns about course sequencing were identified as a reason
that some students take longer to complete their degrees. Particularly in STEM fields, students have
course sequences that are taught in particular semesters. If a student matriculates in the spring,
they may need to wait to start the sequence pushing them back a semester. Also, if a student starts
the sequence at their previous institution and does not complete it, they may be off a semester.
These delays put the students at risk of not graduating due to timing out on financial aid (see Report
4). This concern was reflected by a college staff member who shared:

[The student] is kind of at risk based off of the time that you have left. And so those are hard
conversations to have with transfer students. They're happening, but it is, | think it's part of
the problem of being a transfer student, and that's particularly in STEM.
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Related to this issue was that staff highlighted that the timing and number of courses offered did
not meet the needs of transfer students. One OSSB staff member reflected, “...there [needs to be]
more courses, but also the time, so more evening, and Saturday courses to do that.” A HWC staff
member further highlighted the need for a broader range of course times, especially evening
classes: “Oh, my goodness. | think UIC has heard this all before. | mean, these are things we've
been talking about for years. You have to have night classes.” This was mentioned specifically for
HWC students but is important for other students as well. By having more evening and weekend
classes, this would provide the flexibility that students need.

Evening or weekend classes would also allow for additional sections or courses to be taught to
address capacity needs that others have identified as structural barriers to time to degree. One
college staff member shared,

The campus has chosen to build two engineering buildings, and the campus chose not to
build a science building, and in 20 years, there have been almost three groundbreakings on
a science building that never happened. And so that's fine, that's the campus choice. But
the problem with that is we have never been able to provide enough organic lab space ever,
and | have never seen that capacity increase at all. And the problem is, we're out of space.

By offering courses at a broader range of times, specialized space, such as lab space, which is
limited, can be better utilized to meet capacity needs and reduce the time to degree for some
students.

An additional challenge that staff identified in relation to time to degree was that some transfer
students assume courses transferred, when in fact, they did not. An Academic Programs and
Effectiveness staff member shared, “transfer students that we've had come in thought maybe that
they had everything they needed, and when it gets to be time for graduation, then there's like a
surprise that something “didn't transfer that the way they thought.” Transfer students then need to
push back their graduation to complete courses needed to graduate. See Report 2 for more details
on course transfer concerns.

Changing majors

One key reason that it takes students longer to complete their degrees is due to changing majors.
There is an assumption that transfer students know what they want to study as they have already
completed some college, so changing majors would not be necessary. However, this was not the
case with many of the students who transferred to UIC. Table 4 shows the percentages of Fall 2020
and Fall 2021 students by transfer type (all versus HWC) and by race/ethnicity who changed
colleges and changed majors within three years. On average, a sizable percentage of transfer
students changed majors (17% for Fall 2020 and 18% for Fall 2021). These changes tended to occur
within college, as the percentage of students changing colleges was much smaller: 5% for the Fall
2020 cohort and 6% for the Fall 2021 cohort. There was some variation by race/ethnicity, but there
was not a clear pattern reflecting the ebbs and flows of student experiences. Students from HWC
had similar patterns to all transfer students with some differences, but not a clear pattern.
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Table 4. Fall 2020 and Fall 2021 Transfer Students Who Changed Academic College and Majors
Within Three Years of Enrollment

Fall 2020 Fall 2021
Race/Ethnicity All HWC All HWC
College Major College Major College Major College Major

Asian 6%  17% 7% 20% 9% 20% 0% 21%
American

Black 6% 20% 2% 8% 7% 13% 6% 17%

Latinx 5% 17% 7% 21% 4% 19% 2% 15%

White 4% 16% 4% 17% 6% 17% 6% 30%

International 4% 12% 0% 14% 6% 17% 0% 7%

Multi-Race 4% 22% 11% 33% 9% 22% 0% 29%

All 5% 17% 5% 18% 6% 18% 4% 18%

Note. Data were from the university data warehouse.

In the student interviews, some students shared that they were changing majors. A female, MENA
student shared, “l came in with a human development major, but I'm planning on changing it to
psychology by the end of this semester.” While these are conceptually similar majors, Human
Development (and Learning) is in the College of Education whereas Psychology is in the College of
Liberal Arts and Sciences. Given the different colleges, there is an increased risk that additional
courses will need to be completed to meet graduation requirement, thus extending the time to
degree. It should be noted that the students who did share that they were changing majors did not
express stress or worry around these changes.

Staff, however, did express some concern about students changing majors. They described how
some transfer students may still be selecting majors, which can be challenging, as undeclared is
not always an option depending on their academic college. A college staff member shared, many
transfer students were

still exploring the different majors and the career opportunities with that degree once you
graduate, | think there's still a lot of uncertainty, and which can be surprising, considering
they've done two, three years of community college, depending on, you know, if they took
breaks or not. But they still don't know.

Some students, even after a few years at community college, were still deciding what they wanted
to study at UIC, which can result in changing majors, and increasing the time to degree.
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ACADEMIC SUCCESS EXPERIENCES

In recognition that academic success is not just performance, but also the engagement in
academic experiences, such as the Honors College, internships, and research, an analysis of
participation in these experiences was conducted. These analyses triangulated data from a number
of sources to best understand the engagement of transfer students in these experiences.

Honors College

One academic success experience that students can apply to participate in is the Honors College.
Among the many opportunities that the College provides, students engage in specialized courses,
have increased access to research experiences, receive mentoring by a Faculty Fellow, and access
additional opportunities for scholarships. Given these additional resources, part of this needs
assessment is to understand if transfer students have access to the Honors College as first-year
matriculants do and if the access varies by race/ethnicity. Figure 20 shows the percentage of
students in the Honors College by matriculation type (all transfer, HWC transfer, or first-year) and
race/ethnicity for the Fall 2023 cohort. Despite having an active recruitment process for transfer
students, overall, only 3% of all transfer students were in the Honors College, compared to 10% of
first-year students. HWC matriculants were at 4%. When examining by race/ethnicity, the
differences were more pronounced for Asian American students where 18% of first-year
matriculants were in the Honors College compared to 4% of all transfer students, and also more
pronounced for Multi-race students where 15% of Multi-race first-year students were in the Honors
College and no Multi-race transfer students were part of the Honors College. Differences for other
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groups were smaller, but that may be because the overall numbers of Black and Latinx students
were smaller than other groups. The exception to this pattern was International students where
transfer students have a higher rate of being in the Honors College compared to first-year
International students.

Figure 20. Percent in Honors College for Fall 2023 Transfer and First-Year Cohorts by
Race/Ethnicity
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Note. Data were from the university data warehouse.
Internships

Unlike the Honors College where this is in the university’s data warehouse, internship participation
is not as well-tracked because this is a decentralized experience that often does not occur on-
campus. That said, this can be assessed through student surveys. In the spring semester of their
senior year in college, students were asked to report their participation in an internship, co-op, field
experience, student teaching, or clinical placement. Referred collectively here as internships, all of
these prepare students for employment, and many are required by a major (e.g., nursing, teacher
education, engineering). Figure 21 shows the proportion of students who entered UIC as transfer
students and those who entered as first-year students who engaged, or planned to engage, in one
or more of these experiences.

Overall, transfer students were less likely to have participated or plan to participate compared to
students who entered as first-year students, 51% versus 61%, despite nursing (Report 2) being the
top major of transfer students. Among all groups, White first-year matriculants were the most likely
to have engaged/planned to engage in one of these experiences at 69%. For both transfer students
and first-year matriculants, International students were less likely to have participated/planned to
participate in one of these educational experiences, particularly those who entered as transfer
students. When focusing specifically on just previously or currently participating in one, Black
transfer students had the lowest rate at 4%. As a reminder, the students who participated in this
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assessment were in their senior year, so differences were not due to a lack of retention. Also, while
they were seniors, they may not be ready to graduate at the end of the academic year.

Figure 21. Participation in an Internship, Co-op, Field Experience, Student Teaching, or Clinical
Placement by Race/Ethnicity for Students with Senior Standing
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Note. Data were from the Spring 2024 NSSE.

Additional data sources allow for an examination of some of these experiences more specifically.
For internships in particular, students who graduated in either 2022 or 2023 indicated the number
of internships they engaged in as part of the First Destination Survey. These were then
disaggregated by whether students entered UIC as a first-year student or a transfer student and by
race/ethnicity (Figure 22). Overall, transfer students were less likely to participate in an internship
as compared to first-year matriculants (51% versus 39%). Looking at race/ethnicity by student type
had a different pattern than the previous data set. Among transfer students, Latinx and Asian
American students were the least likely to have participated in an internship, whereas for first-year
matriculants, White, Latinx, and Asian American students were the least likely to have participated
in an internship.
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Figure 22. Number of Internship Experiences Students Had While at UIC by Race/Ethnicity for
Those Who Graduated in 2022 or 2023

100%
oo, 1H H H BH EH = B N N
80%
70%
60%
50%
40%
30%
20%
10%
0%
§ 3 e £ g Z § 3 g T Z
9 ks = < s L ks E < s
5 @ 3 = = o @ 8 B =
€ c € c
< o] < 9]
& k= s £
) )
< <
Transfer Students First-Year Students

mO0 m1 2 m3+

Note. Data were from the First Destination Survey.

An important variant among internships is whether or not they are paid. There is growing recognition
that unpaid internships are difficult for low-income students to participate in; however, many, and
particularly those in education and social services, continue to be unpaid as the sponsors often do
not have the funds to provide payment. Overall, transfer students and first-year matriculants were
equally likely to be in unpaid internships (41%). There was variation by race/ethnicity, as Black,
Latinx, White, International and Multi-race first-year matriculants were more likely to be in a paid
internship compared to their transfer counterparts. Asian American students were the most likely
to be in a paid internship across transfer students (81%) and first-year matriculants (66%). Latinx
students, for both groups were the most likely to be in unpaid internships.
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Figure 23. Proportion of Paid Versus Unpaid First Internship Among Students Who Had

Internships by Race/Ethnicity for 2022 or 2023 Graduates
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Note. Data were from the First Destination Survey.

One effort that was developed within UIC Student Affairs as a partnership between Career Services
and High Impact Student Engagement in 2022 was the Flames Internship Grant (FIG). This
competitive grant provides funding for students (up to $2,500) who want to participate in an unpaid
internship, thus reducing a barrier for low-income students. During the 2022-2023 and 2023-2024
academic years, 39 transfer students and 86 first-year matriculants participated in the program.
Given that the program targets students that are in the last two years of college, transfer students

were under-represented in this group.

Research

Another impactful student academic experience is participating in research. As UIC is a Research 1
university on the Carnegie Mellon rating scale, students have tremendous opportunity to engage in
research with leading experts. While this opportunity exists, it is often up to the students to seek out
the experience. Figure 24 shows the proportion of students by race/ethnicity within student type
(transfer students versus first-year student matriculant) who have engaged/plan to engage in
research. As a note, this engagement does not need to be at UIC, so transfer students could have
participated at their previous institution, and both groups could have participated/planned to
participate at an external site, such as during a summer experience. While 42% of both transfer
students and first-year matriculants reported that they had participated in research, fewer transfer
students were planning to do so (21% versus 34%). When looking at participation by race/ethnicity,
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transfer International followed by transfer Black students were the least likely to have participated

in research.

Figure 24. Percentage of Students who Worked with a Faculty Member on a Research Project
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UIC Academic Affairs, through the Office of Undergraduate Research, has a program that seeks to
help low-income students participate in research, called the Chancellors Undergraduate
Research Award (CURA). This program utilizes federal work study to pay students to work on
research projects with faculty. During the 2022-2023 academic year, 71 transfer students and 128
first-year matriculants participated in CURA. This was representative of transfer versus first-year

matriculant numbers.
Culminating Student Experience

The final academic experience examined was a culminating senior experience, such as a capstone
project, senior thesis, senior recital, etc. Many majors at UIC either require this or provide students
with the opportunity to engage in this experience. Figure 25 shows the proportion of senior students
who participated/planned to participate in a culminating experience by student type (transfer
versus first-year matriculant) and race/ethnicity. Transfer and first-year matriculants had similar
levels of participation/planned with levels a little lower for transfer students (64% combined versus
71% combined). Again, Black transfer students were the least likely to have engaged in a
culminating experience (8%); White first-year matriculants were the most likely at 38%.
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Figure 25. Percentage of Students who Engaged in a Culminating Senior Experience
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Note. Data were from the Spring 2024 NSSE.

Some faculty expressed concerns that given the nature of being a transfer student and likely
graduating in two to three years, they would not have enough time to engage in the activities as first-
year matriculants would. For example, an Engineering faculty member said:

And | think if a student has only been at UIC for one to two years, those connections are
probably not as strong as someone who has their initial college experience at UIC and
graduated in four years or so. So, | think maybe they just see UIC as a place where they got a
credential, and less they considered as home, that lack of connection in school spirit, |

think could be a challenge.
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POST-GRADUATION SUCCESS

As a means of further broadening successful academic pathways, post-graduate outcomes were
examined. Post-graduate success generally consists of going to graduate/professional school or
securing employment after graduation from college. Universities typically include curricula in the
majors so that students are prepared for their next steps. Post-graduation success can be difficult
to accurately assess as there is not a complete dataset on post-graduation employment; post-
graduate education, however, is easily accessed through the National Student Clearinghouse.
Beyond Clearinghouse data, the primary dataset was the First Destination Survey (FDS).

Given the accuracy of National Clearinghouse data, this was first examined. Table 5 presents the
proportion of students by matriculant type who attended additional school post-graduation for
students who graduated between 2020 and 2023. The data were secured in Summer 2024, so they
reflect students going any time after graduation through Summer 2024. Consistently, graduating
first-year matriculants were attending post-undergraduate education at higher levels than transfer
students. This held even for the 2020 graduates, who were four years out from graduation.
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Table 5. Post-Graduation School-Going Rate by Graduation Year, Race/Ethnicity, and
Matriculant Type

Matriculant Type

Transfer Students

Graduation Year Race/Ethnicity

First-Year
Al HWC Students
Asian 35% 28% 43%
Black 46% 40% 44%
Latinx 33% 32% 36%
2020 White 33% 39% 39%
International 23% 15% 28%
Multi-Race 38% 40% 45%
All 34% 33% 39%
Asian 32% 16% 41%
Black 36% 31% 43%
Latinx 29% 22% 28%
2021 White 26% 31% 39%
International 29% 25% 21%
Multi-Race 28% 40% 40%
All 29% 24% 35%
Asian 29% 24% 33%
Black 32% 40% 34%
Latinx 23% 17% 21%
2022 White 22% 19% 29%
International 18% 0% 18%
Multi-Race 27% 29% 21%
All 24% 22% 26%
Asian 20% 13% 24%
Black 17% 4% 22%
Latinx 18% 13% 18%
2023 White 16% 13% 26%
International 9% 0% 16%
Multi-Race 20% * 22%
All 17% 12% 22%

Note. Data were from the National Student Clearinghouse.

On the First Destination Survey, students were asked what their first role after college was. They
could respond continuing education, employed full-time, employed part-time, serving in the
military, seeking a job, or not seeking employment/education. Given response rates, these were
recoded as 1) full-time employment or military, 2) continuing education, and 3) part-time
employment and not employed, whether seeking or not. For students who graduated in 2022 and
2023, their first role after college is found in Figure 26, disaggregated by student type and
race/ethnicity. These data aligned with the Clearinghouse data. As seen, both transfer students and
first-year matriculants had high rates of full-time employment or graduate school attendance with
only 4% of transfer students and 3% of first-year matriculants being un- or under-employed. There

43
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 3: Academic Success



was some variation with International transfer students, followed by Black students, being more
likely to be under- or unemployed than other student groups.

Figure 26. Students’ Role Post-2022 or 2023 Graduation
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Note. Data were from the First Destination Survey.

Staff also highlighted the need to ensure that transfer students have access to career supportin
the lead up to graduation. One staff member from CCC shared, “l can only imagine the career
placement component is extremely difficult for [transfer] students when they're approaching
graduating with their bachelor's degree.” Some staff noted that the needs were not the same for all
students, such as one Student Affairs staff member who discussed the needs of veterans by
sharing, “they're looking for career placement, employment, and VA home loan information. So, |
think that that might be you know, leading up to graduation as they're looking at moving into the
careers and then finding a place to live permanently.” This staff member recognized that graduation
brings about a number of changes for students, particularly those from non-traditional
backgrounds.
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When examining further the types of graduate and professional programs students attend,
differences also emerged (Figure 27). Among students who attended post-graduation school,
transfer students were more likely to enroll in master’s programs (66%) versus first-year
matriculants (50%), suggesting that transfer students may not have access to the highest levels of
education in ways that first-year matriculants do. When including race/ethnicity, International
students, particularly transfer students, and Black students, were more likely to attend master’s
programs instead of PhD or professional degrees. Black students also were the only students to
attend a post-baccalaureate credential program by more than 2% (9% of transfer students and 5%
of first-year matriculants). Asian American first-year matriculants were more likely to attend PhD
programs (31%) or professional programs (33%). Equity gaps by race/ethnicity that were found in
retention and graduation rates continue to persist with post-graduation school attendance.

Figure 27. Graduate School Program Type Among Students Attending Graduate School
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STUDENT PERCEPTIONS OF INSTITUTIONAL
SUPPORT FOR ACADEMIC SUCCESS

The beginning of this report described the academic performance of transfer students, identifying
areas where some students seem to struggle. A question arose from this about how much students
are supported by UIC to achieve academically in their academic pursuits. This section summarized
students’ perceptions of how well they feel supported by UIC and how they feel that their faculty
and teaching assistants encourage and support them to be successful in their courses. Before
presenting the data on support, additional analyses are provided that reflect students’ perceptions
on their academic readiness, as well as how burdensome students perceive their academic
workload.

Prior to matriculating to UIC, transfer students shared how prepared they felt for attending UIC.
Given the differences in success between fall and spring admits, this analysis was conducted
separately for these groups. As a reminder, these data were scored in a manner where students are
categorized on the noncognitive strength as needing immediate outreach, some concern, and
strength. Figure 28 provides student scores on academic readiness (Farruggia & Han, 2017) which
reflects student’s perceptions of college academic readiness (e.g., | am prepared for the academic
requirements of college). Overall, students felt prepared for college, 75% of fall cohort students and
76% of spring cohort students. Black students were the most likely to feel prepared and Asian
American students were the least likely to feel prepared. A parallel analysis was conducted for
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HWC students only. For HWC students, spring cohort students overall were more concerned about
their preparation compared to fall cohort students. These were both greater than all transfer
students. One explanation for this may be that HWC students were more likely to be adult learners
(Report 1). As they were further away from that traditional matriculation age, this may have created
a worry that they were no longer ready for college.

Figure 28. Transfer Student Academic Readiness
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Note. Data were from the Fall 2022 through Spring 2023 Pre-Matriculation Inventory.

Another factor that impact perceptions of support was time expectations for college. As part of the
Fall Survey, students indicated if they were struggling or not to keep up with their schoolwork.
Despite having been academically successful in their previous institution, 33% of transfer students
were struggling to keep up with their schoolwork in their first term at UIC. This was similar to first-
year students at 32% (Figure 29), who did not have college experience. Across racial/ethnic groups,
Latinx students were most likely to indicate that they were struggling both entering transfer and
first-year matriculants. Among Asian American, International, and Multi-race students, transfer
students were more likely to indicate that they were struggling compared to their first-year
counterparts. This may also be, in part, because transfer students reported have more obligations,
such as work and parenting, compared to first-year matriculants (Report 1).

47
UNIVERSITY OF ILLINOIS CHICAGO | Transfer Report 3: Academic Success



Figure 29. First-Year and New Transfer Students Who were Struggling to Keep-up with
Schoolwork
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General Academic Support

Students were asked a series of questions to understand their perceptions of support from various
aspects of the university. To begin, students shared how much they felt that UIC provided sufficient
academic support. Figure 30 shows the means of those questions by student type (matriculant
versus first-year student and race/ethnicity). Across all groups, students reported that they thought
that UIC provides sufficient academic support. There were no meaningful differences within
racial/ethnic groups with the exception of International students where first-year matriculants were
more likely to agree that UIC provides adequate support.
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Figure 30. Average Agreement that UIC Provides Sufficient Academic Support
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Note. Data were from the 2022 Equity Dashboard. Response scale: 1=Strongly disagree;
2=Disagree; 3=Agree; 4=Strongly agree.

Tutoring

Tutoring services are offered in college-based units, such as the Math and Science Learning Center,
as well as by a variety of success centers, such as the African American Academic Network (AAAN).
As part of the SWISS survey, students were asked to rate the adequacy of tutoring services.
Transfer students were less likely than first-year matriculants to indicate that tutoring services were
adequate (67% versus 76%). This lower rating could be due to transfer students being more likely to
be in more difficult upper division classes than first-year matriculants, so availability and/or quality
of tutoring may be less. Moreover, potentially related to the adequacy of tutoring services is
knowing where to go for academic assistance. As part of the SWISS survey, students were asked
if they knew where to go for help if they were having trouble academically. Overall, 75% of first-year
matriculants indicated that they knew where to go for help, but only 62% of transfer students
reported that they knew where to go.

One concern and solution offered by an Office of Student Success and Belonging staff member
regarding tutoring services was related to when services were offered. The staff member shared
that students may need a wider range of available tutoring service hours. They shared, “l thought
about opening up the office on Saturdays in the future. Because then it would allow more things
that people can be part of. Right, like, expand my tutoring hours.” The Monday through Friday 9am to
5pm model does not work for many transfer students due to work and family obligations. This aligns
with other feedback from staff and faculty about needing classes to be offered in the evenings and
on the weekend.
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Faculty, Instructors, and Teaching Assistants (TAs)

Students also indicated how much they feel supported by their instructors and teaching assistants
(Figure 31). On average, students agreed that they felt supported with no meaningful differences by
race/ethnicity or student type.

Figure 31. Students’ Average Rating of Feeling Supported by Their Instructors and Teaching
Assistants
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While transfer students felt supported by their instructors and teaching assistants, there were
teaching-related structural differences between UIC and community colleges that created some
difficulty transitioning to UIC. Students shared that when at their community colleges, they had
more access to faculty, whereas at UIC, some of those teaching activities were provided by TAs.
This led to some students feeling less supported, as reflected by a White female transfer student
who said, “Okay, so | feel like here the labs are a little more you're on your own. So that was a little
different. Okay, at [community college], the teacher would be with you in the lab. Well, here it’s the
TA's, so that transition was a little...hard.” Students expressed that they would like to have more
contact with UIC faculty members, so that their accessibility is similar to what they had at their
previous institution. Other students discussed courses that were known to be difficult and were
less supported at UIC than they were at their City College institution. A Black female from HWC
shared:

[STEM course] was one of the challenging part as a transfer student. And | know a lot of
people talk about that, and in terms of, like, City Colleges helping out with student, with
that. [UIC] is a little bit low on that, because | know a lot of people struggle with that course.
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This student, as well as others, felt that the decreased support by faculty was more prevalent in
STEM courses.

Many students also shared that they found the switch back to in-person classes challenging
after being predominantly remote at their community colleges. One former HWC student shared,
“so | feel like | wasn't as confident going back to school in person and dealing with the in person,
learning, in the classrooms and all that, because | was just so used to everything being online and
over zoom.” This student had reduced confidence with needing to attend UIC in-person. There was
a consistent sentiment that the different school sizes, with UIC being much larger than the
community colleges, was a key reason that in-person was more difficult for the students. A White,
female adult learner from HWC expressed:

So | had classes at a number of different colleges. Most of them were online too, so...
actually feel like UIC was like, | was worried, oh my gosh, I'm coming to this school and it's
all going to be in person.

Other students followed this by commenting that they would prefer for there to be more online
options at UIC, as reflected by a White female transfer student:

City Colleges had a lot more flexibility when it came to classes, | could take a lot online, or |
could stack them...at UIC, | didn't really have many choices as to what classes or what
time. There wasn't very many like options for me.

These challenges created barriers that helped put a student onto a pathway of leaving UIC without
completing their degree. One non-returning student shared, “l was highly mistaken when | went
into UIC, because UIC was requiring me to do projects with other classmates, which we all had
different work schedules. Teachers were not really communicative with me.” This student found it
difficult to manage group projects outside of class when they and their group mates had to balance
other obligations, including work and parenting.

Academic Advising

Academic advising is a crucial support for students to be successful. Depending on the college that
the students are studying in, as well as how far into their degree they are, advisors may be faculty,
generalist professional advisors, or major specific professional advisors. Students will often seek
guidance from advisors on all college matters, including those beyond courses and the major.

As part of the SWISS, students shared if they felt UIC offered adequate academic advising.
Generally, students reported that advising was adequate. First-year matriculants reported slightly
more favorable ratings of advising: 76% of transfer students and 79% of first-year matriculants
agreed that UIC provided adequate academic advising. This does mean, however, that 1in 5
transfer students and 1 in 4 first-year matriculants did not feel that advising was adequate.

To better understand the student academic advising experience, additional data were examined to
both understand the types of topics students were discussing with their advisors as well as the
level of comfort they had talking to their advisors. Figure 32 shows how often students had spoken
to their advisors about a range of both academic and non-academic topics for first-year students,
senior transfer students and seniors who entered as first-year matriculants. While the differences
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were nhot large, there was a consistent pattern that first-year students, followed by senior first-year
matriculants, and then senior transfer students had the most contact with advisors. Across all
three groups, students were most likely to discuss their academic goals and future plans and how
their majors relate to these. All students were least likely to talk to their advisors about participation
in co-curricular opportunities.

Figure 32. Average Number of Times Students Discussed Academic Goals, Co-curricular
Activities, and Wellbeing with Academic Advisor
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Some staff noted that transfer students may need more support than they are receiving from their
academic advisors, although frequency of meetings may vary by college. One Student Affairs staff
member expressed:

| think another change or issue is, you know, first-year students have to have a second
meeting with their academic advisors. | don't think that's in place for transfer students. And
so how are you sure that they're on task and on target to graduation, unless they are making
a concerted effort to follow up right?

As part of the Equity Dashboard, students also shared their level of comfort speaking with their
academic advisor. While there were minor differences between some racial/ethnic groups and by
transfer versus first-year matriculant, the size of the differences were not meaningful. Importantly,
all groups on average were above a “3,” reflecting that students felt comfortable speaking with their
advisors.
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Figure 33. Students’ Rating of Comfort Speaking with an Academic Advisor
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Note. Data were from the 2022 Equity Dashboard. Response scale: 1=Strongly disagree;
2=Disagree; 3=Agree; 4=Strongly agree.

Holds

One barrier to success is that advisors often have to follow up with students on their holds. Holds
are placed on a student’s account and prevents them from registering for classes if the hold is not
resolved (students have longer to resolve some holds versus other holds). There are multiple types
of holds, with the most common types being admissions (not providing final documents from
previous institution), advising (not participating in mandatory advising), Title IX (not completing Title
IX training), and immunization (not providing documentation of required immunizations or securing
a waiver). Financial holds are also common and are addressed in Report 4. Figure 34 shows the
proportion of transfer students (separated by spring and fall cohorts) who received a hold in their
first term at UIC, as well as if the hold was resolved by the tenth day of the following semester. Many
transfer students had holds placed on their account, with the proportion being even higher for
spring cohorts. College advising holds were the most frequent kind. With the exception of Title IX
holds, they were all generally resolved within the semester, although not completely.
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Figure 34. Admissions, College Advising, Title IX, and Immunization Holds in the First
Semester at UIC
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Note. Data were from the university data warehouse.

Holds data were also available for HWC transfer students. The patterns are similar for HWC transfer
students as they were for all students, with the exception that the proportion of students receiving
holds was even larger (e.g., 63% of all spring transfers earned a college advising hold whereas 68%
of spring HWC transfer students earned a college advising hold, see Figure 35). Given the
consequences of holds, helping students to address this early would be beneficial for their ongoing
success.
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Figure 35. Admissions, College Advising, Title IX, and Immunization Holds in the First

Semester at UIC for HWC Transfer Students
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Note. Data were from the university data warehouse.
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STUDENT TIME FOR ACADEMICS

This final content section examined how much time students were able to devote to academic
pursuits. In the Equity Dashboard survey, which was administered in Spring 2022, students shared
the amount of time they spent preparing for class (studying, reading, writing, doing homework or
lab work, analyzing data, rehearsing, and other academic activities) as well as time spent
participating in success activities, including an unpaid internship, capstone project, thesis, or
research activities (e.g., conference presentation, research with a faculty member). Figure 36
shows the amount of time students spent preparing for class as a function of student type (transfer
student versus first-year matriculant) and race/ethnicity. Across all groups, virtually no students
indicated that they spent no time preparing for class and the most common amount of time was 6-
10 hours per week. When comparing all transfer students to first-year matriculants, they had
similar patterns, although first-year matriculants had a greater proportion of students in the 1-5
hours per week group (21% versus 17%), meaning that transfer students spent somewhat more
time preparing for class than first-year students. In Report 6, transfer student time for engagement
is also evaluated.
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Figure 36. Hours per Week Spent Preparing for Class
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Note. Data were from the 2022 Equity Dashboard.

While the previous analysis focused on preparing for class, this next analysis focused on how much
time students engaged in success activities, including an unpaid internship, capstone project,
thesis, or research activities (e.g., conference presentation, research with a faculty member) in a
given week (Figure 37). Overall, transfer students were less likely to spend any time on these
activities than first-year matriculants. For transfer students, 67% spent no time participating in
these activities, whereas 60% of first-year matriculants spent no time. For both groups,
International students were the most likely to spend time engaging in these activities, and White
and Latinx students were the least likely. Muti-race transfer students were also the least likely to
spend time engaging in these activities. These differences were notable as they were much larger
than those for class preparation, likely reflecting that while all students prioritize preparing for
class, transfer students may have been less able to participate in success activities due to time

constraints.
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Figure 37. Hours per Week Involved in Success Activities during the School Year
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Bringing these two together, it appears that while transfer students spent similar amounts of time
preparing for class, they were unable to spend more time on academic success experiences. Given
that transfer students were more likely to have work and family obligations, they may not have the
capacity to engage in these types of experiences.
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KEY FINDINGS

The key findings from this research report are provided below, organized by the sections of this
report. They are by no means compete but serve as a place to highlight areas for consideration for
efforts to increase the academic success, holistically defined, of UIC transfer students.

Academic Performance

e Transfer students did well academically, overall. They generally earned good grades and
have higher graduation rates than first-year matriculants. However, equity gaps, particularly
by race/ethnicity, were present. Black students, and Latinx students to a lesser degree, did
not graduate at the same level as their peers.

e Diving deeper into Black student success, some patterns emerged and links to other
research were identified. Across success metrics, Black students who came from 4-year
institutions outperformed Black students from 2-year institutions. One possible explanation
may be the reason for transfer. Students leaving a 4-year institution may be doing so
because of fit, whereas students coming from a 2-year institution are likely to attend a two-
year due to finances and having other obligations.

e |ow credits earned in the first year is also likely part of the explanation for lower graduation
rates for Black students as seen by the Transfer On-Track metric. Lower credits may impact
time to degree which increases the likelihood that other obligations will create an
insurmountable barrier, and students need to leave without completing their degree. Lower
credits could also be the consequence of students having more family obligations; there
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was some support for this as seen by Black transfer students having higher rates of being a
student parent and also were more likely to be a military-affiliated student. Black students
also had the highest rates of commuting, but not living with family, which simultaneously
increases travel time without the safety nets some parents are able to provide to their
children. Black students were also the most likely to be working long hours creating time
pressures.

Latinx students also experienced a success equity gap, which became more prominent at
graduation, particularly for Latinx males. At first-to-second year retention, Latinx male
transfer students were similar to other groups, but they had a larger drop by graduation. One
challenge for Latinx male transfer students in particular is they also worked more hours
than other students. The long hours may catch up with the students over time.

Another consistent finding was that students who transfer to UIC during the spring term had
lower success rates compared to students who transfer to UIC in the fall. While this
difference needs to be further explored, other reports may point to reasons why, such as
spring cohorts being typically older and having more family and work obligations. There may
also be a technology gap if their time away from school was large.

DFWU rates were also shown to improve over time, with students earning fewer DFWUs.
This is promising as it should lead to an increase in retention and graduation.

Despite their overall success, students did struggle during the transition to UIC. Some
students had difficulty learning how to navigate the university. Some students also need to
continue to develop their critical thinking, writing and research skills necessary to be
successful at UIC.

Factors related to time to degree can pose large barriers to transfer student success.
Students who transfer with less than 15 credits only had a 50% graduation rate. For those
who transfer with 15-29, 32% did not graduate. On the high end, 90+ credits at transfer,
graduation rates reduced again. Changing major rates were higher than expected; this too
can increase time to degree.

Academic Success Experiences

Transfer students were less likely to participate in academic success experiences. Despite
having been academically successful in college at their previous institution, transfer
students were much less likely to be in the Honors College compared to first year
matriculants. There were differences by race/ethnicity based on the type of academic
success experiences, such as Latinx transfer students were less likely to participate in
internships and the internships they participated in were less likely to be paid. Given that
Latinx students, along with Black students, were more likely than other groups to be
working, this was a particular barrier that needs to be addressed. Transfer students were
less likely to be engaged in/plan to participate in research compared to first-year
matriculants; the reduced participation in research was especially true for International
students followed by Black students.

Post-graduation

First-year matriculants were more likely to go to graduate/professional school than transfer
students. Of those students who did go to graduate/professional school, transfer students
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were more likely to enter a master’s degree program versus a PhD/professional program.
This difference was largest for Black students.

Perceptions of Institutional Support for Academic Success

o Transfer students felt academically ready upon transfer to UIC, although 25% still did not
feel ready even though they had been previously successful in college. This perceived lack
of readiness was higher for students transferring in the spring.

e Overall, students positively rated UIC academic support. Transfer students were less likely
to say tutoring was adequate and to know where to go compared to first-year matriculants.
Students also positively rated faculty and TAs, although students would like to have more
access to faculty in the classroom. Advising was also positively rated, although one in four
reported that it was not adequate. Despite this, students reported that they feel
comfortable talking to advisors.

e Finally, transfer students had high rates of holds, especially for spring cohorts. Generally,
the holds did get resolved, but it would be better for the students if they did not get the hold
in the first place as this can add unnecessary stress.
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RECOMMENDATIONS

Based on these findings, a number of recommendations are made to improve the success of and

experiences for transfer students:

1.

Black students and Latinx students experienced equity gaps related to their academic
success at UIC that were not accounted for by preparation. Tailored support through a wide
range of Student Affairs Offices, such as Dean of Students, Little Sparks Program for
parenting students, Student Engagement, Career Services and Student Employment, as
well as the Success Centers, and the Cultural Centers is needed to ensure that holistic
supports are available.

Students transferring with less than 30 credits need support to improve their success. They
should be treated as first-year students and be provided with the same onboarding to UIC
that first-year students receive through advising, attending first-year student Orientation,
and referrals to support services.

Transfer students need a transfer student seminar similar to what a first-year seminar
provides to first-year students. Topics should focus on navigating UIC, using learning
management systems, and developing critical thinking, research, and writing skills (see
Report 6). An example of this is currently offered by the College of Engineering.

There is a need to provide more courses at flexible times including the evening and on the
weekend, particularly lab courses. Courses that are sequenced also need to be offered
both semesters so transfer students do not get behind.

As students did not always know which of their courses were accepted by UIC as transfer
credits, there needs to be an easily accessed mechanism to check what courses do and do
not transfer. Moreover, advisors need to have discussions with transfer students about what
courses did and did not transfer to ensure that transfer students have a plan to graduate on
time. This recommendation aligns with a recommendation in Report 2, suggesting a FAQ
section on the website for transfer applicants.

Support services, such as tutoring, needs extended hours including evenings and weekends
so transfer students with work and family obligations are able to access them.

While Transfer Orientation already includes access to services, as well as information on
academic success experiences, it should focus more time for these topics and change to a
large group session versus an optional session. It also needs to connect students to
resources that are relevant for their identities, such as parenting resources, specific transfer
student scholarships, and on-campus employment (see Report 4 for additional information
and recommendations regarding student finances and Report 6 for promoting belonging
and engagement in co-curricular learning).

The Honors College should increase recruitment of transfer students, including showing
how it is relevant to them.

During both advising and Orientation sessions, both areas should emphasize the
mandatory Title IX training and be available in the student portal so that they can complete
this requirement early on in their matriculation to UIC and throughout their time here.
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10. For students who have a hard time accessing immunization records, particularly for those
that are independent, there is an opportunity to partner with Ul Health to provide more
access to securing these records. Transfer Orientation should emphasize what types are
required and how to help the students to address them.
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